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"No matter what kind of corrective, or remedial, or therapeutia 
program a teacher may attempt, it _ will have very little lasting 
effect without the cooperation o f the student. The student 
must feel that he has a chance, that he can do things well, that 
he has as much to contribute · to the world, in his own way, as 
any other person. He must be led to discover the unique value 
of his own thinking. Only then will the student learn and the 
teacher teach ..•. From the pedagogical viewpoints then, the teacher's 
first task is to deal with the problem of attitude. 
(Kenneth J. Weber. Yes,They Can. Methue11, 1974) 
I . 
.· 
.:41 
.. 
• 
" 
• 
i 
-
-
-- \... 
FOREWORD 
The author's objective is to gather in print much on 
corrective reading philosophy and practical suggestions 
for remediation of reading problems as presented during 
workshops, conferences, classroom visitation, and 
talks with teachers during the Division of Instruction's 
in~service programs for the school year 1973-74. The 
Division hopes that teachers who have pupils with 
reading problems will find help and encouragement within 
the following pages. 
Appreciation is made in the Bibliography to the reading 
authors who stand behind this writing. Recognition is 
given, too~ to the many unnamed teachers and pupils · 
who have contributed greatly, though perhaps unknowingly, 
to this Bulletin. 
Sister Teresita Dobbin, Ph.D. 
Reading Consultant 
Division of Instruction 
Department of Education 
September, 1974 
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INTRODUCTIO~ 
This is the Age of the 'Rig.ht .to .Read. 
To be a person is to cominuni·cate and to accept conununication. 
Fortunately, human communication is not dependent upon the 
ability to read and write. If it were, almost forty percent 
of .the adult population of the world would run the risk of 
being dehumanized. It is estimated th~t about eight hundred 
and ten million people in countries spread over all continents 
are illiterate. 
But to live in a world whe~e written words are a cruel puzz.le 
is to live in a narrow and confined world. Concerned educators 
' ' 
look at the problem of illiteracy, see the huge .dimensions 
of it, and proclaim a new right as fundamental as the right 
to life, the right to freedom, and the right to happiness. 
They call it the Right to Read. 
The children in our Newfoundland schools claim the right to 
read~ Too many of them cannot read. Too many of them lack 
the skill and interest necessary to read to the limits of 
their capability. Newfoundland educators are striving to 
remedy the situation. They talk about it with sincere concern 
at Reading Conferences and call on reading consultants for 
more effective ways of diagnosing reading problems. They insist 
that prescription accompany diagnosis. They debate the point 
of emphasis - objectives, methods, materials. 
This bulletin continues to probe the topic of reading problems 
and gives space to learning hazards, diagnostic procedures, 
and corrective measures. 
This is the Age of the Right to Read. 
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WE ALL AGREE THAT ... 
The local building principal is the key factor in any 
instructional program. If he provides the necessary 
support and leadership the instructional program 
succeeds; if he doesn't it merely exists . 
... Pierce H. McLeod 
The Undeveloped Learner 
Inability to read is recognized as the most important 
single cause of school failure. 
• . . Ruth Strang 
Diagnostic Teaching of Reading 
The kindergarten and primary teachers bear the 
responsibility for beating children who need special 
help and seeing to it that problems are diagnosed 
and a program of treatment planned and instituted. 
Teachers who have these children in later grades are 
responsible for carrying on the program which has 
been instituted for the children until the needs are 
met or until as much has been accomplished as the 
nature of the case permits. Children who require 
special help need careful watching . 
... Ruth Strickland 
Language Arts in the Elementary School 
The children with special learning problems must 
not be permitted to go beyond primary school without 
someone's bringing to light the nature of their 
problems in reading and finding out which specialized 
techniques need to be used . 
... Miles V. Zintz 
Corrective Reading 
It is easier to seek the cause of reading disability 
in lack of experience or emotional upset than to take 
a hard look at the instructional program . 
... Emerald Dechant 
Diagnosis and Remediation of Readi~g 
Disability 
Reading is but one aspect of child development accompanied 
and influenced by other growths . 
•.. Nila Banton Smith 
Reading Instruction for Today's 
Children 
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Learning Problems Have Many Causes • • 
• • • 
A child needs to be· 'ihd.et:>e·ndent if he. is to learn to read . 
• • • 
Once a little boy went to school. 
He was quite a little boy. 
And it was quite a big school. 
One morning, 
When the little boy had been in school awhile, 
The teacher said: 
"Today we are going to make a picture." 
''Good" thought the little boy. 
He liked to make pictures. 
He could make all kinds: 
Li.ons and tigers, 
Chickens and cows, 
Trains and boats-
And he took out his box of crayons 
And began to draw. 
But the teacher said: "Wait! 
It is not time to begin!" 
And she waited until everyone looked ready. 
"Now," said the teacher, 
"We are going to make flowers." 
"Good" thought the little boy, 
He liked to make flowers, 
And he began to make beautiful ones. 
With his pink and orange and blue crayons. 
But the teacher said, "Wait!" 
And I will show you how. 
And she drew a flower on the blackboard. 
It was red, with a. green stem, 
"There," said the teacher, 
"Now you may begin." 
The little boy looked at the teacher~s flower. 
Then he looked at his own flower. 
He liked his flower better than the teacher's. 
But he did not say this, 
He just turned his paper over 
And he made a flower like the teacher's. 
It was red, with a green stem. 
On another day, 
The teacher said: 
"Today we are going to make something with clay." 
"Good!" thought the little boy, 
He liked clay. 
He could make all kinds of thing with clay: 
Snakes and snowmen, 
Elephants and mice, 
Cars and trucks-
And he began to pull and pinch 
His ball of clay. 
But the teacher said: 
"Wait! It is not time to begin!" 
And she waited until everyone looked ready. 
"Now," said the teacher, 
"We are going to make a dish." 
"Good!" thought the little boy, 
He liked to make dishes, 
And he began to make some 
That were all shapes and sizes. 
But the teacher said, "Wait! 
And I will show you how." 
And she showed everyone how to make 
One deep dish. 
"There," said the teacher, 
"Now you may begin." 
The little boy looked at the teacher's dish. 
Then he looked at his own. 
He liked his dishes better than the teacher's. 
But he did not say this. 
He just rolled his clay into a big ball again, 
And made a dish like the teacher's 
It was a deep dish. 
And pretty soon 
The little boy learned to wait, 
And to watch, 
And to make things just like the teacher. 
And pretty soon 
He didn't make things of his own anymore. 
• • 
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And Self-~?nce~t Must Be Considered. • • 
He always wanted to explain things. 
But no one cared 
So he drew. 
Sometimes he would draw and it 
wasn't anything. 
He wanted to carve it in stone or 
write it in the sky. 
He would lie out on the grass and look 
up in the sky. 
And it would be only the sky and him 
and the things inside him that needed 
saying. 
And it was after that that he drew the 
picture. 
It was a beautiful picture. 
He kept it under his pillow and would 
let no one see it. 
And he would look at it every night and 
think about it. 
And when it was dark, and his eyes were 
closed, he could still see it. 
And it was all of him. 
And he loved it. 
When he started school he brought it with 
him. 
Not to show anyone, but just to have 
with him like a friend. 
It was tunny about school 
He sat in a square brown desk. 
Like all the other square, brown desks. 
And he thought it should be red. 
And his room was a square brown room. 
Like all the other rooms. 
And it was tight and close. 
And stiff. 
He hated to hold the pencil and chalk, 
With his arm stiff and his feet flat on the 
floor, 
Stiff, 
With the teacher watching and watching. 
The teacher came and spoke to him. 
She told him to wear a tie like all the 
other boys. 
He said he didn't like them. 
And she said it didn't matter! 
After that they drew. 
And he drew all yellow and it was the 
way he felt about morning. 
And it was beautiful. 
The teacher came and smiled at him. 
'What's this?' she said 'Why don't you 
draw something like Ken's drawings? 
Isn't that beautiful?' 
After that his mother brought him a tie 
And he always drew airplanes and rocket 
ships like everyone else. 
And he threw the old picture away. 
And when he lay out alone looking at the 
sky, 
It was big and blue and all of everything, 
But he wasn't anymore. 
He was square inside 
And brown 
And his hands were stiff. 
And he was like everyone else. 
And the things inside him that needed 
saying didn't need it anymore. 
It had stopped pushing. 
It was crushed. 
Stiff. 
Like everything else. 
The above poems could never be written 0f your classroom for 
you know that poor self-concepts, implying as they so often 
do a lack of confidence in facing and mastering the environment, 
will accompany deficiency in one of the most vital of the 
child's areas of accomplishment - his performance in school 
and particularly his performance in reading. 
,. 
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Chapter 1 
Diagnosis: The Total Pattern 
The Child: All he is 
... (Self, Home, Environment, School, Teachers) 
A child reads with all that he is. How he reads, what 
he reads, and how much he reads are expressions of all that 
he is. Every aspect of his development and his every 
characteristic have an influence upon his reading. A generalization, 
you will say. It is difficult to disentangle the threads by 
which characteristics, feelings, and experiences are related 
to reading skills, interest, and choice. Certainly, it is 
difficult. But we will accomplish little in our efforts to 
help a child to be a better reader if we are promoting lists 
of Reading Skills, workbooks, standardized tests, the latest 
Make-A-Reader Program just off the publishing market to the 
neglect of an understanding of how the youngster ticks. The 
whole child is involved in learning to read. His emotional 
nature, motor abilities, social self, and physical person, 
along with his intellectual person, are involved in his reading 
growth. 
A bulletin on Reading Problems must begin with acceptance 
of the fact that the mastery of reading skill is so complex 
a learning act that it involves the total personality of the 
child. The youngster reads with his biology and his geography, 
with his nature and his nurture. He is a product of the 
interaction of these two forces, and these forces are accountable 
for his uniqueness. Teachers cannot . afford to overlook the 
vast differences between children. No two children develop 
to the same point at the same time in any given characteristic. 
Growth and development are variable and so is achievement in 
reading. First diagnosis then of a child with reading problems 
begins with a study of his nature and nurture. (See diagram 
on the following page.) 
6 
Language Development ~<:=~---------::>...._, The Whole Child 
Home 
Nature 
Home 
Social Environment 
I 
Patterns to imitate 
Opportunities to explore 
.and discover 
Experiences with books & 
media 
School 
Answers to questions 
Acquisition of literacy skills 
Freedom to practise 
Ways to independence 
l 
shape THE CHILD-- who grows in 
I 
Spiritual needs 
Self-image needs 
Security needs 
Emotional needs 
Social needs 
Physical needs 
Intellectual needs 
1' 
satisfy 
I 
Social Environment School 
LANGUAGE POWER 
Listening 
Speaking 
Reading 
Writing 
Each child brings to school unique potentialities, learnings, 
and experiences, provided by nature and nurture, and his reading 
growth - his language power - reflects these influences. The 
teacher who has a pupil with reading problems must learn all she 
can about the pupil and must use that knowledge to help the child 
break the reading barrier. 
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The child - all that he is - is at the very centre of 
every good corrective and remedial reading program. · The basis 
of sound methods in teachi·ng readings rests upon a knowledge 
that reading development takes p.lace as the child grows 
physically, socially, perceptually, experientially, emotionally, 
and mentall·y. A teacher must not err in thinking that reading 
is a mental act in itself apart from other factors of child 
growth. Nowhere is the cliche "the whole child learns" more 
true than in learning or failing to learn to read. 
The health habits and possible handicapping conditions 
of a child have direct bearing on his ability to make progress 
in reading skill. When a child fails to progress, the teacher 
should consult first with the parents and the school nurse. 
If all these physical factors - impaired vision, hearing, poor 
motor coordination, fatigue, malnourishment and infections -
can be ruled .out then the teacher must look to some other cause 
for the failure to progress. If these physical factors do 
help to explain the difficulty, they should be corrected first. 
In the event that they cannot be corrected, the best possible 
adjustment must be made to trehandicap. Cure or adjustment. 
No one factor can be singled out to explain reading 
failure. And while it is impossible to divide the concept 
of a child into self-contained units such as physical, emotional, 
or intellectual compartments, yet it is i~portant to diagnose 
the various parts that make up the wholeness of the child 
always holding to "a philosophy of wholen1ss with the whole 
equal to more than the sum of its parts". 
Failure to learn to read or to regress in reading lines 
of print can be traced sometimes to visual difficulties. The 
teacher must be concerned with the child's eyes and be on the 
alert for indications of eye trouble. Has the child widely 
dilated pupils, watery eyes, red lids, or eye discharge? Does 
he squint, frown often, hold the book to one side or too near 
the eyes, and complain of not being able to see the chalkboard? 
Remedial reading teachersshould understand the function of vision 
clearly, become familiar with common visual defects, and have 
the common sense to leave corrective . measures to the eye specialist -
and to remember that it does not follow that correction of the 
visual defects results in the pupil's learning to read. When he 
is fitted with lenses he will not suddenly and effortlessly make 
progress. The skill of visual discrimination, for example, is 
not always the fault of defective vision - visual discrimination 
is a skill to be taught . 
1. Nila Banton Smith. · R·eading· Instruction for Toa·ay' ·s . ·ch·ildren p. 50. 
.. 
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The child's hearing is of concern to the reading teacher. 
Many retarded readers a~e deficient in auditory skill and well-
known reading authorities2 claim that auditory perception, 
discrimination, and memory are essential to word recognition*. 
Does the retarded reader turn one ear toward the speaker, hold 
his head in a strange positim, ask to have questions or directions 
repeated too often, speak in an unnatural tone of voice, hold his 
hand to his ear now~d then, give incorrect pronunciation to words, 
complain of earache, and report frequent colds? Then it is time 
for the teacher to make the principal and parents aware of the 
child's hearing difficulties which probably impede his learning 
progress. Because of the extreme importance of learning 
auditory discrimination of sounds and developing acuity in this 
-ability, hearing impairment must be evaluated as a possible 
contributing factor to failure to learn to read.3 
Diagnosis must concern the childs general health. The 
ancient Greeks had a lot on their side when they declared that 
a good mind and a good body go hand in hand. Freedom from 
disease, proper rest, and good nutrition make for the alertness 
and attention-sustaining power conducive to good reading. 
Children who are not feeling well often react phlegmatically 
to intellectual tasks and easily become tense and irritable when 
things do not go well. Such children often are absent from 
school and therefore miss out on basic reading instruction. 
Indeed, good general physical health has much to do with learning 
to read. Is this child with a reading problem restless, tired, 
hyperactive, overweight, underweight, tense, listless, and 
absent many days each month? Failure to achieve normally in 
reading is by and large a physical and psychological problem 
rather than an instructional one. We must be aware that extreme 
cases of reading disability can be medical problems and such 
dead-end diagnosis as "he isn't trying"; "he needs discipline"; 
"he's neurotic, see a psychiatrist"; "too much pressure from 
his parents"; "he'll grow out of it"; "poor stock, what can 
you expect?" are conscience-balms which should be replaced with 
a good medical check-up, psychological analysis, and continued 
instruction. 
The relation of motor coordination to reading achievement 
cannot be overlooked. Recently in our Newfoundland schools we 
are realizing the necessity of physical education to help awkward, 
poorly coordinated children and give them a starter towards 
reading. In reading, the child shows difficulty in eye-hand 
coordination by his inability to keep his place in reading, to 
find the place again in the pattern of printed words, and to 
maintain the motor adjustment as long as is necessary to 
comprehend word, phrase, or sentence. His tendency to skip 
lines may arise from inability to direct eyes accurately to 
· ... 
2. Ruth serang, Reading Diagnosis and Remediation. P. 29. 
* See Chapter 3 for techniques for teaching and ways of testing 
visual and auditory skills 
3. Miles V. Zintz. Corrective Reading. p. 233. 
• 
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the beginning of the next line, Poor hand control, too, may 
interfere with a child's writing. He grips his pencil too 
tightly, exerts more ·pressure-than necessary, or has difficulty 
forming letters. 
Physical factors the:n cannot be ignored in our consideration 
of the child with learning difficulties. The child is both 
physical and physiological. Functions such as vision, hearing, 
and thought are possible only through the organs of the body -
eye, ear, brain. If the organ is defective, the function is 
likely to be impaired. This can lead to serious reading problems 
and in turn, cause emotional imbalance. Good physical health 
is important to learning. Illness keep.s a child from school 
and causes him to miss important phases of instruction. The 
malnourished child does not have the energy to be an effective 
learner and fatigue makes it difficult to become interested 
in a reading task. Any physical inadequacy makes it difficult 
to become enthusiastic about learning and may result in lowered 
vitality, in depletion of energy, in slower physical development, 
and on to learning retardation. 
In considering causative factors of reading problems and 
in giving priority to the child - all that he is - we must 
recognize emotional disturbance of primary importance. Many 
reading experts hold the belief that most of the emotional 
disturbance seen among retarded readers is a result of the 
failure they experience in reading rather than the cause of it. 
The child who reads poorly notonly feels.inadequate because he 
knows he is not doing as well as his classmates, but often is 
subjected to numerous social pressures from peers, teachers, 
and parents. Unwittingly teachers ald parents may remark: "I 
don't think you'll ever learn" or "Why must you be so lazy?" 
and classmates label theJ;l)or reader a durnbell or whatever current 
term holds the same connotation. Certainly it is not difficult 
to see why disabled readers become emotionally disturbed. Of 
course, emotional troubles come from other sources, for .example, 
troubles at home, physical defects that strangely call forth 
cruelty from· some classmates, pampering and spoiling from 
oversolicitous parents, competition with a superior sibling 
and so on. Daily teache_rs are observing the many symptoms of 
personality adjustment shown by poor readers. Arthur Gates, 
of reading fame, catalogued the symptoms of one hundred cases 
of reading disability and he could find another hundred any 
day in our schools: 
1. Nervous tensions and habits such as stuttering, nail 
biting, restlessness - 10 cases 
2. Putting on a bold front as a defense reaction, loud 
talking, defiant conduct, sullenness - 16 cases 
3. Retreat reactions such as withdraw! from ordinary 
association, joining gangs, truancy - 14 cases 
4. Making mischief in school, playing practical jokes, 
~thefts, destructiveness, bullying - 18 cases 
5. Withdrawing reactions, mind wandering, daydreams - 26 cases 
6. Extreme self-consciousness, blushing, inferiority feeling; 
35 cases 
10 
7. Give-up or submissive adjustments as shown by 4 inattentiveness, apparent laziness - 33 cases 
"But what can we .do about it?"you will ask. Two things 
we can do: 1) Remove pressure and 2) by ,·every possible means 
build the poor reader•s self-image. He needs to get to like 
himself. At this point, your author is brought up short by 
remembering part of a little poem on a non-reader from the 
Journal of Reading, December 1973: 
What to do with such as he? 
If we but stop and think 
And love end care 
We find the way. 
To read, this boy must also love -
Himself, the book, the world. 
Building self-concept and helping the student understand 
and accept his own strengths and limitations - his total assets 
and liabilities - should be the major objective of every teacher 
and especially of every corrective and remedial reading teacher. 
Emphasis must be given to the child's self-image (S.I.) This 
ranks above methods, study-plans, publishing companies wares, 
skills of "know-how", techniques - this is the priority dimension 
and the rationale behind the inclusion of this first chapter 
in this Bulletin. S.I. ranks above I.Q.; indeed it raises the 
I.Q. The self-image of a learner is so obviously a significant 
determinant of learning that often it does not receive the 
attention it deserves. There are numerous factors of an emotional 
nature - all bound up with self-image that keeps a child from 
reading. It is not always the school's fault. Anyone who has 
worked in reading clinics find children like this: One child is 
certain that he is "no good" and therefore is sure that he 
cannot learn to read; another child is afraid of making mistakes; 
he doesn't want to be wrong because at home he has learned it 
is "bad" to be wrong. A third child dislikes to go to school 
because he has been pampered at home and now feels a sense of 
guilt and atones for it by taking reprimands for failure. A 
fourth child may use failure as a way of punishing an adult. 
He demonstrates his independence by refusing to read. His 
attitude is "I'll show you". Poor readers may be adjusted or 
maladjusted. They run the gamut of personal deviation.5 One 
thing is certain: Inadequate social-emotional development will 
do more reading harm than will the least adequate of basal 
reading programs! 
4. Arthur Gates, "Failure in Reading and Social Maladjustment!' 
Journal of the National Education Association 25 (1963) 
pp. 205-206 (Adapted) 
5. Emerald Dechant. Diagnosis and Remediation of Reading Difficulties 
.. 
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Speaking of emotions, reading failure, and the teacher's 
task, Dr. Smith already quoted, suggests with that practical 
touch that is peculiarly her own, some teacher udo's" to make 
the child feel better about himself: 
In your own personal and teaching contacts with the 
underdeveloped reader let him know ·a·1w·ays that you 
are his friend. 
Let him know that you like him just the same even 
if he doesn't know how to rea:lwell. 
Chat and smile and laugh as small incidents are 
unfolding and hope that he will join you. 
Praise him for little successes. 
Let him select some books to read, even if he does 
nothing more than look at the pictures in them. 
Give him a chance to excel in some activities other 
than reading. 
Keep in close touch with parents. Advise them to 
remove pressure, stigma and blame. Inform them of 
~ny small indications of rea~ing growth that.yog note 
and suggest they express their approval of him . 
Intelligence is linked to reading achievement. B~t 
here we must be very careful of unqualified statements. 
Already this chapter is forcefully declaring that factors 
other than intelligence play an important part in the 
development of reading ability. It is true that the higher 
the child's intelligence quotient, the greater the probability 
that he will succeed in learning to read. But not always so! 
What is the I.Q.? Not intellig.ence, but scores on an I:ratelligence 
Test. Intelligence is not fixed. Research has demonstrated 
that the level of mental functioning can be depressed or 
accelerated by environmental factors. A diagnosis of mental 
retardation at a given time does not necessarily mean that 
the condition is permanent. The chnges that occur in the 
child's level of performance need not imply a change in 
intellectual potential but may be the result of better adjustment, 
correction of a specific disability, reduction of stress, and 
other situations that encourage a better use of a child's 
abilities. · ·rn· th.is .·r ·e·si·ard, t ·he .. te·ac·he·r .•·s ·1·e·ve·1 o·f~"-3·sp·i ·ration 
for the ch.ild is of · tr·einendous ·impor·tan«~e .. * 
6. Smith: Reading Instruction for Today's Children pp. 49-50 
* Intelligence will be treated again in the section on "Tests" (Chapter 3) 
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Horne environment is important. It counts much. if a child 
is to learn to read. If thereare no incentives to reading in 
the home, if opportunities to acquire information and knowledge 
are lacking, if the child never sees his parents or the people 
who make up his home reading, then he counts reading of no 
importance. The socioeconomic level of the home and community 
contributes to variations in the laIJuage experiences of boys 
and girls, although such variations seem to have a greater 
influence on readiness than on achievement. We should beware, 
in looking for causes of a child's reading problem, of making 
gross socio-economic generalizations for the availability of 
material in a high socio-economic home may not indicate the 
level of parental involvement nor will the appearance of a 
lack of it in a low socio-economic home. Parent involvement 
is the main factor - standin~ out from all others is the role 
of the parent in being nvolved with his child's reading activities -
encouraging the child, beig proud of lis small successes, releasing 
the killing pressure of competition with a sister or brother or 
neighbour's child, getting reading materials if possible around 
the home - in procuring a dictionary and encyclopedia that are 
for use and not just part of the furniture, and setting reading 
goals which is more important than the mere provision of materials. 
The home cannot be left out of rur diagnosis. We must find ways 
to involve the parents. (See Bridging the Gap, p. 80) Teahers 
need to become acquainted with the home background of each child 
in order to estimate the possible effects of impoverished 
conditions upon his reading. In some cases the teacher's 
responsibility is clearly to enrich the pupil's experiences -
to build up his experiential background and thus to provide 
a basis for success in reading. As we consider the child and 
all that he is, we must certainly include his home.* 
The child's school. Has it had any part in promoting 
his reading failure? It has been declared that the ultimate 
success of any reading program does not depend on any one 
special method, text, or type of classroom organization, but, 
upon a combination of the followirg factors. 
Teachers who are prepared to teach reading and who have 
a real liking for children; the moral and material support 
given to the reading program by the administrative and supervisory 
staff, particularly, by providing the necessary time and materials 
for instruction, and realistic inservice programs; the amount of 
time specifically devoted to reading instruction, with special 
emphasis upon the direct and systematic teaching of skills; 
recognition by content area teachers that they have a responsibility 
to extend and refine the reading skills of their students, and 
more -significantly, that they do something about it, The second 
major conclusion is that administrators need to be better 7repared 
to provide leadership for more effective reading programs. 
* "Ways of Wllrking with ParentS' will be discussed in the 
section on "Techniques". (Chapter 5) 
7. Sidney J. Rauch. "Administrator's Guidelines for more Effective 
Reading Programs" Journal of Reading, 17. January 1974, p. 298. 
• 
• 
... 
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A principal shou:L.d be knowledgeable about the reading 
process. His own experience as a « classroom teacher, his · 
observation of competent teachers, enrollment in graduate _ 
courses in reading, attendance at conferences and extensive 
reading in the field may con.tribute to his knowledge. The 
corrective and remedial reading program should get his full 
support. 
Are there such factors as inadequate instruction and 
improper .instruction operating ·in the child's school? The 
most important question to be asked when inadequate instruction 
is mention.ed is "Has the .mild been taught to read., or - has he 
been left to learn on his own?" Now it_ is a · fact that there 
are children who will learn. to read wi thou·t the help of the 
teacher. Some .children actually reach a certain level of 
maturation when the ability to read comes as naturally as 
did the ability to walk and talk. But many children -
certainly for poor readers, this almost miraculous stage is 
never reached if it is left to maturation.alone. The teacher 
or the parent-better still, the teacher and the parent, must 
give the maturation process a helping hand. Perhaps the teacher 
is . not aware of this inadequate instruction that we are speaking 
of here. It is certainly no deliberate deal on her part. 
Perhaps her class load is so heavy -she cannot get to those who 
need the "extra" pull along - even within a class with a normal 
pupil load it is still possible that the range of abilities is 
so great that the teacher is not able to give adequate instruction. 
Perhaps there is not established within the school a corrective 
reading group within each classroom - special needs g~ouping. 
Perhaps the school has not yet realized the difference in 
definition between Corrective and Remedial Reading groups. 
(A correqtive group - a group that requires "catch-up"· skills 
a group that is placed on instructional level within the children's 
present range of word-recognition and comprehension skills) -
a .group that can function in the classroom but sometimes as a 
separate flexible group - and Remedial Reading group (a child 
with associative learning problems e.g. emotional blocks - and 
learning blocks i.e. he asks again and again for help and 
cannot function and participate properly in group activities 
in the classroom even when the activities are geared to his 
instructional levels. Inadequate instruction is often caused 
by teacher change throughout the year - substitute teachers who 
are not sequentially developing reading skills, and by pupil 
absence. Classroom routine can be a problem, too - register 
markings, collecting money, and so on. But children must be 
taught to read. An inadequate coverage of the basic skills of 
reading is a major cause of reading problems. 
Improper instruction. Here we will consider the great 
danger of the one method - there is no one method of teaching 
reading - some learn by phonics, others by sight - the very poor 
reader gains remediation by the kinesthetic sense. In a good 
reading program, reading is taught within the cluster of 
communication skills. It rests upon the strong foundation to 
speaking and listening skills . and is reinforced by keen observation 
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and writing skills.. The child le.arns that what he can say, the 
teacher can print, and he can read or teacher can read for him. 
Reading is only what he thinks, talks, and writes and he will 
need it for two purposes for Information and for Entertainment. 
Reading is not a discrete subject but part of the package of 
Language Arts. But for all that the need for systematic reading 
instruction must not be minimized. Instruction in the .skill of 
reading (as in the skills of speaking and listening) in a 
haphazard, hit and miss fashion result in far too many reading 
failures. The teacher then must know the skills of reading 
and must understand the child. 
Research and your own experience and observation point 
to a number of widely employ.ed but inefficient or unwholesome 
practices and policies found in many schools which contribute 
to frustration and failure in reading. All of us can profit 
by exposing such practices forrur analysis and discussion. Not 
all the educational hazards listed below obtain in every school 
or school system, of course, but the presence of one such 
hazzard must cause us to find ways to eradicate it, or at 
least alleviate it. 
The child's school can prove a hazard to his learning to 
read. Does it fail by 
beginning formal instruction in reading before a child 
has attained readiness 
accepting a low level of mastery of word recognition in 
the primary school 
requiring retarded readers to use material on a frustration 
level of difficulty 
relying on total group instruction to meet the reading 
needs of all pupils 
considering reading a mechanical process 
failing to motivate children to read widely. (This is 
beyond the skills for unless children want to read, skill 
teaching will not achieve the end of reading instruction 
i.e. to make a reader) 
placing too much emphasis on certain reading instructioral 
tools, techniques and the "new" on the reading market and 
not enough on the peculiar nature of the child who does not 
learn what he is taught 
assuming that reading can be taught effectively as an 
isolated communicative skill 
failing to detect hazards to learning 
• 
. fl 
.. 
• 
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failing to provi,de a systematic program of corrective 
reading 
failing to es.timate the reading potential of all 
children 
exposing pupils to fourth-grade (beginning of Intermediate 
School) materials before they have achieved the basic 
independent reading habits. of primary grades 
failing to extend the concept of readiness upwards 
through the grades 
in.flicting a teacher's · method bias on a total class 
(There is no one method of tea:hing reading) 
failing to promote wholesome teac.her-pupil relationships 
failing to adequately utilize good cumulative records 
(Administrative Policies) 
failing to consider co.tence in the teaching of reading 
when hiring new teache~ 
remaining influenced by a grade system which declares 
that all pupils finishing a given grade have mastered 
the reading skills that will prepare him for the reading 
tasks of the next grade 
failing to provide in-service education for all teachers 
in the area of reading 
tailing to provide a well-equipped school library 
failing to provide a systematic and objective testing 
program - diagnosis that will be blueprint for instruction. 
(A long time ago - 1938 - Luella· Cole wrote on The 
Improvement of Reading. She claimed that we should 
investigate an individual's readiness to read in Grades 
I, IV, VII, IX, and on entrance to college. She had a 
point!) 
failing to make special provision for supplying the 
reading needs of cases of extreme reading disability, in 
other . words, the small proportion of pupils whose needs 
cannot be met through the class instruction program 
.failing to interpret the school's reading program to 
parents and to the public.8 
Adapted from Schubert and .Torgerson, Im~roving the Readin~ Program, 
Arthur W. Heilman, Principles and Practices of Teaching Reading. 
......_ __ .. 
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A long li.st! And there are other inadequacies that will be 
voiced in your discussions ofthecbove hazards to reading success. 
This is not to sound a pessimistic note. This is not to 
discount the great work that has been done and is being done 
for reading betterment in our province's schools. It certainly 
is not to overlook the good accomplished. Your consultant is 
remembering again Dr. Nila Banton Smith, who is lending much 
advice to this chapter. Dr. Smith, attending a symposium 
in which she took part with other reading experts as far back 
as 1942, and which was occasicred by the fact that many American 
service men were found with reading disabilities had this to say: 
What are we going to do about reading today? Continue 
to use the same procedures which have failed to produce 
results, or face the situation squarely and set about 
constructively to catch up the lag. The latter, of 
course! 
And we will all echo: "The latter, of course". 
Causes of reading failure then are rooted in a child's 
Nature and Nurture and here the child's school is included as 
well· as his home. Indeed, the most important single factor 
in working successfully with a student who is underachieving 
is that of creating a feeling of complete acceptance of him 
by his school and his teacher. Very recently, during a Special 
Education and Remedial Reading In-service program in Clarenville 
your consultant found herself giving much time to acceptance 
as distinguished from tolerance, and to the uniqueness of each 
child as factors in promoting reading ability. The concluding 
words of that conference are perhaps the most fitting ending 
to this chapter: 
9. Nila Banton Smith, "What Shall We Do About Reading Today?" 
Elementary English Revi:w, XIX (November, 1942), 247 . 
• 
• 
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I think Special Educati.on and Remedial Reading Children 
would speak to you in these words if they had the verbal 
ability - 10 
Dear Teacher, 
Please accept me as I am. 
Give me time, love, encouragement, 
approval, sympathy, opportunity, and 
consistent direction to grow at my 
own rate. There is only one me. 
I am different from others - my rate 
of growth is ·my own - . all my · experi.ences 
are different - my interests are different -
my home is different. But I can learn by 
doing, experiencing, observing, imitating, 
exploring, evaluating, trying, handling •••• 
Try me ••••••• I need you • 
10. Exercept from an address given to the Special Education 
and Remedial Reading teachers of the Bon.-Trin.-Plac. 
Integrated School Board, May 1974. 
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Chapter 2 
Continuing Diagnosis and Remediation 
Early Prevention: The Important First Years 
The remediation of reading problems involves the entire 
teaching staff in diagnosis from the day pupils enter school 
until the day they leave. If diagnosis is accurate, then 
preventive instruction allows pupils to make progress expected 
based on realistic considerations of the pupil and his total 
ability. 
Although the primary purpose of this Bulletin is to 
state the underlying philosophy of reading problems* and to 
describe a practical program of developmental remedial reading, 
first concerns for a practical program should be for its 
preventative aspects. The preceding chapter already remarked 
that beginning formal instruction in reading before a child 
has attained readiness is a great educational hazard to learning. 
A child's lack of readiness for learning are many and 
varied. The child may be a slow developer - slow to walk, slow 
to talk - always a little behind the norms for his age. He 
may have limited mental ability, in which case he will always 
be a slow learner - he will need more repetitions and slower 
pacing than most children. He may have been deprived of 
nurturance, · loving care, and the opportunity for meaningful 
language experiences so that he comes to school with inadequate 
experiential background for interpreting the printed symbol. 
He may have poor motor coordination either due to some damage 
or disfunction of the central nervous system. But whatever the 
reason for the child's lack of readiness, early detection of 
such a pupil is imperative if future school "failure", life 
"failure" is to be avoided. Kindergarten and Grade 1 teachers 
in particular must attempt to prevent failure by building into 
the regular school program some activities that will encompass 
all areas of child growth and development. Learning activities 
must foster development of gross motor skills, perceptual skills 
(visual and auditory), language and conceptual skills, as well 
as creative expression and intellectual stimulation at all times.l 
*See Chapter 1 
1. Adapted from the teacher's kit from Charles Merrill (Becoming 
a Learner) and Holt, Rinehart, and Winston (Developing Pre-
Reading Sk.ills) . 
• 
• 
. 
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The undeveloped learner is often a product of his early 
life experiences. The effect of these experiences is quite 
apparent to the competent kindergarten teacher. She can 
identify him after a few weeks of observing his classroom 
behavior. If the undeveloped learner is provided with a 
readiness for learning and a readiness for reading program 
that may well extend into the latter half of the first grade, 
and if the level of instruction in second and third grade is 
adjusted to the pupil's level _of competency most of these 
children can be saved from school failure. They can be 
expected to have overcome their lack of development by end 
of third grade and beginning of fourth grade and be achieving 
fairly close to their intellectual potential. Those children 
who do not progress satisfactorily will have been identified 
early in their school life so thct:.more specialized services 
can be provided for them. 
All children who enter kindergarten (or Grade 1 if there 
is no kindergarten) should be involved in a type of program 
outlined in Guidelines for Instruction in the Language Arts 
- released to the schools in September 1974 by the Division 
of Instruction. For more detailed discussion, based on the 
two readiness-for-learning kits already mentioned, your 
consultant presents here suggested learning a~tivities for 
K-1 that make easier the way toward literacy. 
Ready to Learn and Ready to Read 
- Helpful Activities 
Children of beginning school age are of ten lacking the 
sense of bod~ awareness - a sense of the relationship of their 
bodies to obJects in space. These children will have difficulty 
with directions e.g. left-right, front-back, up-down etc. The 
teacher will help a child ~ who needs this skill by asking him to 
do such things as 
Look into a full-length mirror and identify the parts of his body -
head, eyes, knees, hips, ankles, ears, wrists, heels, toes, waist, 
shoulders, elbows etc. 
Lie flat on the floor and name a body part as it is named. 
Rai·se a body part as it is named. 
Complete a partially drawn human figure . 
2. These suggestions were compiled by the Department's Reading 
Consultant in January 1974 for conferences with the teachers 
of the Notre Dame Integrated Board, Lewisporte. 
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Draw a human figure - draw himself. 
Assemble a doll with movable head, hands, legs etc. 
Put ·together jig-saw puzzle of a human figure. 
Gross Motor Control 
a co-ordinated way. 
and its motions, he 
movements. To help 
- the ability to move the whole body in 
As a child grows in awareness of his body 
acquires control over gross motor 
him, have him 
Walk backwards. 
Walk rhythmically to music. 
Walk on balance beam. 
Walk a chalk line - balance book on head. 
Walk pointing to leading foot with opposite forefinger at each 
step. 
Roll from leftto right a specific number of times. 
Roll from back to stomach. 
Roll under an obstacle e.g. table. 
Roll a ball along the floor to a partner. 
Execute an underhand toss with a ball. 
Execute an overhand throw with a ball. 
Bounce a ball. 
Catch a ball. 
Jump over a line - over a rope - on one foot a specific 
number of times. 
Hop on one foot. 
Skip - without rope - with rope. 
Stand with one foot as high as the other .knee. 
Stand on one foot with arms folded. 
Play imaginative games e.g. pretend you are a tree in a 
storm; a soft gentle rain; carrying a heavy parcel, chasing 
leaves, walking on ice, skating, jumping life a fr~g etc. 
I 
• 
• 
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Control over the large muscles comes first. The child 
learns . how to maintain an upright position and balance as he 
acquires the locomotion skills of walking, running, skipping, 
hopping etc. A child who is uncertain as to where he is in · 
relation to other objects - who has problmes judging distance, 
direction, size, form, time, will surely have difficulty learning 
to read and write. 
Fine ·Muscle Control 
The child who has a problem with the large muscle aspects 
of laterality and directionality often has (indeed, he is bound 
to have) a problem with the small muscle and visual aspects 
of laterality and directionality - especially those r~l~ted to 
printing and reading. As he gains control over his large and 
small muscles, the knowledge of "what to do" and "how to do" 
not only becomes internalized and helps to develop the visual 
motor skills related to academic learning, but it also appears 
to have a beneficial effect upon the child's self-image. Certain 
fine muscle co-ordination skills are developed by having the 
child 
Fingerpaint, do clay work, use plasticine, use of 
crayons etc. 
Draw a row of circles, starting with large circles 
and make each succeeding circle smaller • or vice versa. 
Grasp a pencil in position for writing. 
Draw a straight vertical line on the chalkboard and 
ask child. to dupf ica te it. The line should be o.n the 
side of the preferred hand - also work with more than 
one vertical lines and horizontal lines. 
Draw shapes in order of difficulty - circle, square, 
triangle, diamond. 
Place objects on pattern, matching forms. 
String beads to duplicate pattern. 
Tie shoelaces. 
Manage zippers, buttons, fasteners. 
Use manipulative toys • 
Use finger plays to improve eye-hand co-ordination. 
(See· A Starting Point Primary Reading. Bulletin, pp. 72-8~). 
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Visual Perceptual Skills 
Visual skill is important to becoming a learner. One 
must have the ability to coordinate vision with the movements 
of the body or parts of the body; one must be trained at far 
point vision (5 to 6 feet) and near point vision (14 to 16 inches) 
if one is to avoid regressions in reading. The child needs to 
recognize that an object in any dimension has constant 
properties, and in particular he needs to see similarities 
and differences in objects, colours, shapes, numerals, letters, 
and words. 
Suggested activities follow: 
Tack an object at the end of a pencil or use a flashlight. 
Move it back and forth 16 inches horizontally, about 16 inches 
from the child's eyes. Ask him to follow the target without 
moving his head. - Move the object in a circle and ask. the 
child to follow it with his eyes only. 
Check a child's peripheral vision by moving an object in from 
the right side until the child indicates that he can see it. 
Put a collection of shapes, fabrics, or objects in a bag or 
box. Child identifies objects by touch. 
Sort objects from a collection by shape, colour, size, or function. 
Point out specific details in a picture. 
Dot pictures of animals and: objects. The child traces dots to 
make picutre. 
Ask child to walk between two chairs without touching them. 
Do all exercises in A Starting Point on "colour". Recognize colours. 
Do all exercises in A Starting Point on "alphabet learnings 11 • 
(To try to read without a knowledge of the alphabet is as ridiculous 
as trying to do mathematics wiout knowing the value of numbers. 
But the alphabet must be taught meaningfully.) 
Each child has a pack of alphabet cards - capitals .and lower case. 
Show children how to practice simple discrimination by choosing 
letters from their individual packs at your directions. 
Make letters with plasticine - trace letters. 
Feel sandpaper letters or felt letters. 
Play games. Example: "If your name begins with "A" stand up. What 
• is your name. 
.... 
-
• 
• 
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Make a picture dictionary, and use alphabet, A, a. Ann, · apple. 
Then make a sentence in printing for the child: Ann· h ·as· an apple. 
Visual recall - show objects - cover objects - recall. 
Visual recall - observe another pupil - close eyes - describe 
what the pupil is wearing. 
Notice signs and labeLs. (Teach needed sight words in this way.) 
LANGUAGE DEVELOPMENT 
Listening and interpreting sounds are the first decoding 
skills acquired by the child. 
Reading is built on listening and speaking. 
Listen to follow directions (See A Starting Point pp. 20-24) 
Give directions appropriate for work and play. Have children 
carry them out. Children must learn to Listen and Do. 
Listen and repeat rhythms e.g. Teacher claps or taps a rhythm 
and children repeat. 
Ask questions as who, where, and what happened to see if 
children can recall facts. 
Have children listen formain idea. "What was the story about?" 
Listen for "what happened first, next", and so on. 
Listen to Literature -
Nursery rhymes, simple poems, fairy stories, animal stories etc. 
Recognize words that rhyme or sound alike. 
Develop an awareness of words that begin alike. ~ Example: 
"Everyone whose name begins like Bill, come to the circle." 
SPEAKING 
The child must learn to speak with confidence and assurance. 
Talk about family and 12ts • 
Answer information questions e.g. names - weather -
IN SENTENCES - IN PHRASES 
Retell stories ·and nursery rhymes 
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Share experiences 
Use of "Please" and "Thank you" and learning to wait 
ones turn in speaking 
The pages 16-19 in A Startin5l__Point should be given attention. 
Preventive instruction must emphasize basic listening and speaking 
skills. 
PRINTING 
Teachers should give much practice in the circle, the part circle, 
the vertical line, the horizontal line, and the slanted line. 
Beginning printing should be characterized by large, free 
strokes rather than confined within narrow lined spaces. 
(Small muscle control of fives and sixes is limited) • 
The teacher's printing should be firm, bold, and exact. 
Attention should be given to spacing between letters and words. 
Easiest letters to print are 
L, 1, O, o, and H. 
Most difficult letters to print are 
q , g , P , y , and j . 
The teacher should have a sample copy of the letters and the 
arrow lines showing the way in which the letters should be 
made. There is a correct way to print. Encourage pupils to 
start each letter in correct place. 
Before a child begins printing he should be given experience 
with lines and basic shapes - make many of them in a relaxed 
atmosphere e.g. horizontal line, vertical line, circle, rectangle, 
diamond. Trace simple patterns for shape. 
Pre-book Reading Experiences 
Labels on child's desk, chairs, coat hook, etc. 
Signs and directions. 
Colorful pictures can be displayed with a brief title 
below each. 
Many picture books containing workds, phrases, or short 
sentences. There should be interesting books anywhere 
and everywhere in the classroom, not only in the Book Corner. 
The teacher reads stories to the children - short periods 
of reading time. 
Charts based upon class experience and prepared cooperatively 
by the teacher and children provide much of the reading 
material during the beginning stages of reading. 
• 
• 
• 
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*Your consultant talked so many pages of A Starting Point 
on Reading Charts that she hesitated to do so again. However, 
she was very pleased to find Elementary English, February 
1973, (Two years after A Starting Po.int) giving the same high 
recommendation to Experience Charts and marking them an open 
doorway to reading. 
Here is the advice found in Elementary English: 
The main purpose of a reading chart is to give children 
meaningful contacts with reading symbols. The children are 
not expected actually to read the charts, the function of a 
chart is to give children experience in seeing their spoken 
words converted into printed symbols. However, through the 
use of reading charts, the child is introduced to the concepts 
of lef-to-right sequence, letter formation, line-space concepts 
involved in the mechanics of writing as he orally repeats each 
letter name of the letter that is written after the teacher 
says it for him. The child is also introduced to the future 
pre-primer reading vocabulary in a contextual setting that 
is meaningful to him, since the vocabulaFy used in the reading 
charts is related to first-hand experiences reinforced by specific 
language patterns that have previously been made meaningful to 
him. The reading charts introduce and furnish a backlog of 
sight vocabulary which will prepare the child to be more 
successful when he meets this vocabulary again in the pre-primer 
reading. It is possible and highly advisable to introduce all 
the pre-primer vocabulary through the use of experience charts, 
making these into learning centers and letting the child match 
their content with individual word cards since the activity 
adds to the number of fixations and aid·es in vocabulary 
recognition to such a degree that when the child reads from a 
pre-primer he meets only with success and thus develops enjoyment 
from the reading phase of language. Both individual and group 
charts may be used in this manner, and related to any reading 
• series. 
(Teachers! Nila B. Smith gives helpful suggestions for 
composing, preparing, and giving children practice related 
to reading charts. You will find these in Smith's book Readin~ 
Instruction for Today's Children • This book must be on your 
professional book shelf.) 
We admit children to school according to chronological 
age and on the basis of the child's age we make certain assumptions 
that disregard the fact that each child has his own rate for 
growing and developing. We assume that he will learn to read 
in Grade 1, complete the requirements for passing into Grade 2, 
for pre-school years and the kindergarten program have prepared 
him for the learning tasks of the grades. However, in kindergarten 
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we must be aware of the factors and abilities that make for 
readiness to learn. More than 50% of the children failing 
in school are misplaced in their grades. - overplaced is 
perhaps a better work. We need better preventive programs. 
If children got off to a good start in learning to read, 
there would be fewer remedial reading classes. 
It is not easy to list in sequence the major skills and 
attitudes that must be developed in kindergarten and Grade 
One. (Guidelines for Instruction in the . Language Arts made 
an attempt) However, research and experience indicate that 
for success in reading, the child either should possess, or 
should develop in school, certain minimum levels of proficiency 
in a number of areas. There· are ten areas that teachers must 
emphasize in their diagnostic-teaching procedures in the 
Primary School. These areas become a yardstick for detection 
of early reading failure. 
1. Interest in reading. 
(The teacher must actively foster a child's 
interest in reading. How? By making available 
picture books, easy-to-read books; letting the 
child see his words flow into print; asking the 
children to bring books to school and share them 
with other children; reading stories and poems 
with children; showing children that stories and 
poems can be dramatized; keeping the bulletin board 
full of short readable messages; labelling objects 
in the room; having a Mother Goose Day; meeting 
with parents and asking their help in fostering 
their child's interest in reading. 
We must find ways to get the child interested 
- this is our first and greatest task. 
2. Training in concept formation 
(The teacher will give the child an opportunity 
to deal with the concrete object; label objects; 
pictures, filmstrips, and art activities, conversation 
and story-telling; dramatization and puppet shows; 
picture dictionaries; skills of classification and 
categorization e.g. things to eat, to wear, things 
that run etc. The teacher knows that concepts develop 
through the child's use of his senses. Have the 
child see, hear, tduch, taste, and smell. There are 
many ways to do this - e.g. Blindfolded, .the child 
identifies by touch - fur, satin, sandpaper, velvet, 
a leaf, etc. or he identifies by smell - apples, paint, 
leather, mother's perfume etc. 
3. Training in auditory discrimination 
(The ability to discriminate between speech 
sounds heard in words, and the ability to bl~nd 
speech sounds represented by different graphemes 
in words is an absolute prerequisite for independent 
• 
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reading. The readiness and beginning reading program 
should provide sufficient practice ~nd drill to assure 
that every child (as far as his potential will allow) 
developsa good foundation in auditory discrimination. 
Some children ·n·e·ed· more ·instr·uc·t ·io·n i ·n t ·hi·s area than 
will others. The teacher will drill on initial letter 
sounds, on similar sounds at the ends of words, and 
on rhymes. She will make her teaching of these basic 
phonics skills an eye and ear training - audio-visual.) 
4. Training in visual discrimination 
(Visual discrimination and auditory discrimination 
may be discussed separately but in the reading situation 
they are interdepende~t. The child needs both skills 
to bring to the printed page. The skill of visual 
discrimination can be sharpened through practice. The 
teacher will design exercises - either teacher-made or 
commercial - for the child to identify similar geometric 
figures; find identical elements at beginning and .ending 
of words; identify letters and small words; find a given 
letter in words; find words that look alike etc.) 
5. Knowledge of the alphal:Et 
(This consultant has proved many times that children 
unable to write letters dictated and unable to identify 
letters named are children who are unable to read. The 
names of both capital and small letters should be taught 
first, but from the beginning the child should realize 
that each letter has a name, represents a sound, and 
finds its meaning in a word. Certain letters get 
confused and require the extra teaching thrust and some 
overlearning on the child's part e.g. b and d, p and b, 
p and d, p and q, u and n, rn and n, m and w, o and e, 
o and c, e and c , and g end b • ) 
6. Training in left-to-risht progression and in readi~ . 
on a line. · . 
(Reading is a left-to-right activity and a skill to 
be taught. This skill should never be taken for granted 
by a teacher and "overlearning" would be justified. 
Check the child's knowledge of left-to-right progression 
by drawing a large square on the blackboard with short 
horizontal lines representing words. Say this to the 
child: "Let's play that this is a page from a book. The 
heavy little lines are words. Where should I start 
reading?" The teacher should sit with a child who has 
difficulty mastering this skill and show him the way she 
reads the line of print - from left-to-right. In using 
experience charts the teacher can demonstrate left-to-
right reading with hand or pointer. One cause of reversals 
is that the child is making the wrong directional attack 
on words.) 
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7. Skill and know-how in handling a book 
(Much of the teacher--gu1dance here is of an incidental 
nature but for all that the teacher keeps alert and aware 
of when the child needs help. Shermy find it necessary to 
discuss the topic in the class group or privately with 
special pupils. But certain it is that her preventive 
measures will include this skill. The child is shown what 
is the front of the book, how to hold it, how to turn 
the pages, how to read from left-to-right, how to identify 
the title page, · how to think through the story by sequentially 
looking at the pictures, how to take care of the book, and 
how to hold the book at an appropriate distance from the 
eyes.) 
8. Acquisition of a sight vocabulary 
{The beginning reader should learn some words as "wholes". 
A child learns his name and names of other children in his 
class; he learns the naming word for objects in the room 
by means of tag cards; he learns many noun words, for nouns 
can be illustrated e.g. house, car, cat etc.;he learns many 
verb words for verbs can be demonstrated e.g. run, jump, clap, 
hop etc.; he learns certain service words that he can ill 
afford to do without e.g. are, no, said, that etc.) 
9. Ability to associate meaning with printed symbols 
{All that we have said above adds up to meaning which 
is necessary for reading. Reading cannot occur unless the 
child can identify and recognize the printed symbol. The 
pupil cannot read unless he can associate the appropriate 
meaning with the appropriate symbol. Too often children 
lack the concepts to make words live. They call words but 
have no understanding of the word. The child must bring 
meaning to every word he calls. If reading is a mechanical 
process in the first important years of school, then trouble 
must follow!) 
10. Independence in working out the pronunciation of words. 
(In tl1e first reading year I the child must begin to 
grow in independence in word attack. The application of 
phonics analysis is the chief means used by readers to 
identify unknown words. The child learns to look at pictures 
for clues, to not~ the unique appearance of words or distinctive 
parts of words e.g. foot, look, soon, etc., to mark 
inflectional endings e.g. s, ed, ing, etc. to note the 
making of one word from two words (compound words). But 
particularly does the teacher work with children to make sure 
that they hear the similar beginnings and similar endings 
of words (initial and final consonants). The teacher remembers 
that the word is unlocked not only that the ch~ld may pronounce 
it but that he may pronounce it with meaning.) 
3. Ten areas identified with the help of Emerald V. Dechant, Improving 
the Teaching of Reading; Arthur Heilman, Principles and Practices 
of Teaching Reading. 
- --- - ---·--··----·--· 
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The Primary School must embark on programs which aim ..;,at 
preventing reading failure and kindergart~n and Grade One 
pupils should be observed carefully to ascertain if they are 
acquiring proficiency in the above essential areas. Knowing 
what skills to teacp is not enough for the teacher. She must 
decide what skills an individual child needs and can learn. 
She mu.st know methods and materials to use in teaching the 
skill. She must keep in mind that learning to read is an. 
individual process and that it is illogical to suggest that 
certain learnings are peculiar to first grade, third grade etc. 
Skill development does not come in capsule form. One cannot 
dish out to third graders a third grade capsule and to fourth 
graders a fourth grade capsule etc. However, it wou~d seem 
logical to identify the level at wh:Ch the pupil is performing. 
In this way the teacher can provide for the child's needs and 
halt reading failure. All teachers from K-VI (Elementary School) 
should be familiar with the total Language Arts Sequence. Each 
teacher should appreciate its continuity. He should know at 
what level the pupil is working, what he has learned, and what 
he probably needs to learn. (This is the purpose behind Guidelines 
for Instruction in the Language Arts which is the Division of 
Instruction's contribution to Schools' Preventive Program in 
Reading Instruction. 
Your Consultant spoke so frequently to you in workshops 
and in A Starti~g Point and Bridging the Gap*about the necessity 
of keeping ptipil checklists of reading behaviours that sh~ dares 
being frowned upon for repetition by insisting on the measure 
again. However, no apology is offered, for we must record 
reading errors and observations of related behavior. It is not 
difficu~t to devise such a cheiklist ~or tkere a:e many.excellent 
professional texts to help us. Pertinent to this section of 
Chapter 2, .dealing with early prevention of reading difficulties 
your consultant presents the Readiness {K-l)checklist which she 
has discussed at inservice programs during the school year 1973-
1974. It makes fitting conclusion to the preceding pages. 
Readiness (K-1) 
Physical Readiness 
Does he appear healthy and free from frequent illnesses? 
Is he well fed, properly nourished, and energetic? 
Can he hop~ skip, and march in rhythm? 
Can he jump rope, turn summersaults, walk a straight line? 
Can he bounce and catch a ball? 
Can he manipulate puzzles, blocks, scissors, etc.? 
*The two Language Arts Bulletins issued by the Division of 
Instruction • 
4. See especially Hillson and Bongo, Continuous Progress: · A 
Practical Approach. (Available from SRA) 
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Does he show a definite hand preference? 
Can he grasp a pencil in position for writing? 
Is his look direct, free from squinting, head tilting etc.? 
Does he compete successfully in physiail activities? 
Has he body awareness enough to draw himself or representative 
human figure? 
Motivational, Social, and Emotional Readiness 
Is he willing to listen as well as to talk? 
Is he willing to share toys, books, etc.? 
Does he assume responsibility for his<>1n materials? 
Is he eager to participate in . new activities? 
Does he respond positively to others? 
Is he interested in pictures, books, and stories? Does· he want to read? 
Is he willing to work at a task alone without constant help? 
Can he work well with a group? 
Does he stick to a task until it is finished? 
Does he profit from his mistakes and correct his own errors? 
Does he see good in the work of others? 
Is he willing to share "centre stage" with his peers? 
Is he willing to listen and sometimes take "no" for an answer? 
Does he exhibit a normal amount of self-confidence? 
Is he responsive to instruction? 
Intellectual and Linguistic Readiness 
Does he show evidence of orientation in time by recognizing today 
and tomorrow, last week and this week, the days of the week, the 
months of the year, and the seasons? 
Does he know when his own birthday is? 
Does he show evidence of orientation in space by recognizing 
near and far, up and down, high and low, big and little, in and 
out, over and under, etc.? 
Does he know his own address and telephone number? 
Does he show evidence of orientation to his physical world by 
recognizirig hot and cold, pretty and ugly, loud and soft, kind 
and cruel, smooth and rough, etc. 
Can he distinguish differences in content, size, and shape? 
Does he notice similarities in sounds, tones, pitch etc. 
Does he articulate consonant sounds accurately in initial, medial, 
and terminal positions? 
Does he articulate vowel sounds accurately in such words as pin 
and pen, him and hem, doll and ball, etc.? 
Does he speak in thought units rather than in ·single words? 
Can he relate in sequence a personal experience or a story? 
Does he react to a story picture by interpretation rather than by 
description or mere enumeration? 
Does he differentiate between :fact and fancy? 
Is he conscious of the need to get his ideas across to listeners? 
Does he look at the speaker while he listens? 
Does he pick up and use words readily? 
Does he call his teacher and classmates by name? 
• 
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Does he use. proper terminology in naming pets, objects, etc.? 
Does he notice signs, labels, etc.? 
Does he enjoy singing, dramatic play, and rhymes? 
Does he memorize rhymes, jingles, and songs easily? 
Can he predict the outcome of a story? 
Can he repeat a series of numbers, colors., objects, etc.? 
Can he say alphabet in sequence? 
Can he identify the letters in isolation? 
Can he listen to follow directions? 
Has he seen his own words flow into print? 
From your observation as a competent teacher, do you think 
the child is now ready for more formal instruction in reading? 
If the answers are about half "yes" and half "no" you 
may be confronted with a questionable decision. Perhaps you 
need the support which will come from an objective score on a 
readiness test. You certainly need a consultation with the 
parents, your pri.ncipal and the supervisor. If there is any 
doubt, the wiser decision is 1o delay the attack on beginning 
reading until you have some assurance of success at the outset. 
A child should not be expected to read because he is 
six years old and in Grade I. The length of the readin.ess perio.d 
should va:i;y for different children since no pre-determined scho.ol 
schedule c.ould possible fit all children•· s development~* Unless 
this attitude underscores our Prevention Program we will still 
make way for many reading problems. There is no other · alternative 
then but to employ sensitive screening procedures to detect 
children who lack the requisite readiness for reading. It is 
easy to form a general over-all impression of a child. ·· It is 
somewhat more difficult, but more rewarding, to make attempts 
to analyze carefully the child's weak and strong points. The 
teacher who does that can determine what specific handicaps may 
interfere with the child's progress and in many instances can 
take measures to strengthen the weaknesses. There must be no 
gaps in the fo.undation upon which reading skill is to be built. 
Better than being cured of a disease is never to have had it at all • 
*se·e last section of this chapter titled "Special Cases" for 
views on placing children who have not acquired readiness skills 
at the end of kindergarten year. 
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"A stitch in time saves nine". Are we convinced of 
the importance of the Primary School? 
Any program of prevention must involve the parents. 
It is the duty of the school to reach parents and 
provide them with needed preventive information. 
Constant Prevention (Corr.ective Reading in the Classroom) 
The Division of Instruction in its in-service programs 
in Reading Instruction continues to define corrective .reading 
as remedial reading practices ~plied by the regul~r classroom 
teacher within the framework of the daily Language Arts periods. 
Corrective reading is provided for those who encounter difficulties 
and who have special needs and may involve one pupil, a group of 
pupils, or the entire class. 
Every reading teacher is a corrective reading teacher. 
In every classroom at every grade level there will be a wide 
range of abilities manifested in the various pupils being taught. 
We know very well that all children will not learn the same 
lessons in the same amount of time with the same amount of 
practice. Certain children need more teacher-help than others 
and that is what corrective reading and constant prevention is 
all about. While the range of ability among 8 year olds, for 
example, may extend over three or four years of reading achievement, 
by the end of the Intermediate School (Grade VI) that range has 
doubled itself. It is obvious then, th~t if we are to make 
provision for each pupil to progress at his own best rate, we 
must give attention to indiWual help and to certain groupings 
for some parts of the program. 
The words "certain groupings" can demand explanation. 
"Grouping" is a controversial subject. How many groups? Of 
what type? What of thep:;ychological implications? What of 
activities and materials to occupy the group or groups not being 
taught? - the questions on grouping all hinge on these four points· 
during any in-service reading program. Let us consider them in 
the order presented. 
1. How many groups? No author that your consultant 
knows gives a better beginning for an answer to the 
question than Arthur w. Heilman. "Good teachers", he 
says, "are always more conscious of the goals of 
grouping than they are of the mechanics of the practice".5 
He doesn't care, your consultant doesn't care, how many 
groups. Practices carried out under any form of grouping 
may enhance pupil growth or become a meaningless · educational 
5 · Heilman, Principles and Practices of Teaching Readingr~ P~· 160 
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ritual. The goal must be always b-efore the 
teacher, and the goal is to apply corrective 
reading measures as .soon as reading disorders 
appear and to help each child to move forward 
toward . the reading success that his potential 
demands. There is no one plan of grouping that 
fits every need. A method of grouping that 
may be appropriate for one class may not at all 
meet the n·eeds of another class. The range of 
ability within the class, the age of the pu·pils, 
the previous experience of the pupils in working 
in groups*, the rn~terials available, and the 
teacher's competence all h_ave to be considered. 
We know that too many groups overtax the teacher 
but that there never is and never has been 
·justification for total class teaching of reading 
to the exclusion of children who need help in 
particular reading skills. We know, too, that 
rigid groupings - dividing a class into three 
groups, the average, above average, and below 
average and not permitting c ·hildren to move 
from .one level to another from September till 
June - is a far worse set-up. than total class 
instruction mainly because of the great possibility 
of developing a rigid caste system in which the 
low group become "untouchables". However, 
"flexibility" is another word that has been 
carried out of its definition as far as grouping 
is concerned, and confusion, chaos, disorder, 
and no learning have been the results. You have 
give no answer, you will say. True. The talk 
has been on merits and demerits. The answer lies 
with you, the teacher. Knowing that it is incumbent 
on you to individualize instruction as much as you 
can, only you, the teacher, can answer the question: 
How many groups? 
2. Of what type? Various grouping plans obtain in the 
schools. These plans fall into categories: interclass 
grouping and intraclass grouping. 
Interclass grouping (designed by administration) aims 
at making teaching easier and profiting pupils more 
by reducing the ra~ge of ability within classes. 
Classes, therefore, are organized by intellectual 
ability, academic achievement, vocational goal and 
the like. (One aspect of this type of grouping will 
*See A Starting Point p. 165-166 for rules of grouping. 
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be discussed .in the section "Special Cases") 
·rntraclass g:roup·ing is the type of grouping that 
concerns · us her·e ' as w·e consider corrective 
reading in the classroom. There are various 
types: ..... .. . 
Reading Achievement· Gro·upi·ng (Those who can read 
normally and those who cannot, ususally from the 
groupings. The number of groups depends on the 
teacher's competency and commitment to the method.) 
Research or Interest Grouping. (Children have a 
corrunon interest or wish to find answers to a corrunon 
problem. This type of grouping is valuable in 
unit work.) 
Special Needs Grouping _When a teach~r discovers 
that several pupils have a reading ~eakness this 
type of grouping is ~- "must" since by this method 
the classroom teacher can try to correct students' 
difficulties as soon as they appear. 
Team Grouping. (When two pupils have a common need 
or interest they should be encouraged to work 
together. The team, however, must have a definite 
job to do and know what is expected of them.) 
Tutorial Grouping When one student knows a skill 
and another does not, the teacher can assign two 
students to work together. Tutorial grouping is 
likely to pay dividends as a pupil likes to please 
his peers and he will ask a classmate questions 
that he will not ask the teacher. The tutor benefits 
too, for one understands better the things he has to 
teach. 
Grouping can be a way to provide constant prevention 
of reading problems in the classroom. However, we 
must be aware of the fact that grouping is not an 
instructional procedu~e. Group, in and of itself, 
does not result in more effective learning. What 
is done in the group to make the child a better 
reader and how it is done (pupil-teacher interaction) 
is all that matters. Teaching groups should be 
looked upon as only one kind of lesson pattern; 
individualized teaching must have its place. 
What of the psychological implications? 
Grouping will be threatening to children if 
comparisons are made that lead to humiliation on 
the basis of reading ability. No teacher would 
deliberately humiliate a child in this way but 
certain misuses of grouping can bring about such 
a situation. It is impossible to fool children 
about their reading achievement but poor readers 
want help not labels. The Bluebirds and Crows or 
whatever, are labels too frequently used to be 
humorous examples but it is a fact that when the 
poorer readers see through the Robins and Blackbirds, 
... 
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they, t .oo, start .attaching a stigma to po.or reading 
ability. Another misuse of grouping is the long-
followed practice of seating children according 
to r .eading groups . It is both unfair and educationally 
unsound to donstantly identify a group of children 
as a collective body. The stigma of group membership 
weighs heavily on ·some youngsters. There is no need 
for such procedures. There are opportunities for whole 
class participation - there are times for good readers 
to help poorer readers - groups can be identified for 
periods of special help by name of the reader used for 
instruction or by the name of a child in the group · -
there are ways to help - natural ways - without tension 
and bad attitudes, in a way that one friend helps 
another in life situations, with interest and no 
competitiveness. The first chapter of this Bulletin 
emphasized the factor of Self-Image in a child's 
attainment of reading skill - a school's grouping 
procedures are laudable if each child retains a good 
self concept .even while he realizes his learning 
needs. 
What of activities for independent work? 
Grouping is not possible unless the children are capable 
of working independently. To implement corrective reading in 
a classroom the teacher must be able to leave some children on 
their own for a period of time if she is to wor·k intensively 
with a reading group. Children must understand this rule of 
grouping which should have obtained in all classrooms from 
kindergarten days! Excellent independent activities prepared 
by the most hard-working teachers are of no avail unless children 
are prepared to work on their own! And to touch back on the 
phrase ''the most hard-working teachers" - therein lies the 
answer to prepared activities for grouping sessions. A Starting 
Point put it this way: 
Grouping is hard work for the teacher - it 
is no rose garden. It will produce the result 
that long hours of planning put into it.6 
But grouping carried out as proposed .above makes a good corrective 
reading procedure in the classroom. 
A Constant Prevention Program in Reading demands a program 
of instruction based on thorough diagnosis - which serves to 
cover individual difficulties to be corrected. There are four 
questions of prime importance to which the teacher must strive 
to find answers: 
6. A Starting Point. Primary Reading Bulletin. p.166 
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A. What is the child's potential reading level? 
B. What is the childts instructional reading level 
and his level of reading achievement? 
C. What specific reading skills, abilities, and 
attitudes has the child failed to master? 
D. What interests does the child have upon which 
a corrective program can be built? 
* Can you answer these questions of every retarded reader 
in your class? 
A. The child's potential reading level 
Learning to read is an expression of the internal 
needs of the child as well as an answer to the external 
pressures - we have agreed that success in reading is 
determined by multiple factors. It is very doubtful then 
if we shall every find a single test that will accurately 
predict reading potential. We find the following measures 
helpful in varying degrees: 
a. Intelligence Tests. Your consultant has often 
remarked that the IQ score is a "faint, blurred 
picture" of a child's int~lligence. In the case 
of a retarded reader it is an even fainter, more 
blurred picture than in the case of the average 
reader. Reading author, Dechant 6 says: 
The IQ is not an adequate criterion for 
reading achievement. However, it is 
significant in that it puts a ceiling 
upon individual achievement. Individuals 
with an IQ below 50 will experience difficulty 
with abstract materials, and those with 
!Q's between 50 and 70 rarely will be able 
to read above a fourth-grade level. 
And Dechant will go further: 
Intelligence is not the sole nor necessarily 
the best, indicator of reading readiness or 
achievement. High intelligence does not 
guarantee success in reading. Research 
indicates that the great majority of poor 
readers have IQ's between 80 and 110 and 
that frequently the most severely retarded 
readers in relation to their mental age have 
IQ's of 130 or more. 
6. Dechant, · ·improving the T·eaching of ·Reaa·ing, p. 4 0 
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Ruth Strang who has done much to give us a better understanding 
of the role of diagnosis in reading instruction hits harder 
at our reliance on IQ scores. She claims that reading and 
intelligence have so much in common that IQ test cannot be 
counted on to predict reading potential. Reading potential 
to Strang involves many things: 
In the past, reading potential was considered to be 
almost synonymous with intelligence as measured by 
intelligence tests. Now, ·reading potential has 
been shown to be dependent not only upon cognitive 
abilities such as perception, memory, and reasoning, 
but also up9n linguistic, auding, and other more 
intangible forms such as concentration, attention, 
motivation, attitudes, values, and the self-concept.7 
In an attempt to sample verbal aspects of intelligence, 
intelligence tests often involve the act of reading. The 
poor reader is penalized on the verbal parts of the te.st. 
The fact that his ~ore of information is limited by the 
small amount of reading he has done also works against him. 
We must be cautious then in our use of intelligence tests. 
Certain tests of some value in your diagnosis and prediction 
are listed in Chapter 3, but the author still holds to the 
words found in Bridging the Gap 8 - "the IQ score should not 
be considered an absolute measure. It is indicative of the 
minimum that we might expect from the child. It is certainly 
not indicative of the maximum of which he is capable and 
which we should expect from him". 
b. Listening Comprehension. The measurement of listening or 
auditory comprehension has been offere·d as a means of 
predicting reading potential. There are now available 
commercial tests of this type. Their rationale is that 
through the measurement of students' ability to comprehend 
spo~en language we may perhaps evaluate their potential 
for future functioning in language skills such as reading. 
(See Chapter 3 for tisting of such tests.) 
The teacher has some means at her command to judge listening 
comprehension when there are no standardized tests attainable. 
She can select a story from a graded book such as third, 
fourth, or eighth grade level or whatever level she thinks 
the student should read. Sheshould prepare a list of questions 
to test compreh.ension of ideas and read the selected passage 
aloud telling the student beforehand that he will be asked 
questions. If the student answers more than 75 per cent of 
the questions correctly, one can assume that he has the 
capacity for understanding reading material at that level • 
7. Ruth Strang, Dia·gnostic Teaching of Readi·n51, p. 213 
8. Bri·dging th·e· ·Gap. Elementary Reading Bulletin, p. 62 
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To establish any ceiling for the studentts capacity, 
however, it is necessary to sample the· n1ost difficult 
level of material from which he grasps 75 per cent 
of the ideas. 
c. Learning Rate. It has been suggested that teachers 
observe achievement in other school subjects, extensiveness 
of a pupil's vocabulary, his ability to apply school 
learning to solve problems and his quickness in learning 
ordinary tasks as a predictor of reading potential. 
However, teachers are again advised caution in this 
matter for the aggressive or talkative student and 
the popular one are likely to be overestimated while 
the shy, quiet, unattractive or rejected student is 
likely to be underestimated. 
Competent teachers then will realize that no entirely 
satisfactory method of diagnosing reading potential 
has yet been found. But teachers will not give up 
and good teachers have realized long since that tests 
cannot supplant the perceptive teacher. As the teacher 
learns her pupil - as she gets to know all about him -
she can obtain a fairly accurate impression of the child's 
ability to remember and to see relations, his use of 
words, his quickness tc learn, his ability to follow 
directions and to solve practical and theoretical 
problems. In his daily contacts with an interested 
teacher, the pupil reveals these and other indications 
of mental ability and reading potential. 
B. The child's instructional reading level and his level of 
reading achievement. 
The most important single question to answer about a child's 
reading is: "How difficult a book can the child read?" One 
can extend the question to: "How can we find the right book 
for the child's reading instruction?" 
Informal tests, based upon reading materials used in the 
classroom and teacher observation provide the best basis 
for finding the child's instructional level and for determining 
proper placement. The best form of informal test _for trying 
the book for size is the Informal Reading Inventory (IRI). 
Surely, every teacher has used this diagnostic measure with 
the poorer achievers in her reading class and as a means of 
gathering information for grouping. 
Essentially the IRI is a series of paragraphs graded in 
terms of reading difficulty. The selections to be read 
are often taken from a basal . series. -The IRI is administered 
by the classroom teacher to ·i ·ndivi·au·a1 ch·i1a·r ·en. Test results 
give a fair estimate of (1) the rn·st·ruct1ona·1· Lev·e1, at which 
a student can. with teacher guidance, work effectively, and 
(2) the Frustration Level at which the student is frustrated 
and thus retarded or stupped in learning. 
• 
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Research in reading suggests that there are two main 
cri t .eria for determining ·rr1st.-r·u·c·t ·ional ·L·eve·1 in any 
material (basal readers, newspapers, magazines etc.): 
1. that the student can recognize and correctly 
pronounce at least 95 per cent of the running 
word$ in oral reading; and 
2. -that the student can comprehend at least 75 
per cent of the ideas. 
(The two bulletins A Starting Point* (pp. 151-.154) 
and Bridgin~ the Gap (pp. 65-66) have afforded space 
to the construction and administration of an Informal 
Reading Inventory but in a bulletin committed to a study 
of Reading Problems, your consultant offers no apology 
for further emphasis on the testing measure.) 
In Corrective Reading Classes and Remedial Reading Classes 
the teacher is cheifly conCB:"ned with finding the child's 
Instructional .Level, but she is aware that the IRI can 
offer help on other reading levels. Bridging the Gap 
tells us what we can expect to find: 
1. Independent Reading Level. Ascertained from the book 
in which the child can read with no more than one error 
in wor.d recognition in each 100 words and has a 
comprehension score of at least 90 percent. At this 
level the child must read orally in a natural 
conversational tone and the reading should be 
rhythmical and well-phrased. Simply stated, ·a 
chi·ld's independent reading level is the book level 
· at ·which a child can read without any assistance. 
His comprehension is excellent, his reading is fluent, 
and he is completely comfortable when reading. This 
is a child's "Library Reading Level ... - his recreational 
reading. 
Instructional Reai.ng Level. Determined from the level 
of the book in which the child can read with no more 
than one word-recognition error in each 20 words and 
has a comprehension score of at least 75 per cent. 
At this leve.l the child reads orally, ·after silent 
study, without tension, in a conversational tone, with 
rhythm and good phrasing but he can profit from and 
needs teacher help • 
Frustration Reading Level. Marked by the book in which 
the child "bogs down" when he tries to read. He reads 
orally without rhythm and in an unnatural voice. His 
errors arerumerous. Perhaps he makes reversals. Tensions 
., 
*A s·t ·arting ·p·o·i ·nt gives detailed instruction on the construction 
and administration of the IRI. 
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are manifest. He comprehends less than half of what 
he is trying to read. The· book -is· not for· him. 
Probable Capacity Re~ding Level. 
Shown by the highest book in the 
child can comprehend 75 per cent 
it is read aloud by the teacher. 
(Listening Comprehension) 
series in which the 
of the material when 
We must remember that the Informal Reading Inventory 
is as the name suggests - informal. It is flexible and 
the teacher may modify it in numerous ways to explore the 
student's reading proficiency - the child's acquisition 
of basic vocabulary, comprehension skill, and positive 
or negative attitudes towards reading. 
It is convenient to have each paragraph of the IR! 
printed or typed on a card for the student and on a separate 
sheet for the teacher that contains space for recording 
the student's errors in oral reading and answers to the 
comprehension questions. The teacher may reword the 
questions if he thinks the student knows the answer but 
is puzzled by the form of the question. 
It is better to begin testing at too low rather 
than at too high a level, because the child's success in 
reading fluently and comprehending fully the easier 
paragraphs gives him confidence in his ability to read, 
or at least to tr~ to read the more difficult ones. 
The teacher has a check list for recording the 
child's performance on oral reading of the paragraphs. 
She knows what she is looking for and more important than 
estimates of readin9 level is the diagnostic information 
which must lead directly to improvement of reading. 
Sample Checklist for Administration of IRI 
Word Attack 
Omits words 
Inserts words 
Substitutes words 
Repeats words 
Reverses words 
Guesses word 
Spells out words 
Mispronounces the whole word 
• Faulty phonetic analysis 
initial sounds 
using 
final sounds 
initial blends 
medial sounds 
Cannot use structural parts 
prefixes 
suffixes 
endings 
syllabication 
' 
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Phrasi·ng 
Word-by-word reading 
Monotone 
Posture (Faulty Reading Habit) 
Book too close 
Book too far 
Comprehension* 
Cannot identify main idea 
Cannot recall details 
Inability to draw 
inferences 
Ignores punctuation 
Does not read in thought units 
Finger pointing 
Head movements 
Cannot answer fact questions 
Unable to follow sequence 
Lack of knowledge of word 
. . . 
meanings 
*The comprehension questions for an IRI should be of four 
kinds at least: fact questions, questions requiring a grasp 
of the main thought and details, questions of inferences 
or conclusion, and questions of word meanings. 
Many teachers in the provinces schools have compiled 
informal reading inventories to help in regular classroom 
placement and to give added information for planning the 
prevention of reading difficulties. 
Here is a sample part of an IRI compiled from the vocab·ulary 
of Take A Peek one of the reading levels of the Ginn Integrated 
Language Programs for Primary schools. The comprehension 
questions are asked by the teacher. They are not read by 
the pupil as the questions contain words that are probably 
not in the child's reading vocabulary. A child's listening 
vocabulary is higher than his reading vocabulary. 
TAKE A PEEK 
AT GRANDPA'S 
"Let's ride down to Grandpa's", said Daddy. 
"Okay", said Tom, "And I'll try my new little red 
boat in the park". 
Mother made something round and pretty for Grandma. 
At Grandpa's someone shouted, "Hello ·Grandma! Happy 
Birthday" • "You frightened the cat" said Grandma. "Don't 
let him at my fish". 
"This is for you", said Mother. 
"That's a big surprise", said Grandma, "Who made it for me?" 
* 
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COMPREHENS r ·oN 
(a) Where did ·Father say (suggest} the family should go? 
(b) Why did Tom think it was a good idea? 
(c) Who made something for Grandma? 
(d) What special reason did the family have for 
visiting Grandpa's house? 
(e) What happened to the cat? Why did it happen? 
(f) Why, do you think, Grandma didn't want the cat 
near the fish? 
(g) Did we learn from the story that Grandma found 
out who made the surprise gif.t? What could the 
surprise be? 
VOCABULARY 32 words used out of 41 presented in the basal 
Words missing: you'll, good-bye, Peanuts, can't, 
not, shoes, up, do, be, helps. 
The words not used in paragraph were given in the Word 
Recognition Test which is part of the IRI. A test of 20 
words is prepared for each reader level - chosen by random 
sampling. Other words used in Word Recognition Test were: 
shouted, ride, said, surprise, made, frightened, down, boat, 
this, pretty.* 
Several informal reading inventories have been published 
to help teachers determine the reading levels discussed in 
this chapter and-to assist a teacher in the compilation of 
her own IRI. 
See -
Graded Selections. for Informal Reading Diagnosis by 
Nila Banton Smith. New York. University Press. (Also available 
at the Memorial University of Newfoundland Education Library) 
Stand·ard Reading Inventory by Robert McCracken (at MUN 
Library) 
Test compiled {1972) and used by Miss Hattie Freeman, Reading 
Specialist with the Avalon Integrated School Board. 
I: 
• 
• 
• 
• 
• 
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Imp·r ·o·v·i ·n·g: Yo·ur · Tea.c·hin·g . 0·£·, ·:R~ad·in:g· ·s·k ·i ·11·s ·by .. Gerrard 
and McGinnes · (Nelson)·~ ' · · · · · · 
Master Manu·a1 for Reading Skill Builders (Readers Digest) 
Do not be without this manual. It contains an informal 
reading inventory for Levels 1 through 9 of the Skill 
Builders and is an excellent aid to . Corrective Reading 
teachers. 
Address: Readers Digest 
215 Redfern Avenue 
Montreal 215, P.Q. 
The best of diagnostic measures is the competent 
.teacher's informal measures of reading. Her . observations, 
judgements, checklists of skills for each pupil, her teacher 
made tests and samples of the child's work collected over 
a period of time, workbooks and worksheets, when properly 
used (not just busy work) , can be especially valuable in 
evaluating the learner. For when all is said and done, 
we must agree that we do not solve our reading problems 
by more gadgets, mechanical devices, proposal writing, 
standardized tests, committees, and crash programs (they'll 
probably help, and do) but we remedy reading ills best by 
outstandirig . instruction from the teachers who believe that 
pupil diagnosis is the key to differentiation of instruction 
and that makes for constant prevention of reading problems. 
*See Chapter 3 for other practical teachniques for assessing 
student reading needs and suggested forms of remediation. 
Level of reading achievment can also be ascertained to s ·orne 
degree by formal reading tests. They are of three general 
types: 
· 1. Standardized group reading tests 
2. Individual standardized reading tests 
3. Basal reader tests 
**Chapter 3 of this bulletin, in its section on "Tests", will 
list certain tests that can be of help to you in your Corrective 
and Remedial Reading Programs. However, at this point, your 
consultant considers it necessary to write briefly but 
forcefully of thelimitations and advantages of standardized 
tests ·and basal reader achievement tests. 
Standardized group tes·ts 
Tests designed for groups have many weaknesses and these 
should probably be discussed before the advantages are 
considered for schools are inclined to overlook the short-
comings of standardized ·tests. Standardized test scores are 
especially believable because they are so neatly expressed 
and as· B·ridging the Gap stated: "Who can resist the seductively 
simple logic and form of a computer printout"? (p. 70) And yet 
just one year after Brid.ging the Gap, we did just that, showing 
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concern and distress that the province's norm on a small 
sample survey of Gates-MacGinitie was 3.2 and not the 
established norm of 3.8. 
The •weaknesses" of standardized tests are not 
necessarily inherent in the tests themselves but in 
the interpretation accorded the scores. 
Some cautions 
Test users should keep in mind that the test score 
is simply the result of performance on a particular day, 
at a particular time, and in a particular testing 
environment. (And that can say a lot!) 
Grade equivalent scores are not "standards" to aim for 
or to expect all pupils to achieve - measurement error 
is a very real factor. 
*Norms permit comparison with a population which may or 
may not be similar to one's own district, so the test 
results must be interpreted with this factor in mind. 
We certainly .must ask ourselves: "Did the standardization 
of the test include groups whose characteristics are 
similar to those of the pupils with whom the test will 
be used?" Since schools differ from area to area to so 
great an extent, it is likely that local norms would be 
preferable to national norms to account for differences 
in the locality. 
A general weakness may be noted in the use of a "grade 
equivalent" score based on the average achievement of 
pupils at various grade levels. This score lends itself 
to misinterpretation by teachers and parents. For example, 
a grade equivalent score of 5.3 on a reading survey test 
for a third grader does not mean the third grader could 
do or should do, fifth grade reading classes. It means 
the pupil did as well on this test as would the average 
beginning fifth grader. Percentile ranks giving relative 
standing in one's own norm group are superior to "grade 
equivalent. 
Pupils scores can be influenced by such factors as the 
misunderstanding of directions, guessing answers, and 
confusion in marking responses. If these go undetected, 
the analysis of test scores will result in a distorted 
picture of the child's reading ability. 
Group standardized tests cannot tell us much about the 
individual child's needs and weaknesses. 
·• 
t 
• 
• 
• 
• 
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It would seem that your consultant is hitti~g hard_ 
at gr_oup standardized tests. She is not - she is 
hitting unfair interpretation. Group tests have their 
place -
they gather certain data about the achievement 
of school population. 
they .provide hints or clues to the identification 
of slower and faster groups in a school or school 
district 
they point up the reed .for further diagnosis -
they make a first screen·ing 
Individual Standardized Reeding Tests 
Although the time required to administer a complete 
individual diagnostic standardized test makes the measure 
somewhat -impractical for thedassroom teacher yet the 
detailed analysis possible with this type of test - the 
one-to-one communiat:ion - makes it a very valuable 
instrument, indeed. Here is gained more precise knowledge 
of reading errors made and wheth~r or not the child 
und:rstands the test directions. Certainly a classroom 
teacher should be familiar with a number of good individual 
standardized reading tests (See next chapter) , for a 
knowledge of their content can help her in devising 
teacher-made tests and keep her conscious of necessary 
skills to be taught: 
·Example: 
Subtests of the Durrell Analysis of Reading Difficulty 
Checklist of Instructional Needs 
General History Data 
School Record 
·Medical Record 
Psychological Factors - Home History 
Remedial Plans 
Oral Reading 
Rate 
Errors. 
Comprehension 
Silent Reading 
Rate 
Errors 
Comprehension 
Listening Comprehension 
Word Recognition and Word Analysis 
Flash 
Analysis 
Letters 
Letter Naming 
Identifying Letters Named 
Matching Letters 
Visual ~emory o f Words 
Sounds 
Hearing Sounds in Words 
Sounds in Letters 
Phonic Spelling of Words 
Handwriting 
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The in-depth approach represented by. such individual 
diagnostic tests as the one outlined above is the logical 
extension of a selective screening procedure using · 
standardized tests. Supervisors ·, Reading Specialists 
and Principals should be available to help the teacher 
in conducting this type of detailed diagnosis. 
Basal Reader Tests. These tests are created by the 
publishers of basal series to measure the child's 
readiness for beginning a new book in the series or 
to provide an appraisal of skills recently introduced. 
They are directly tied to the instructional program 
and are especially good for grouping and for planning 
corrective instruction. They are advocated if the 
budget allows; however, teacher-developed instruments, 
task-oriented like basal reader tests, can do as good 
a job at assessing student grasp of skills developed 
in a particular reader. 
C. What specific reading skills, abilities, and attitudes 
has the child failed to master? 
Real progress in improving reading instruction can 
occur where teachers have a clear-cut idea of what the 
reading skills are end how they can be developed adequately. 
Teachers must know the major growth areas, and 
recognize and be concerned about each of them, not just 
as generalities but as particulars. They must be 
prepared and equipped to differentiate among them and 
offer the children practical ways of developing them. 
There are three instructional tasks which represent 
the major thrust of Primary School reading instruction. 
These are: 
1. Developing and expanding a sight vocabulary. 
2. Learning the associate visual symbols with 
speech sounds. 
3. Understandlrg that reading is always a meaning-
making process. 
In the Primary school the emphasis should be on 
Communications Skills rather than on an intense systematic 
study of content. Content is used to enhance skill develop-
ment. It serves, too, as a vehicle through which skills 
are attained. and concepts developed. Listening, speaking, 
reading, writing, observing, must be given the total thrust 
of teaching in the Primary school. In the Elementary School 
there will be extensions of the Conununications Skills and 
focus on content areas. And as educators we must not delude 
ourselves or let ourselves be led too far afield by Toffler 
or McLuhan - Reading is ·still the most important tool for 
learning in school. 
• 
• 
• 
• 
• 
• 
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During the School Year 1973~74, your Consultat stressed 
the necessity of extending the basic literacy skills of the 
Primary School into Grades IV, V, and VI and conducted 
workshops within the following _skills framework: 
The· Baise· Literaey ·skills 
Main Base of Reading - Speakingiand Listening 
1. A. Speaking - Pupils take a giant step toward becoming 
excellent readers as they use language by 
conversing, sharing, interviewing, discussing, 
planning, reporting, explaining, evaluating, 
solving problems, and expressing creative 
thinking. (Each of the above speaking activities 
should be implemented during the school year -
from K-XI) 
B. Listenin[ - Listening is closely related to reading. 
It is a skill to be taught. Five types of listening 
should obtain in the Elementary Grades. Purposeful 
Listening, Appreciative Listening, Courteous 
Listening, and Critical Listening. Can your pupils 
engage effectively in the following listening skills: 
to distinguish sounds around them 
to follow directions 
to draw conclusions 
to predict outcomes 
to answer specific questions 
to tell the main idea 
to list details 
to recall events in sequence 
to compare and contrast 
to get information 
to 'make inferences 
to develop imagery - to use what he hears in a creative 
manner 
to enjoy poems and music and demonstrate his enjoyment 
(The Intermediaie School pupils should know what Listening 
Skil.ls are and why they are important - especially today) 
2. Word Recognition Skills 
A. Sight Words - building of vocabulary with emphasis on the 
·conc·ept of· the W>rd. WORDS ARE IMPORTANT. Teach child's 
own words, words in basal series, service words, content-
subject words, interesting words, and words he needs 
to ·1ive by. Spelling can be considered here. No child 
should be asked to learn to spell a word he cannot 
read and of which he has no concept. 
B. Phonics. Skills: 
Not over-empha-
sis but jus·t 
enough to make 
sure that 
the pupil 
can attack 
new words WITH 
SLOW READERS -
OVER-EMPHASIS 
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Initial consonant sounds and consonant 
substitution 
consonant blends:bl,br,cr,cl,dr,fr,etc. 
Consonant blends of 3 letters:scr,shr,spl,thr, 
Short vowels 
Long vowels 
Silent letters - silent e. 
Consonant digraphs - why, sh, ch, th, st 
c. Structural Analysis 
Fbr 
Vocabulary 
Building 
Words ending in s, ed, ing. 
Prefixes and suffixes 
The apostrophe's; possessives; plurals 
Contractions; abbreviations 
Compound words 
Syllabication 
D. Context clues. (Get meaning of the word from the sentence) -
comprehension device. 
E. Dictionary Skills - alphabetizing, accent and guide words, 
diacritical marks - (For Vocabulary Building). 
3. Comprehension 
A. Literal Level - reading the lines - it is there to find. 
Reading and ~following directions 
Finding facts. Listening details. Classifying. 
Sequence. Finding main idea. 
Answering Questions: How? What? Which? Where? When? Who? Why? 
To read at the literal level is a first necessary step. 
B. ·interpretative - reading between the lines 
Le·vel 
Predict outcomes 
Makes inferences 
Select and evaluate what is read 
See relationships and comparisons 
Draw conclusions 
Identify and evaluate character traits, reactions, and 
Experience emotional reactions motives 
f 
• 
---------····· . 
• 
• 
• 
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• C. Critical Reading Level - Readi~g beyond the lines • 
Interpret figurative language 
• Detect bias · and prejudices 
Detect author's mood and purpose 
Differentiate between fact and opinion 
Analyze conflicting opinions 
Recognize literary form 
Discover propaganda devices 
(Do not expect poor readers in the Correct 
Reading groups to do critical reading. Help 
them first to literal reading and the interpretative 
level.} 
D. Specific Word Meanings 
E. 
Exhaust the meaning of words - the different word 
concepts. This begins even in Primary Grades 
e.g. "Show" has many concepts, etc. 
Recognizing antonyms and synonyms 
Matching words with definitions 
Specialized Vocabulary 
Every subject carries its own specialized vocabulary, 
contains words that have distinct meanings when used in 
particular context, has words that have multiple meanings, 
and expressions more or less unique. This new vocabulary 
will have to be explained. To read a text in Science, 
Geog.raphy or Ari thrnetic requires skills not used· in 
narrative reading. The majority of pupils need to be 
taught to work with varied types of content. The need 
to be helped with vocabulary in content areas. 
· 4. Study Skills 
A. Location and Reference Skills - dictionary usage, use of 
encyclopedias, magazines, newspapers, card catalogues -
the use of text books i.e. the how of using table of 
contents, glossary and index. 
A few suggested topics for content reading lessons in 
Elementary Schools follow: 
Science 
reading explcration of a scientific process (rate, sequence,etc) 
reading and interpreting diagrams 
reading and carrying out directions for an experiment 
(rate, sequence, etc.) 
reading content leading up to a principle or generalization 
(rate, inference, etc.} ~ 
reading detailed information heavily packed with scientific 
facts (rate, note-making, organi·zing, etc.} 
,. 
50 
Social Studies 
reading .pictures, political cartoons, maps, graphs, _ globes, 
atlases 
reading to recognize cause and effect 
reading material in which comparisons are made 
reading for sequence of events 
reading material in which dates are associated with events 
reading critically material in which: 
a. different points of view; 
b. facts are mixed with opinions 
c. propaganda is used 
It is obvious that Elementary pupils need 
B. Organization skills - selecting main ideas, following 
directions, classifying, arranging events and items 
in sequence, putting together ideas from various sources, 
summarizing, outlining, and notetaking. 
C. A Study Method e.g. SQ3R method - survey, question, read, 
recite, review. 
(We got very "caught up" ·on readability levels of 
conten·t area texts. It is surprising how readability 
levels give way before INTEREST, TEACHING OF CONTENT 
VOCABULARY, and KNOW-HOW OF STUDY SKILLS.) 
V. Fluency and Speed (Silent Reading) 
A. Left to right progression 
B. No lip movements and vocalization 
C. Phrase reading 
D. Ability to choose an appropriate reading technique -
flexibility - the correct rate for certain content 
E. Scanning for specific information 
F. Skimming 
VI. Oral Reading Skills 
Keeping eye ahead of the"IDice 
Enunciating clearly 
Pronouncing correctly 
Maki~g use of punctuation 
Reading in thought units 
_Varying pitch and volume of ~oice 
Adapting · voice to size of rem and audience. 
*(In the learning of the above basic skills there are obviously 
differences among pupils in rate of learning. The slow 
learners must take them slowly, steadily and not · too many 
of them - certainl-y not critical reading, speed, or 
sophisticated study skills. The retarded reader (not always 
•· 
• 
• 
• 
•• 
• 
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a ·slow learner (_not always a slow learner} d.id not learn the 
skills at the rate that he is capable of learning them. 
This reinforces the need for as much in.dividualization of a 
rea~ing program as it is possible for the teacher to 
accomplish.) 
What interests does the child have upon which a corrective 
program can be built? 
The importance of discovering and using interests 
cannot be gainsaid. The right book at the right time has 
often proved a powerful. incentive in creating desire to 
read. One of the simplest yet most effective ways to· 
find out a child's interests is to watch his daily behavior, 
his conver.sation, play, drawings and in fact all activities 
that encourage self-expression. Autobiographies have also 
proved useful in eliciting both interests and attitudes. 
Discovery of interests is a vital part of th~ analysis of 
a reading problem because of its implications for the program 
to be developed. In order to find time for this type of 
exploration it isrecornmended that teachers plan their year's 
reading program in such a way as to allow a block of time, 
f ram two to four weeks at the be.g·inning of the school year 
to be : spent by the children in recreational reading. This 
permits the teacher to observe interests and attitudes, to 
test in group-s 'Or individually and in general to appraise 
the needs and interests of all the children in the class 
so that the program for the year can be most effective • 
. An Interest Inventory is a more systematic way of 
discovering a retarded reader's interests. Usually the 
inventory includes many items on interests and activities 
other than reading and the information elicited helps the 
teacher to choose reading materials and reading experiences 
that will appeal to the pupil. If the youngster is 
disabled in reading to the extent of being unable to read 
the stems of the ·staments that require completion, then the 
inventory can be used in pupil-teacher interview - oral 
reading of stems by the teacher and oral response by .pupil. 
Miles .V. Zintz in Corrective Reading (p. 171) notes 
the responses of a sixteen-year-old girl who had not 
learned to read to a Personality Inventory. The girl had 
established sufficient rapport with the clinician in the · 
reading clinic she attended to talk freely and thus leave 
some clues as to the causes of her reading problem and 
likely ways of helping her alleviate her anxieties and thus 
find an easier road to learning. The sentence stems of the 
Inventory with her endings are: 
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1. I like ••••. Max 
2. The happiest time •••. March 10- ten minutes to nine 
3. I want to know ••• if I ever can learn to read 
4. Back horn •.• friends. 
5. I regret ... not learning to read 
6. At bedtime •.• ! hit the hay 
7. Boys ••.. fun! 
8. The best •.•. what can I do best? don't know. 
9. What annoys me .•.. a lot of things 
10. People ..•. friends 
11. A mother •.•. a person who looks after you 
12. I feel .... good 
13. My greatest fear •.. never .learning to read 
14. High school ....•. fun 
15. I can't ...... read 
16. Sports .•.•. horseback riding, swinuning 
17. When I was a child .•. had fun 
18. My nerves •.• ha! Why? 
19. Other people ••• just people 
20. I suffer ..• because I can't read. 
21. I failed .•• reading 
22. Reading ... ! wish I could 
23. My mind .... ! don't think 
24. The future ...• work 
25. I need .••••.. friends 
26. Marriage .•.. fun 
27. I am best when ..•.• happy 
28. Sometimes ...•.. happy 
29. What pains me ...•. a lot of things 
30. I hate •...• ! don't know 
31. This school ..•. isn't bad 
32. The only trouble ....• reading 
33. I am very ••.•.. happy 
34. I wish I could ..•.• read 
35. My father •.•.... a carpenter 
36. I secretly •.••• nothing 
3 7 . I ....... swim 
38. My greatest worry ••.•. reading 
39. Dancing •.•.. fun 
40. Most girls •...•. like me 
*This girl has no problem with other poeple but there is 
genuine anxiety in the failure to learn to read on her part. 
Effective instruction and practice and reading materials 
linked to her interests would no doubt help her at this 
stage. She· feels the failure of inability to read. She 
wants help. e.g . . No. 22 Reading .•• ! wish I could. 
*How would the ·~enager who is disabled in reading in 
your school complete the above Inventory? · 
• 
• 
• 
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The · teacher or group of teachers compile their own Interest 
Inventories. Kinds of information to be sought include: . 
1. The pupil's use of free time. 
2. His interactions with family, friends, teachers etc. 
3. Recreation - sports, indoor games etc. 
4. Sleep, rest, diet, privacy at home, jobs, allowance etc. 
5. ~.V. and radio listening programs - movies 
6. Type of books and magazines that the pupil likes to read 
or wishes he could read~ 
7. The things he would wish for. 
8. What he wants to do when he leaves school - what his 
parents want him to be. 
It is important that the teacher and the librarian discover 
what activities boys and girls like to do in their spare 
time."Like To Do" checklists must surely have found their 
way into your school as part of your Prevention Program in 
Reading. Providing books that students will want to read 
is more easily accomplished by having useful information 
about students'interests. 
Sample: "Like To Do" checklist 
Directions: This is a list of things that pupils like to 
do in their leisure time. If you never do the thing shown, 
leave theline blank. If you like to do it, check once on 
the line; if you like to do it very much, check twice, If 
you ch~ck on the line,and a question is asked about it, answer 
the question in the space. (Space is provided for answers) 
watching TV Which programs no 
-------Listening to the radio Wh.ich 
Talking What do you like to talk 
Going for a walk Where? 
you like 
programs· 
best? 
about? 
best? 
do you like 
Going to the movies What kind do you like best? 
-------Collecting things What do you collect? 
Making things with tools What do you like to make? 
Writing letters Drawing 
Sewing Knitting 
Dancing· Cooking 
Fishing Hunting 
Loafing Teasing 
-·-------Driving a car Singing 
Repairing things Playing the guitar 
Playing cards· What other games? --
Reading· -. :, · What kind of stories do you 
like to read? 
*An·y activities that seem possible in the child's environment 
may be listed in the above checklist. 
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Interest is a dynamic force in the improvement of reading. 
Interest evokes effort. The country boy, a "remedial reading 
problem" in school who puzzled out the meaning of an 
agricultural bulletin, was motivated by the desire to find 
out how to raise a prize pig. True it is that interest 
cannot completely compensate for lack of reading skills 
but if interest is sparked the teaching and learning of 
reading skills usually become a successful venture. 
Too many retarded readers became that way because they 
had no interest in print. No matter by what device - interest 
inventory or chit-chat - we must probe our pupil's interests. 
Interest is the key factor in . our program of CONSTANT PREVENTION 
of reading problems in our schools. 
Special Cases (Remedial Instruction Outside the 
Classroom} 
Remedial reading instruction consists of activities 
taking place outside the framework of class instruction, 
usually conducted by a special teacher of reading. Pupils 
who receive such instruction are those who experience severe · 
difficulty in reading. There are usually two ways in which 
remedial reading instruction ·is organized in the province's 
schools: 
1. Retarded readers leave the regular classroom 
for 20-30 minutes every day, or for 1 hour for 
two or three sessions weekly, to be given help 
in certain reading skills by a special reading 
teacher. 
2. In larger schools, classes are organized on 
reading achievement and ability criteria to aid 
teachers to better adapt instruction to the needs 
of children and to cut down as much as possible 
on range of reading level. When the classroom 
is understood by school administration,teachers, 
and parents to be remedial, it is apparently 
easier to accept the below-grade performance 
and reduce thetensions under which the child may 
feel placed in the regular classroom. In the 
more permissive atmosphere of a remedial setting, 
the student is allowed to re-establish some 
confidence, rebuild his self-concept, learn at 
his rate, compete only with his past record, and 
accept his performance as adequate for· h·im. 
Ideally, this is the rationale behind the establish-
ment of special classes for nonachieving readers. 
t 
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When a chtld is: unable to benefit from an tnt;ensi.ve, 
carefully· planned program of corrective reading within the 
classroom, further investigation beyond the scope of the 
classroom is indicated. No parti.cular administrative pattern 
for remedial programs can be singled out as superior. Factors 
in the local school system undoubtedly determine which approach 
would ~ be the mos.t productive. The mechanical details of 
operation are not the essence of the program - What the child 
does is the program. However, your consultant repeats the 
concern of many teachers in the province when she adds a 
caution about No. 1 program listed above i.e. removal ·of 
children from regular classrooms for a period of the school 
day. This type of scheduling demands co-operative planning 
between the remedial teacher and the child's classroom teacher. 
Together they must plan a balanced "all day program" for the 
student so that his reading assignments within the regular 
classroom fit his ·. instructional level of reading. Reading 
is not a subject .to be taught; it is a very necessary tool 
to be used constantly in th~_whole process of learning. 
Reading authors, ·consul tan ts, and good reading teachers 
are at one in the belief that all of the principles and most 
of the practices which are characteristic of remed.ial reading 
are also applicable to developmental reading. Certainly, in 
every rea.ding class the teacher must follow these basic 
considerations: 
1. Start where the child is (his instructional level) 
and build security and confidence • 
2. Build a basic sight vocabulary. 
3. Teach self-help sounding. (Phonics skills) 
4. Develop comprehension - reading for meaning. 
5. Use a variety of approaches. 
6. Base instruction on thorough diagnosis. 
·7. Plan for each child to feel success. 
8. Build interest in reading - a reading environment. 
However, when remedial programs supplement the regular 
reading instruction, there are probably some real differences 
between the two - at least in degree, as we shall see. In 
good remedial programs 
there is no pressure exerted on the child (or on the 
teacher by administrator or parents) to get the child up 
to "grade level''. The child reads at his instructional 
level and is not threatened by the reading situation. 
the teacher- learning atmosphere is probably more 
permissive than the regular classroom. The child 
is not labelled a failure - he is accepted as a 
person. 
the teacher will know a great deal about the child 
and she will know his reading achievement and his 
instructional needs. 
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much individual instruction will be given, and each 
child in the _ group will receive such instruction. 
competitive pressures are removed from the reading 
tasks. 
supplementary materials (teacher-made and conunercial) 
are available. 
a warm relationship exists between teacher and pupil 
and the teacher recognizes that this relationship 
is basic to the child's mental health and academic 
achievement. The child who likes his teacher is 
more highly motivated toarercome handicaps than the 
child who is indifferent to his teacher. 
conferences arereld with parents so that they will 
be informed of the child's adjusted reading program 
(and will be kept informed of his progress) and their 
cooperation urged and encouraged. 
diagnosis is continuous. All teaching is diagnostic 
teaching. 
motivating th~ reader is the key to success. 
there must be frequent evaluation and recording of 
pupil's growth in reading. 
learning is not made such .a serious matter that it 
ceases to be rewarding. (Use games to add spark to 
repetitive activity and do not overlook the value 
of humor in the classroom.) 
*The good regular classroom teacher probably subscribes to 
all the above criteria. 
Slow-learners 
Remedial reading teachers must know the slow learners 
in the remedial reading group. The slow learner may or may 
not be retarded in terms of his ability level but he is almost 
always retarded as to grade level. He generally has an IQ 
of between 70 and 90. This pupil begins to read at age seven 
or later, will read slowly and haltingly, and is achieving 
below grade .level in areas other than reading, such as in 
spelling and arithmetic. Pushing him only hurts him. He 
interprets it as dissatisfaction with his wholehearted efforts. 
----------- - - -·-------
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When the slo~learner has been reliably identified, it 
will be found that h.e. generally has certain of the following 
characteristics: - poor work habits; distractability; poor · 
language development; unable to think abstractly or to handle 
symbolic material; poor motor ability; unable to keep up with 
regular classes in academic work; and problems of social 
adjustment. 
If the slow-learner is identified early schools can do 
much to help him. He requires a longer readiness program 
in kindergarten than does the average child. He must be 
readied by many pre-reading experiences. The extended readiness 
program of the slow learner should emphasize social interaction, 
story-telling, listening games, dramatization, mime, arts and 
crafts, music, seeing own words in print, and recreational 
activities. In the early stages of learning, listening will 
need to be stressed more than reading. The teacher needs to 
give detailed and simplified directions for all work. She 
needs to see the individual; she is not teaching a class. When 
the child begins to read there must be frequent re-reading 
of materials, much use of oral reading - an emphasis on phonics 
let him sound the letter - vocalize and point not allowed in 
regular classrooms but if he needs a crutch to get going let 
him have it. The slow learner cannot use context clues as well 
as pupils of average intelligence. He makes more vowel errors -
we cannot expect too much, but we can expect him to do his best 
which he will do if given the chance • 
There are certain characteristics, present in all good 
teachers to some degree, that must be present to a greater 
extent in the teacher of special classes - slow learners and 
remedial reading classes. Most frequently mentioned by 
educators are these: patience; understanding; sympathy; tact; 
acceptance; sense ~humor; emotional stability and evenness of 
disposition; ability to comprehend the pupil's difficulties; 
·kindliness (not pity) and friendliness; ability to meet 
disappointment without being disturbed; good he.al th both 
physical and mental; consistency; ability to gain the co-operation 
of the parents; personality that gains co-operation from the 
teaching staff; knowledge of the child's nature and nurture; 
an appreciation of the worth of these children; specific interest 
in this work and desire to teach these pupils; and knowledge 
of the field of work. {See Chapter 3 for techniques of teaching 
method for slow learners.) 
For long years now we have talked about individual 
differences. Have we internalized that very obvious fact or 
only given it lip-service? Why is there still that constant 
pull in teachers to try to equalize the differences in students ~ 
to pull everybody up to a level instead of accepting the slow 
learner at his rate and letting him continue next year at the 
point where he ends this year? Why do we · show the student {and 
tell him very .loudly at times) that we disapprove of him because 
he does not measure up to what is wanted or what is considered 
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adequate. ~n old book on teacher methodologY, ~ 1926 copyright -
had an excellent conunent we would do well · to heed: 
There are no misfit children. There are misfit 
textbooks, misfit teachers, and misfit courses 
of study. But by the very nature :of things 
the~e can be no misfit children. The child is 
what education is for. One might as well say 
that a man does not fit his trousers as to say 
that a child does not fit the school.* 
Are we still putting more effort into forcing the student 
to fit the pattern than goes into tailoring the learning 
experiences to fit the child? 
Teachers of special classes - slow learners and/or 
remedial cases - have mt an easy task. Many of them begin 
their efforts with much zeal and are sincere in their desire 
to help the children but the going gets rough over the school 
year. Here is a list of "don'ts" that may be helpful for 
our remedial teachers: 
Don't expect quick success 
Don't feel expected to "get him up to grade level" 
Don't blame his former teachers for his lack of success 
Don't lose patience and say sarcastic things to the child 
Don't feel that everybody expects you to know how to 
teach every child how to read. If they do, they 
shouldn't. 
Don't decide that the student is stupid just because 
you do not make progress. There are probably many 
techniques you have not tried. 
Don't hesitate to ask for help - pressure for help 
and 
DON'T GIVE UP •••••• the children need you. 
*B.R. Buckingham. ~esea:rch f ·or Teachers. {Chicago: Silver, 
Burdett and Company, l926~ ' p~ 299) 
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Chapter 3 
Towards Reading Improvement: Tests, .Techniques / and 
Teaching Tools 
Tests 
The classroom teacher is the person who, in the final 
analysis, must appraise each child's reading status, identify 
his readin instructional needs, and prescribe the appropriate 
corrective reading activities. She will get:. help, of course. 
She must get help in the case of the severely retarded reader 
for certain diagnostic tests require administration by a 
trained examiner, and even if the teacher were skilled in the 
procedure, the time required to admini.ster a complete diagnostic 
test to an individual student is impractical for her. 
The preceding chapter discussed advantages and 
disadvantages of standardized reading tests and basal reader 
achievement test and :rarked with the highest score the .teacher's 
informal testing. This chapter intends to list certain formal 
tests that the schools will find useful for evaluating growth 
in reading skills. However, before she can move her pen to 
that listing) your .consultant is forced by the fact that 
standardized tests are not entirely an unmixed blessing, by . 
their tyrannical effects, potential misuse and serious limitations 
when interpreted incorrectly, to make one further "caution" 
comment: When. considering reading tests it is well to remember 
that it is to select a specific test to use. And .when we have 
chosen the best there is, we must then remember that while 
tests .carry the halo of science they are fallible instruments 
· that only provide an indication of relative rather than absolute 
strength. When used with caution they are an economic, reliable, 
and valid way of gaining useful information about children and 
their reading. 
Intelli~ence Tests (Representative of the 
variety of intelligence 
tests available) 
How well a given child should read is as important a 
question as how well he does read. The schools are using 
group and individual intelligence tests as .a starting point 
for determininga child's reading potential. A rather general 
consensus has favored individual intelligence tests as the 
Stanford-Binet and the WISC. Unfortunately, these tests 
have serious .practical limitations because· ·they m~st· be administered 
by a trained· e·x·ami·ner and are time consuming to give and to score. 
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1. Wec·h·s1·er .Intel1i~"enee , Sea·1e·-. for Children (WISC) 
, The W!SC'purp6se~' · tb~obtain a · stind~rdized intelligence 
quotient with psycho•-d:ia9nos·t1c·, ·fea·tur·es. The test may 
be individually administered within the age levels of 
five years to fifteen years and time of administration 
is approximately one hour. With caution a trained diagnostician 
can obtain psychological classifications such as organic 
brain disease, schizophrenia, anxiety states, and mental 
defectives. 
We remember that we need a trained examiner and resource 
to many other sources of information about a child before 
attempt classification. (Available from Guidance Centre, 
Toror1to) 
2. Stanford - Binet Intelligence Scale (Guidance Centre, Toronto) 
This test purposes to establish the intelligence quotient 
and to determine the mental age of the individual. It 
requires approximately one hour to administer and may be 
given to people ranging in age from 2 years through adult. 
Administration of the test requires an expert with a wide 
psychological background to score and interpret results 
E_roperly. 
A promising alternative to the above tests is the 
3. Peabody Picture Vocabulary Test (P.P.V.T.) is a simply 
administered and scored test that supplies a verbal I.Q. 
and correlates well with the Binet and WISC results. 
Schools might well use it where the results of group 
intelligence tests areqiestionable. There is no particular 
grade level established for this test (thirty months -
eighteen years). The ability to hear, see, and indicate 
yes or no in any manner enables an individual to be tested. · 
It should be administered to an individual until he makes 
six errors in any eight presentations, and although no 
time limit is set, usually 10 or 15 minutes are required 
to administer the test. Alternate forms are favorable. 
Some special training is needed to administer and interpret 
the test. 
*Prior to a consideration of other intelligence tests it 
is appropriate here to repeat a paragraph. f~om the Division 
of Instruction's reading bulletin Bridging the Gap: 
When the verbal score on an I.Q. test is substantially 
lower than the nonverbal score, the teacher might suspect 
that the pupil's performance on the verbal sections is 
limited by a lack of· reading ability. The test is an unfair 
t 
t 
J 
• 
' 
• 
• 
61 
test for him. There is little sense in giving a poor 
reader an I~Q, test that requires him to read~ and 
scori.ng him as. "dull 11 when- actually we have under-
estimated hi.s real ability. If his I.Q. score on our 
best selected I.Q. test falls below 90 or the 25th 
percentile, the child should be given another I.Q. 
test - perhaps 30-35% of our class will need another 
testing . and some 6-8 of our lowest scoring pupils will 
need another try. (Chapter 5, Bridging the Gap, p.62) 
4. Chicago Non-Verbal Examination (Guidance Centre, Toronto) 
This test purposes to indicate intellectual ability 
especially of students with reading difficulties, language 
handicaps, deafness, limited educational opportunities, 
and impoverished social backgrounds. The test is a non-
verbal portions of the test. The administration time 
is twenty-five minutes; however, the time allotted for 
giving directions varies with groups according to age, 
background., and handicap. 
5. Lorge-Thorndike Intellisence Tests (Nelsons) 
From kindergarten through high school. At the primary 
level the pupils respond to questions read by the teacher 
requiring verbal understanding and understanding by 
marking the appropriate pictures. A verbal series is 
available for Grades 4-12. There are two forms. 
, 
6. SRA Primary Mental Abilities Test (SRA). The primary 
battery _ requires no reading. 
7. The 7th Edition Kuhlmann-Anderson Tests (KA)- A Measure 
of Academic Potential (Ginn and Co.) 
KA tests pupil's aptitude to learn school work in a 
series of _8 coordinated booklets covering grades K-12. 
The content of the booklets · for primary grades is a 
variety of cognitive tasks that have proven their validity 
for measuring school learning ability. Tests for grades 7 
and above measure the two mental capacities research has 
shown most rela'ted to school achievement, verbal · and 
quantitative. Because each booklet is designed for a 
narrow range of ages, one especially appropriate for each 
grade level can be sleeted. Grades covered by each booklet 
are: 
K-Kindergarten 
A-Grade 1 
B-Grade 2 
Testing time ranges 
. . 
CD-Grades 3-4 
D-Grades 4-5 
EF-Grades 5-7 
from about 50 -to 
G-Grades 7-9 
H-Grades 9-12 
70 minutes. 
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8. Otis· · u·ic·k,..:sco·rin --- Me·ntal Abilit Tests. (Guidance Centre 
Toronto . • · T ere are two forms of eac test (Alpha, Beta, 
and Ganuna) which. are similar in constructi.on and difficulty, 
but different in content. The Alpha Test is used with 
students from first to fourth grade. The Beta Test is 
designed for grades four to nine, and the Ganuna Test is 
for high school and college students. The time limit 
for the Alpha Test is twenty minutes. It may be used 
as a verbal or non-verbal test. The Beta and Gamma Tests 
require thirty minutes each. The three tests are designed 
for group use, are easily administered, and are scored 
by using a key that has slots to expose only the correct 
answer. 
9. Wide Range Achievement Test. (Guidance Centre, Toronto) 
This test purposes to determine comprehension and 
knowledge of word meaning. The test consists of 3 parts 
- a read~word list, a spelling test, and an arithmetic 
test. Each test is scored separately. The test is designed 
for clinical use in determining school achievement. It 
is not a timed test and can be administered from Grade 1 
to adult within half an hour. The test purports to correlate 
closely with the WISC and Stanford-Binet in establishing 
mental age. 
Listening Tests 
Another avenue of appraisal open to the teacher of a 
retarded reader's intellectual capacity, is to read aloud to 
the pupil and then quiz him on what was read.. Commercial tests 
such as the following use listening skill to ascertain a 
student's potential reading ability: 
1. Durrell-Sullivan Reading Capacity Test (Grades 2-6) 
2. Spache's Diagnostic Reading Scales. (Elementary pupils) 
3. Sequential Tests of Educational Progress: Listening 
Cooperative Test Division Education Testing Services. 
(This listening test is part of a larger battery of 
tests to be used on grade levels 4 to end of secondary 
school) 
4. Brown-Carlsen Listening Comprehension Test 
{for high school students) Harcourt, Brace, and Warld) 
Purposes to measure the listening ski.lls of immediate 
recall, following of directions, recognition of word 
meanings, and piragraph comprehension. No time limit is 
set for the test, but under normal conditions it should 
require no more than fifty minutes. 
., 
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}\e:ad·i ·ng· T·es·ts {M.ost of the tests listed below are found in 
· ·Reading Clinics and have proved helpful in 
planning instruction for a retarded reader.) 
1. Gates- MacGinitie Reading Tests (Group Tests) 
Purposes to measure reading vocabulary, comprehension, 
speed and accuracy. The tests are designed to indicate 
the student's rate and accuracy, his ability. to recognize 
or analyze isolated words, and his ability to read and 
understand whole sentences and paragraphs. The time of 
administration is 40-45 minutes. Grade range is first 
grade ninth grade. In the case of retarded readers, 
preference is given to individual testing. 
2. Iowa Silent Reading Test, Elementary, New Edition. Revised. 
(Measures reading ability through the following 
subtests: Rate and Comprehension, Directed Reading, Word 
Meaning, Paragraph Comprehension, Sentence Meaning, and 
Location of Information. For·ms: Arn, Bro, Cm, and Dm. 
For Gradey 4-8) 
3. Stanford · ·73 Test. (A completely new edition at the time 
of this writing. Available at the Guidance Center, Toronto). 
On the consultant's analysis, it appears to have some 
outstanding features: 
1. In Primary and Intermediate Levels, tl1e ·vocabulary 
test is dictated by the teacher ~nd therefore tests 
the pupil's vocabulary independent of reading ability • 
. 2. In thea:-eas of listening and reading, the paragraphs 
selected are those that appeal to a broad spectrum 
of pupils. 
3. A Listening Comprehension Test has been added in 
all complete batteries. 
The test is a battery of tests - vocabulary, reading comprehension 
listening comprehension, word study skills, spelling, and 
mathematics - concepts, computation, and application. (For 
use for Grades 1 through 9). 
*The s ·t ·anf·ord "Test of Academic Skills (TASK) for students 
in Grade 9 - university might be of interest to secondary 
school teachers and school administrators for it helps 
identify those students whose scholastic performance might be 
hindered by inadequate preparation in the basis skills • 
4. Durrell Analysis· of ·Rea·d·ing Difficul·ty. An individual diagnostic 
test. Purposes to discover weaknesses and faculty habits in 
reading as a first step to correction in a remedial program. 
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The test is an individually administered test and consists 
of a total of ten subtests which may be given in any order, 
and an individual reading profile may be established. The 
abilities tested are oral reading, silent reading, 
listening, flashed word recognition, word analysis, 
spelling, and handwriting. The test can be administered 
in about 30 minutes. It yields a profile of grade 
equivalent scores ranging from low first to high sixth 
grade. 
5. Gilmore Oral Reading Test (Individual) Emphasizes 
comprehension. Helps teacher detect errors made by the 
pupil and to identify the reasons why the errrors were 
made. Grades 1-12. Harcourt, Brace, and World. 
6. Metropolitan Reading Readiness Tests. K-1. Two forms. 
Used successfully in the province to identify children 
who have not aquired prerequisites for successs in 
beginning reading. The reading readiness section includes 
tests of word meaning, sentence meaning, information, 
visual perception, number knowledge, visual perception 
combined with motor control, and draw-a-man test. The 
test may be administered during latter kindergarten 
months or at the beginning of first grade or to a group 
of retarded readers to ascertain if their trouble lies 
in failing to have grasped readiness skills. (Harcourt, 
Brace, and World) 
7. Nelson Silent Reading Test. (Two forms A and B). This 
test designed for grades 3-9 measures ability to comprehend 
words, to comprehend the general significance of a paragraph, 
to note details, and to predict outcomes. (Nelson) The 
Nelson-Denny Reading Test may be used for Grade 9 through 
adult level. (Nelson) 
8. Doren Diagnostic Reading Test. (American Guidance Service). 
This group test for pupils in need of remedial instruction 
tests for beginning sounds, sight words, rhyming, whole 
word recognition, words within words, hearing speech 
consonants, blending vowels, ending sounds, discriminate 
guessing (riddles, common expressions, homonyms), and 
alphabet recognition. The child who has mastered all the 
skills through the third grade will have a very high profile 
on this test. The -administration of a test such as this to 
a group can reveal to the teacher which specific skills need 
reteaching. Approximately three hours are required for 
administration of the test to individuals or groups of 
primary students but the test can be given over periods of 
time. 
9. Clymer-Barre·t ·t · Preread·ing Battery (CBPB) At Ginn & Company. 
CBPB is a work-sample test, its contents being drawn directly 
from skills pupils must master before they can read successfully. 
Therefore, CBPB has high practical diagnostic 
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value. Its. scores inunediately tell the teacher specifically 
the best next instructional step for each child. 
CBPB is designed for use just prior to the beginning_ 
of formal reading: in late kindergarten or early to 
middle first grade. It is not related or restricted to 
one reading program but can be used with any. CBPB 
is easily administered, scored, and interpreted by classroo~ 
teachers. The Battery can be given- in thirty minutes 
in its short, two-subtest form for screening or placement. 
In its full, six-subtest diagnostic form, three thirty 
minute periods are required. 
' CBPB includes two subtests in each of these areas: 
Visual Discrimination, Auditory Discrimination, and . 
Visual Motor skills and yields a diagnostic score for 
each area. Each pupil booklet also includes a 28-item 
observation check list by which the teacher can detect 
pre-reading strengths and weaknesses not directly included 
in the test itself. CBPB is published in alternate, 
equivalent forms A and B which can be used in pre- and post-
test patterns to detect pupil growth. 
10. Initial Survey Test (K-1) Forms A and B(Standardized) Gage. 
11. 
Assesses skills needed for success in primary learning-
language meaning, auditory skill, visual skill, knowledge 
of the alphabet, sound-letter relationships, and primary 
mathematical relationships • 
P·rimary Survey Test (1-3) Fbrms A and B(Standardized) Gage. 
Tests two broad · skill areas - c.omprehension .and word 
analysis. 
McCullough Word Analysis Test (MWAT) At Ginn ~ Company. 
MWAT is a diagnostic reading achievement test designed to 
measure the extent to which pupils have mastered and can 
apply certain phonetic- and structural-analysis skills 
important in the reading process. The seven sections of 
MWAT test the following: 1) Initial Blends and Digraphs, 
2) Phonetic Discrimination, 3) Matching Letters to Vowel 
Sounds, 4) Sounding Whole Words, 5) Interpreting Phonetic 
Symbols, 6) Dividing Words into Syllables and 7) Root 
Words· in Affixed Fbrms. These skills are common to almost 
all reading programs, hence MWAT scores can be usefully 
employed regardless of reading books being used. 
MWAT is appropriate for use in grades 4-6 for screening, 
identifying pupils needing help, and monitoring all pupil 
progress in skill development. It can also be used 
diagnostically and clinically with any age or grade 
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above fourth (including adults). Norms are supplied 
for all subtests and total based on a national sampling 
of grades 4,5, and 6. 
Above these grades the test is interpreted diagnostically 
rather than normatively~ Unique to MWAT is the Pupil's 
Inaividual Record Sheet,·-a form on which pupil's response 
on each item is recorded and cross-referenced from one 
subtest to another with the result that sources of 
problems are specifically identified. 
This is an untimed test. It is easily administered 
by classroom teachers. The test is particularly useful 
older retarded readers. 
12. Sequential Tests of Educational Progress: Reading 
There are four levels: grades 4-6, 7-9, 10-12, 
and 13-14. The abilities measured in this test give 
more attention to interpreting, sununarizing, criticizing 
passages, and recognizing motives and the author's 
purpose than does the usual reading test. (Available 
at Guidance Centre, Toronto). 
Guidance Centre 
Faculty of Education 
University of Toronto 
1000 Yonge Street 
Toronto, Ontario 
M4W 2KB 
Canada 
Basal Reader Tests 
1. Achievement Tests to accompany the Nelson Language 
Development Reading Program. (Primary) Nelson 
and Company. 
2. Achievement Tests to accompany the Ginn Integrated 
Language Program. (Primary) Ginn and Company. 
Ruth Strang speaks on the limitations of standardized 
tests. 
Anything as complex as the reading process cannot be 
fully measured by standardized tests. Tests are concerned 
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with product rather than with process. Tests cannot 
tell us how a pupil arrived at his answers or what 
difficulties he encountered in the reading tasks. -
Standardized tests cannot adequately measure abilities 
like adapting rate and method of reading to one's 
purpose and to the kind of material being read; using 
context clues effectively; organizing ideas wile reading; 
recognizing the author's purpose; reading critically and 
with appreciation. However, some of these limitations 
would be minimized if teachers would analyze and discuss 
students' answers with them. 
And the same author warns 
• • • • • • • 
From standardized tests alone the teacher cannot 
distinguish between the slow learners and those who have 
potential mental ability to read better. 
Ruth Strang, Diagnostic Teaching of Reading 
p. 132-133 
The topic of standardized tests is one of continuous · 
controversy rang,ing from a "Ban the tests" ·cry to a demand 
for more testing. On your consultant's desk at this moment 
is the Journal of Reading for May 1974 and its first 
article-ooncerns tests - their uses and abuses. The article 
neither bans nor demands but suggests an assessment design 
that is in keeping with the views expressed in the preceding 
pages and for that reason merits inclusion here: · 
1. Administration of Tests. The policy reconunended is that 
no test should be adrninistered · to any child unless the 
information obtained from that test is needed for a 
specific educa~ional decision. These decision needs 
should be stated before a test is administered. 
2. Use of Tests. A test should be viewed as only one piece 
of information for making decisions. Almost all decisions 
require a var·iety of types of information. All decisions 
should be accompanied by a list of the information needed 
for that decision.* 
*Boards of education, school administrators, and teachers are 
interested in different decisions. Boards of education are 
interested in such decisions as whether to provide additional 
financial resources for the reading program; whether there are 
particular grades or schools where more resources are needed; 
whether. change·s should be made in the program because it is not 
succ~eding~ Teachers are involved in decisions about specific 
reading skil~s to ~each, reading levels of materials for instruction 
and students readine~s for the next phase of instruction. 
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3. Release of Test Information. Competent measurement and 
curriculum specialists should be involved in preparing 
assessment reports. Such reports should include the 
agreement between the test goals and the curriculum goals, 
and other information that is needed to judge the degree 
to which goals are being met. 
4. Interpretation of Normed Scores. The interpretation of 
normed scores, such as grade scores, percentiles, stanines, 
should be under the direction of highly competent measure-
ment specialists. Very serious misunderstandings occur 
when this is not done. 
Note! Have you read Building A School Testing Program by Robert 
Bauernfeind. (Published by Thomas Nelson and Sons (Canada) 
Limited, 81 Curlew Drive, Don Mills, Ontario.) The book 
acquaints its readers with available tests and provides non-
technical guidelines for judging the value of any test and 
feels that, a good testing program is simply one that is 
harmonious with the total effort of the school's educational 
program. Instructor's Guide is available. 
** Ask Nelson and Sons about their new edition of Canadian 
Test of Basic Skills. 
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Techniques 
This section makes no attempt to prescribe teaching 
methodology. The purpose of the content inclusions is 
not to present arguments in favor of some method or 
reading activity over others but rather to include 
samplings of tested practical class.room techniques used 
by teachers in the correction of pupils' reading problems. 
This is a "gathering-up" section - compiled by your 
consultant from her experiences and studied research, 
but chiefly indebted to the contributions - verbal and 
written - of the members of the Provincial Language Arts 
Committee whose names appear below: 
Mrs.· Elaine Baker, Reading Consultant, St. John's 
R.C. School · Board 
Miss Naomi Case, Reading Consultant, Avalon North 
Integrated School Board 
Miss Hattie ·.F1reeman, Reading Consultant, Avalon 
Consolidated School Board, St. John's 
Mr. Gordon Billard, Reading Consultant, Integrated 
School Board, . Corner Brook 
Mr. Felix Collins, Reading Consultant, Placentia East-
St. Mary's R.C. School Boar4 
Mr. Myrle tVokey, Director of Professional Development, NTA 
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Techniques 
Remedial Classes Teaching Method 
Certain characteristics of teaching method are common 
in remedial reading classes. Some of these are: 
repetition in many different contexts, both of 
teaching and drill especially if the pupil needing 
reading help is a slow learner. 
plenty of concert and familiar. materials in presentation 
Plenty of illustrative and instructional material. 
(Your consultant, speaking to the NTA's branch of 
the International Reading Association in November 1973, 
remarked to this point: 
The remedial reading teacher and corrective reading 
teacher in the classroom makes use of sensory learning 
experiences. She developp concepts through the children's 
own experiences and with concrete learning materials at first. 
The retarded reader's approach to learning is first through 
things he can see, hear, feel, and experience, as directly 
as possible. The good teacher teaches in line with the child's 
interests and learning modes - the Language Experience Approach -
from the inside out. In this regard pictures, filmstrips, 
and manipulative materials help. There should be many pictures 
filed in the remedial reading classroom. Prepare a file of 
large pictures which will aid in language development and make 
for reading charts - activity pictures, health, seasonal, animal, 
food, fun, family, work, transportation pictures. And pictures 
of children reading! 
resourcefulness in using a variety of method, finding 
the best method for each individual 
time and care to teach the individual 
motivation and encouragement - attitudes of "positive 
expectancy" toward the p·upil, focusing on his assets 
rather than his weaknesses 
flexibility of time-table in order to capitalize on 
interest 
restoration (by every possible means) of the child's 
self-respect (often lost through frustration in regular 
classes 
consistency in teaching p:i:ocedures - not too many "frills 
and fads" 
---------------· ------
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emphasis upon the varied aspects of the language Arts -
the child should be helped not only to read proficiently 
but also to listen carefully, to speak with clarity, and 
to write effectively 
use of stories of everyday events; activities of immediate 
and practical use; use of readers not used in the regular 
classroom; building a basic sight vocabulary; use of 
phonics; short and clear assignments; and immediate marking 
by teacher of written work followed by child's corrections 
perservance in keeping records of each child e.g. a 
separate manila folder or envelope for the records of 
each pupil. In this should be kept results of all 
diagnostic studies (formal and informal) ,a preliminary 
- analysis of the child's instructional and other needs, 
an outline of the teaching plan to be followed, and 
records of the progress of the work. Such a record 
system (to be kep~ . by the teacher in her files) can be 
reasonably comprehensive and at the same time, require 
little writing. 
And further thoughts on teaching method • • . 
Good teachers have been using the same good strategies 
for generations. Here are some that will never go_ out· of date: 
working with small groups and/or individually 
praising children who make honest efforts to succeed 
adding small increments of new learning - providing a 
step-by-step progression which assures success 
reading good poems and stories to children in small 
groups 
preparing an environment in which children are surround-ed 
by books ••. books of all sorts ... so many books that 
children cannot escape the fallout from those books 
instilling in the pupil a feeling of responsibility for 
his own success 
providing a model of infectious enthusiasm for reading 
relating to today's children by valuing their interests 
- being sensitive to the needs of each child 
and the greatest strategy of all: love •.• love of 
teaching, love of children, and love of reading. 
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Reading Interest. . • Perhaps TV can help 
There's an old political adage which states, "If you 
can't beat 'em, join'em". Television offers an ideal bridge 
between the school world and the other world of outside activity 
which students often find so much more exciting and stimulating. 
Two currently popular educational injunctions are relevant in 
tl1is regard. The first of these injunctions is: "Start where 
the child is". Fbr the many children who watch TV this represents 
an ideal starting place. The second injunction is: "Proceed 
from the known to the unknown". Fbr the youngster television 
represents a very well-known commodity. 
How can a teacher use television programs to make better 
readers of her students - to bring them to the printed pag~ 
with the same interest they bring to the television screen? 
1. Programs such as Sesame Street and Electric Company deserve 
special attention. Books, kits, and other commercially 
prepared supplements to these plIJJrams make fine additions 
to the reading program. 
2. Adapt currently popular television games to your own 
classroom needs. Television quiz programs such as "Reach 
for the Top", "Truth or Consequences" and 
supply a nice format once in a while for your classroom 
oral quiz • 
3. Collect (and encourage students and parents to supply) 
books, magazines, articles, posters, and newspaper accounts 
of favorite TV stars or programs and use this material in 
a television interest center in the classroom. 
4. Discuss your students' favorite television programs with 
the school or public librarian. She may be able to recommend 
and display related reading material of appropriate readability 
levels. For instance, Swiss Family Robinson might be displayed 
with a caption relating it to Gilligan's Island, a television 
program about people marooned on a tropical island and which 
your consultant found to be the favorite of kindergarteners 
in the province during the School Year 1973-74. (It is 
interesting to note that previous to that playing many 
kindergarteners found Get Smart most interesting! 
What is your remedial reader's favorite TV show? 
5. Decorate worksheets with sketches of favorite television 
characters or with key expressions from favorite shows. 
i 
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6. Have st~dents find out as much information as possible about 
a telev~sion sta·r and write his biography. If students 
cannot write then they can talk about the star and the 
teacher can write the biography for them • 
7. Have students draw pictures of family groups on popular 
television shows and write or tell stories about them. 
8. Ask the_ students to list the sequence of events of a recent 
program favorite. 
9. Duplicate popular television commercials and distribute copies 
to students to be used for reading material ·in classes of 
retarded readers. (In better reading classes the material 
might be analyzed in terms of motivational techniques, · 
"hiddenpersuaders" and · as an introduction to propaganda 
techniques.) 
10. Assign different students the task of watching favorite 
television shows for different purposes such as the following: 
summarize plot 
tell if the story could really happen 
note how the characters dress 
note how the characters talk 
find the main character (describe him or her) 
note which parts of the show are funniest, exciting, 
sad, · etc. 
(The above section on television is adapted from the 
International Reading Association's bulleting Television and 
the Classroom Reading Program, 1973~) 
*Is ~V helping you to teach reading, speaking, listening, 
writing? What devices have you used? 
Other Devices for Reading Interests 
1. A book fair can be of great value in freeing students to read 
and learn. 
2. Encourage students to obtain paperbacks from educational 
book clubs e.g. Scholastic Book Services and Weekly Reader 
Paperback Book Clubs • 
3. Obtain the lyrics of popular songs and give each student 
a copy. Use this material for group reading, choral reading, 
or simply as the basis for learning the lyrics of the song . 
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The review of the basic sight words will be valuable for those 
students who need it. Learning unusual or difficult words 
in meaningful context will be interesting for those 
students who have the ability to do so. And best of all for 
retarded readers it will show them that reading can be fun -
a fact which they may not have grasped. 
4. Oral reading by the teacher. Read happily and 
enthusiastically - changing moods with the story - living it. 
Do not read to the children as if you, the teacher, consider 
reading a chore. The teacher who loves reading must surely 
make readers of her pupils. 
5. Dramatizing a story associates pleasure with reading. 
6. The teacher can develop charts to be placed on a reading 
table containing pupil-made jokes, riddles, statements, andf 
stories. 
7. Try the experience approach - using viewing, speaking, listening 
and WRITING - as steps to learning to read and as a means of 
improving the reading of your retarded reader. 
EXAMPLES: 
Post pictures, photographs from newspapers and magazines on 
bulletin boards and walls. 
Caption them - WHAT DO YOU THINK? 
Talk over the pictures with the pupils - question -
What has happened here? 
Does the picture remind you of anything? 
The teacher will write as pupils talk. Afterwords, the teacher 
will write the stories - write simply. Never will a child 
be forced to do creative writing. Before a child writes 
creativefy, he needs the input of vocabulary. Lead him to 
creative writing. Let him know that his story was important 
enough for you to write. Let him see that it is important 
enough for others to read. Make a book, for each child - a 
book of his stories. It is worth the effort. 
Discussion of pictures is a good method to talk moving, and to 
put that talk into writing. Then the writing will want to be 
read. 
How about a picture of a dejected teenager leaning against a 
wall? of a storm? of a bank robbery? of a hockey game? etc. 
(The pictures will suit your pupils' interests) 
• 
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8. Keep a "writing box" • 
Write on index cards phrases, sentences, or words that might 
bring a story to a child's mind • 
FOR EXAMPLE: It happened one. Saturd~y 
I wish 
One morning I was lucky 
Moon-walk 
Party etc. 
Read the topics to tbe group and let a pupil choose one to 
talk about. 
Then continue with the experience approach described above. 
More on Teaching Method 
The method of teaching retarded readers depends _upon the 
nature of their retardation. · It is well for reading teachers 
and particularly for the School Administration (supervisors, 
principals etc.) to give attention to the fact that there is 
a difference between slow learners, reluctant readers, 
experientially deprived readers (ca11 · them "disadvantaged" 
if you will), _ and retarded readers. Special Education classes, 
for example, .are set up for slow learners in the province and . 
methodology and materials obtaining· there · are surely of a different 
dimension than are those for reluctant readerB ! · Let us again l _ook 
at characterictics of various poor .readers which should point the 
way to the teaching method to be used: . 
Slow Learner - ability level below 90IQ - generally reads on 
ability level - generally reads below grade level which is the 
normal stream for him - instruction needs to be adapted to · 
his · limited ability - the pace of instruction and teacher 
expectations must be realistic. 
Reluctant Reader - can read but will not (this consultant is 
convinced that we have many pupils like this). - the root of the 
reading difficulties is the mental attitude of the pupils -
solution to the reading problem begins with a change of attitude 
and the promotion of interest on the teacher's part. 
Disadvantaged Reader - potential of ten far exceeds performance 
generally can learn and wants to learn - -lacks adequate oral · 
language because of inadequat~ experience - · often feels 
alienated from the larger soc·ial structure - oft.en is deficient in 
listening skills - la.cks proper self-image - is not motivated 
by long-range goals - needs to learn how to learn and the teacher 
places emphasis on speaking and listening skills, and on 
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visual stimuli. Engage the child in conversation, foster 
language development through role playing and dramatic 
representation, and read aloud to him every day. Never let it 
be said that "a major reason for low achievement among children 
in poor neighborhoods is the low expectation as to their learning 
capacity held by teachers". 
Retarded Reader - usually of average or above average intelligence, 
(although a retarded reader could also be a slow learner and only 
competent diagnosis will prove that) - does not read on ability _ 
level - reads below grade level - may show blocks to learning, 
especially emotional or neurological which keep him from learning 
to read - may have the block of no reading skills because of 
inadequate or improper teaching - a limiting disability of no 
reading skills needs good teaching, an awareness of the skills on 
the teacher's part and an all-out attempt to teach them* 
The very important question is - Have we dumped any children 
with above characteristics all together in a Special Class and 
are we applying to them all the remedies that are applicable 
to slow learners? 
As in the medical profession, when our diagnosis of a child's 
reading problems is completed we can move to some prescription 
remedy and like the medical profession the remedy is based on 
what the individual can tolerate. What a patient can tolerate 
is not the same for every patient. Similarly in remedial 
reading what each child can tolerate is variable. 
Disabled Readers in the Primary School 
The success of the child in learning to read depends to 
a great extent upon how effectively he learns the essential 
reading skills presented in the Primary School. Let us con-
sider certain disabilities of some primary pupils and attempt 
to find ways of remediation. 
* Emerald Dechant, Diagnosis and Remediation of Reading 
Disabilities. (adapted) 
! 
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Some Sample 
Handicaps 
Poor Memory 
Inability to 
follow directions 
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Some Evidence Some Helpful Procedures 
of Handicap 
Forgets instructions ·Give motive for wanting 
Unable to recall 
events of story. 
Memory span below 
4 digits or words 
Needs repetition 
of directions. 
Becomes confused 
·if given more than 
given more than one 
·direction at a time. 
Difficulty in 
following directions 
on any readiness 
test. 
to remember, e.g. send on 
errands with oral 
messages - games in which 
he must recall directions. 
Tell a simple story and 
ask child to retell the 
story after other 
children have done the 
same. Have simple 
·story dramatized and then 
have child retell it. 
Play memory games, e.g. 
one child says something, 
second child tries to 
repeat it; if correct he 
takes lead. Place 
several objects on table -
child who is "it" turns 
back, tries to tell which 
one was removed. Have 
children inspect picture. 
Remove picture, ask for 
list of things in 
picture. .Repeat a series 
of numerals~ 
Give direction-s slowly 
and clearly. Gain the 
child's attention 
before starting. Listen 
Ito follow directions is a skill the child 
needs if he is to read 
well. 
1Play "following 
directions" games. At 
first, give one direction 
at a time, then two, then 
three. Give directions 
slowly and clearly • 
llow children to take 
turns in giving 
directions for games and 
ther classroom 
ctivities. (In this 
ay, the child sees the 
ecessity of following 
irections.) 
Some Sample 
Handicaps 
Poor attention 
Poor Visual 
Perception 
* 
I 
I 
. 
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ome Evidence 
of Handicap 
oes not listen to 
irections. 
Some Helpful Procedures 
Check for possible 
hearing difficulties. 
Is very distractible SEE A STARTING POINT 
(Reading Bulletin) 
Seems dreamy, absorb Do listening activities 
ed in own thoughts. on page 21-24. 
Insensitive to 
similarities and 
differences · in 
pictures, words, 
letters. 
Draws and copies 
drawings poorly. 
Practice in clay modeling . 
drawing, cutting around 
outlines, colouring 
within outline etc. 
Follow closely pages 
26-30 of A Starting 
Point. It is imperative 
that children see 
likenesses and 
differences in objects, 
pictures, colours, 
shapes, letters,numerals, 
and words. 
Assemble picture puzzles. 
Find missing parts in 
pictures. 
Describe pictures in 
detail. 
Use readiness workbooks 
and do exercises on 
visual similarities 
and differences. 
Take the Frosti Development Test of 
Visual Percepti n 
Do all exercises in A 
Starting Point on visual 
discrimination • 
Watch the child's eyes. Observe if his eyes water or become 
bloodshot; if he squints or closes one eye to see better; if 
he gets too close to board or chart; if he complains of 
headaches. Refer for eye examination. 
.... 
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Some Sample 
Handicaps 
Poor Auditory 
Perception 
Poor Muscular 
co-ordination 
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Some Evidence Some Helpful Procedures 
of Handi~ap 
Speech is indistinct Check hearing - refer 
or defective - speak to ear specialist - note 
too fast, runs words if child has chronic ear 
together. infections, seems in-
Does not recognize 
rhymes. 
Is insensitive to 
similarities and 
differences in word 
beginnings or word 
·endings. 
·· att~ntive, and asks for 
repeat of directions. If 
not p~ysical - speak 
slowly and distinc·tly to 
the child - make use of 
rhymes, Jingles, poems, 
songs. 
Do much work .on beginning 
consonant sounds - give 
emphasis to the sound 
if child has special 
difficulty. 
Cannot recognize a Say a list of words. Have 
word if it is sounde child listen for the one 
out. that does not sound like 
the others, e.g. boy, 
bq.11, . man, boat. 
Tests of auditor preception are included 
in the Gates - M Ginitre, Macmillan and 
f 
Monroe Tests. 
! 
f Clumsy; poor at 
;walking; running, 
fskipping, hopping, 
dancing, throwing, 
catching. 
Of ten drops and 
spills things. 
. 
Poor hand-eye 
control in using 
• scissors, crayon, 
pencil. 
· Lack .of co-ordination 
may be a sign of a 
neurological difficulty. 
Refer for medical 
examination. 
Rhythmical games to 
music (record player, 
piano, etc.) - floor 
hopscotch, dancing, 
skipping. Have Rhythm 
Band. 
Show careful way to hold 
objects . 
Simple types of handwork 
cutting, pasting, 
··coloring, plasticine, 
weaving, construction. 
Some Sample 
Handicaps 
Meager background 
of experience 
Limited Vocabulary 
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Some Evidence 
of Handicap 
Child's experience 
is confined to his 
own neighborhood. 
Unacquainted with 
traditional rhymes 
and stories and 
with current 
children's books 
and films. 
Range of information 
very limited. 
Limited 
comprehension - no 
words to use. 
Some Helpful Procedures 
Use of manipulative toys. 
Tracing Pictures. 
Tracing letters. 
Lead into printing. 
Plan· a sequence of 
visits - the school 
itself, stores, fire 
station, and other 
points of interest in 
the neighborhood - to 
more distant parts,e. g. 
a farm, a museum, etc. 
Develop new concepts and 
vocabulary during the 
trips and in subsequent 
discussion - make exper-
ience charts about the 
visits for the children. 
Buy yourself a Mother 
Goose Book, Dr. Suess, 
Sesame Street, etc. 
Use many pictures, film 
strips, etc. Encourage 
children to bring pets 
and possessions to school 
and to share experiences. 
Have appropriate simple 
units of activity, e.g. 
Back to School, 
Hallowe'en, Christmas, 
Valentine's Day, Easter, 
Mother's Day, etc. 
ill grow out of the rich 
experiences provided in 
the above procedure 
(See under "M~agre 
Experiences".) Needs 
words to read, and needs 
to be able to talk in 
sentences. Acting games. 
• 
.. 
• 
• 
Some Sample 
Handicaps 
Poor use of 
Language 
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Some Evidence 
of Handicap 
Some Help.ful Procedures 
Teacher says a sentence, 
children (taking turns) 
act it out. Different 
games can be played in 
which children act out 
nouns (animals, etc.) 
verbs (walk, run, hop) 
·adverbs (quickly, quietly) 
prepositions (under, 
behind, etc.) 
Nouns are easiest words 
· to learn - they can be 
illustrated; verbs are 
next easiest - they can 
be demonstrated. Do much 
:of this and integrated 
with art and creative 
dramatics. 
Remedial ··teacher will be happy to read 
Teacher by Slvia ·Ashton Warner. There 
you'll find help to building 
vocabulary. 
tSpeaks :in one or 
·words, or in 
fragmentary sent-
ences. 
Uses immature speech 
farms .("I runned" 
etc.) 
·put child's ideas into 
a complete sentence, 
have him repe~t it. 
All statements should be 
in complete sentences. 
Try hard to get "se.ntence 
sense" ·into the child 
Praise for ideas and 
imitation of teacher's 
sentences. Print his 
sentences on blackboard. 
Correct gently gra-
nunatical errors - play 
·1i ttle games to correct · 
errors - provide 
opportunities for correct 
usage, e.g . . I have a 
pencil, John has a pencil, 
We have pencils.etc . 
Provide opportunities 
for natural growth in 
language. Readiness kits 
help. 
*Have you the Pea ody Lan uage Kit? 
Some Sample 
Handicaps 
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Some Evidence 
of Handicap 
Child makes 
• excessive requests 
for help. 
Lacks self-reliance Child gives up _ 
quickly when he 
meets difficulties 
Some Helpful Procedures 
Encourage child to do 
things. Praise generous!} 
for effort. He must learr 
independence. 
Build self-confidence 
through experience of 
success - start with easy 
activities that he can do. 
To learn to read, th child must be independent 
and self-reliant. 
Poor general health 
Lack of emotional 
stability 
Lack of interest 
in reading 
One or more of the 
following: over-
weight; underweight; 
pale; listless; 
tires easily; 
frequent colds; 
mouth breather; 
poor posture. 
May be shown in the 
following 
characteristics: 
shyness; timidity; 
excessively self-
consciousness, quick 
temper, tantrums, 
stubborness, 
negativism, extreme 
restlessness, 
extreme sensitivity, 
poor concentration 
Child is restless 
and uninterested 
when teacher reads. 
Recommend medical 
examination. Take care 
to avoid strain or 
fatigue the child. Give 
est periods and play-
time. Do not prolong 
structure lessons -
10 - 15 mins. then a 
reak. 
o not rush tirnid:child 
"nto group activities. 
emove overexcited, 
ebellious, stubborn 
r angry child from the 
roup temporarily give 
im a quiet individual 
ctivity. Show warmth. 
evere cases should be 
eferred to 
sychologist. 
Find stories on level of 
hild's vocabulary. Show 
"nteresting pictures and 
ell story. Encourage 
he child to get involved 
·n the story by comments, 
uestions, actions etc. 
• 
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Some Sample 
Handicaps 
83 
Some Evidence 
of Handicap 
Child shows no 
interest in 
· learnipg to read. 
.Some Helpful Procedures 
Have many picture books 
around room. Have a 
cozy library corner. 
Build simple stories from 
children's experiences. 
Praise and reward first 
signs of interest but 
reading will soon 
become its own reward. 
The child's own "stories" 
told to the teacher and 
to the class and put in 
print by the teacher for 
a reading activity is 
an excellent spur to 
d . * rea ing. 
Teachers! Have you read - better again, have you used Robert 
R. Farrald's book A Remediation Handbook for Children with 
Reading Disabilities. This is a practical guide in the 
format of the above inclusion. At Memorial Universityis 
Education Library. LB1B5 .5 F3 1971 C. 1 Publi.shing 
Company: 
Adapt Press, Inc. 
104 E. 20th Street 
Sioux Falls, S.D. 57105 
U .• S .A. 
Reading Consultants will find this handbook of great help 
during in-service programs. 
WORDS ARE IMPORTANT 
Teachers! There is a close relationship between the size of 
a pupil's vocabulary and his school achievement. Helping the 
child develop word power means that he will be able to work more 
effectively in all his studies • 
* Adapted . . Albert J. Harris, How To Increase Reading Ability. 
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Fbr the remedial reading pupil, word recognition skills 
are a MUST - word recognition with meaning. 
Basic words that make up nearly 50 percent of all running 
words in ordinary writing are presented below. 
Can your pupils recognize them, use them in sentences 
orally, and write them correctly in sentence and paragraph 
work? 
a do if one we 
all for • when in our 
and from . put with l.S 
are get it that will 
as go letter the would 
at good me this you 
be had . my time your 
been have of to yours 
but he not very 
can I on was 
FIRST READING WORDS 
Many teachers have found that it is very helpful to determine 
the proficiency of a handicapped reader in recognizing and using 
a beginning reading vocabulary. 
A survey of ten basic reading series indicated that the 
following twenty words were common to all the pre-primers. 
Basic Twenty Words 
a go look the 
and he no to 
at I see up 
• she will come in 
down . stop ia yes 
The teacher may wish to duplicate these words on flash 
cards and make them available to the students who need 
specific help in learning a beginning vocabulary. 
*Can your pupils at end of Grade 3 recognize the words in 
the Dolch list? Recognition of the word is of no value - have 
the children a correct concept of each word and can they use it 
in context? Can your pupils at end of Grade 6 find no difficulty 
with using the Dolch words in ordinary writing? 
i 
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The Dolch List of Words was given in workshops conducted 
by your consultant over the past few years. They were listed 
under breakdown of Grades in Bridging the Gap. However, the 
List is presented again because of their importance in your 
remedial reading class . 
Preprimer 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
a 
and 
away 
big 
blue 
can 
come 
down 
find 
for 
funny 
go 
help 
here 
I 
• in 
• 15 
it 
• Jump 
little 
look 
make 
me 
my 
not 
one 
play 
red 
1. about 
2. better 
3. bring 
4. carry 
5. clean 
6. cut 
7. done 
8. draw 
9. drink 
10. eight 
The Dolch List 
Primer 
1. 
2. 
3·. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
d2. 
13. 
14. 
15. 
16. 
17. 
18. 
19 . 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
all 
am 
are 
at 
ate 
be 
black 
brown 
but 
came 
did 
dO 
eat 
four 
get 
good 
have 
he 
into 
like 
must 
new 
no 
now 
on 
our 
out 
please 
.Third Grade 
11. fall 
12. far 
13. full 
14. got 
15. grow 
16. hold 
17. hot 
18. hurt 
19. if 
20. keep 
First Grade 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
after 
• again 
an 
any 
as 
ask 
by 
could 
every 
fly 
from 
• give 
• going 
had 
has 
her 
him 
his 
how 
just 
know 
let 
live 
may 
of 
old 
once 
open 
21. kind 
22. laugh 
23. light 
24. long 
25 .• much 
26. myself 
27. never 
28. only 
29. run 
30. said 
Second Grade 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17 . 
18. 
19. 
2·0 • 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
always 
around 
because 
been 
before 
best 
both 
buy 
call 
cold 
does 
don't 
fast 
first 
five 
found 
gave 
goes 
green 
its 
made 
many 
off 
or 
pull 
read 
right 
• sing 
31. see 
32. the 
33. three 
34. to 
35. two 
36. up 
37. we 
38. where 
39. yellow 
40. you 
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41. pretty 58. went 76. were 93. would 
42. ran 59. what 77. when 94. write 
43. ride 60. white 78. sit 95. your 
44. saw 61. who 79. sleep 96. own 
45. say 62. will 80. tell 97. pick 
46. she 63. with 81. their 98. seven 
47. so 64. yes 82. these 99. shall 
48. soon 65. over 83. those 100. show 
49. that,-: 66. put 84. · upon 101. • Sl.X 
SC. there 67. round 85. us 102. small 
51. they 68. some 86. use 103. start 
52. this 69. stop 87. very 104. ten 
53. too 70. take 88. wash 105. today 
54. under 71. thank 89. which 106. together 
55. want 72. them 90. why 107. try 
56. was 73. then 91. wish 108. warm 
57. well 75. walk 92. work 
(Remember to know words in isolation are of no value to 
the child. What can he do with the word in context? What 
does the word mean to him?) 
Difficulties in recognizing the 220 words found on the Dolch 
Basic Sight Word List are fairly common among disabled readers. 
Probably such a weakness is most common among disabled readers 
in later primary or intermediate grades, but even some disabled 
readers at Junior and Senior High School levels do not know all 
of these words. 
*The Dolch Basic Sight Vocabulary Cards teach the 220 service 
words in a game setting. These word cards can be purchased from 
Thomas Nelson and Sons, (Canada) Limited, 81 Curlew Drive, 
Don Mills, Ontario. This publishing company also has a set 
of illustrated word cards presenting the 95 nouns which are 
common in primary reading materials. Be sure to check for the 
child's understanding of the word - its concept and how to 
use it in oral context. 
Check with Nelson and Sons for the many ways in which Dolch 
Sight Materials are presented. Another Example: 
GROUP WORD TEACHING GAME 
The GROUP WORD TEACHING GAME is a delightful way for children 
to learn to recognize the 220 Basic Sight Words. The game 
consists of nine sets of cards, six cards to each set. Each 
set teaches 24 words. The game is played like bingo, and 
children can help each other play with minimum teacher direction. 
SIGHT PHRASE CARDS 
The 140 SIGHT PHRASE CARDS have been devised to help in teaching 
phrase perception. The two and three word phrases are from 
the list of the 95 Most Common Nouns and the 220 Basic Sight 
Words. Children can use the cards alone or they can play a game 
by building sentences from the phrases. 
• 
• 
• 
' 
• 
• 
• 
• 
' 
• 
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Teachers should make their own sets of word .cards to help 
in building the child's stock of sight words. The cards should 
be made from oaktag or cardboard which cannot be seen through. 
The word can be printed on each card on one side with either 
a magic marker, felt-tipped pen, or crayon. On the other side 
of the card a picture and the word are also placed. The child 
can study each word using the picture as a guide. For verbs and 
function words the child must draw a picture which represents the 
word to him, while nouns are very easy to illustrate. In 
working with these word cards, it is important for the teacher 
and the disabled reader to concentrate on learning or reviewing 
a few words at a time thoroughly. Short enjoyable practice 
periods which are about a 10 minute part of any reading improvement 
lesson are better than one longer practice session, since this 
becomes very boring for a disabled reader. 
(Wilma H. Miller. Identifying and Correcting Reading 
Difficulties in Children.) 
Sight Words - Bring out child's own words and make these his 
sight words. LET CHILD SEE HIS WORD IN PRINT . 
Use the child's words - and new words in oral discussion -
after awhile use the words of the basal reader (or in Intermediate 
school use the difficult words of the content subject text) 
so that the child becomes secure in use of basis vocabulary 
by providing situations where the basic words may be used. 
Label objects, pictures, science corner materials etc. 
Show the same word in many different contexts. Work for 
sentence sense - the word in the phrase or sentence. 
In preparation for reading a given story (directed reading 
lesson) new words should be presented in conversation with the 
same meaning that the child will meet them in the text. 
SPECIALIZED VOCABULARY 
The teacher may want to compile lists of specialized words 
unique to an area of study or a particular geographical area. 
Several lists that have been utilized by special teachers are 
included here . 
Measurement 
inch quart 
square inch gallon 
foot bushel 
square foot peck 
yard ounce 
mile ton 
block knot 
acre rod 
Days & Months 
Monday 
Tuesday 
Wednesday 
Thursday 
Friday 
Saturday 
Sunday 
Easter 
Christmas 
Thanksgiving 
Halloween 
New Year's 
Space 
high 
far 
here 
under 
• in 
off 
open 
to 
front 
top 
inside 
above 
around, away, 
January 
February 
March 
April 
May 
June 
July 
August 
September 
October 
November 
December 
low 
near 
there 
over 
out 
on 
close 
from 
back 
bottom 
outside 
below 
by 
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Time 
second 
minute 
hour 
store hours 
day 
week 
night 
A.M. 
p .M. 
before 
never 
now 
yesterday 
month 
year 
seasons 
time belts 
daylight savings 
I 
morning 
noon 
afternoon 
decade 
after 
always 
then 
today 
Newfoundland 
Teachers! Fill in 
Newfoundland place names here. 
Size 
short tall 
short long 
big little 
small large 
narrow wide 
then fat 
Condition 
hot cold 
wet dry 
soft hard 
full empty 
The Specialized Vocabulary might be put on a chart and 
kept where the students can see the words. The students can 
be encouraged to use the words in conversation and written 
work. Perhaps the teacher will keep a record on the chart of 
the "Words We Have Used." 
• 
• 
• 
, 
t 
i 
• 
• 
.. 
• 
• 
89 
Bingo 
The specialized words can be written on blank Bingo cards 
and the students can play Bingo • 
Specialized List 
The students and teacher can develop a specialized 
vocabulary list every week or two from a unit of study, a field 
trip, or some important current historical event. This helps 
maintain student. interest and enrich a basic vocabulary. 
SIGNS AND SYMBOLS 
The teacher can ask .the· student·s t ·a pretend that they are 
taking an automobile trip across the country. They should be 
encouraged to raise their hands and describe the road signs that 
they might see on this imaginary journey. 
These m·ight incl.ude: 
speed zones 
pedest~ian crossing 
livestock 
down grade 
soft shoulder 
school 
stop signs 
caution 
·slide area 
no passing 
road construction 
curves ahead 
sharp turn 
slippery when wet 
watch for rocks 
Students can also be encouraged to think of road signs 
that do not have words. 
This introduction should serve to demonstrate one important 
use of signs. The children can be guided to remember other 
kinds of signs and symbols which help them. Some children 
may be able to recall where they have seen various signs. A list 
of ~igns and symbols can be compiled. 
Bus Stop 
Exit 
Entrance 
Do Not Enter 
Emergency Entrance 
Road Signs -
Stop 
Curve 
One Way 
School 
Freeway 
SIGNS 
Traffic Lights 
Walk 
Don't Walk 
Telephone 
Restroom 
Push-Pull 
No Smoking 
Mall 
No Dogs Allowed 
Beware of Dog 
Main Street 
Men at Work 
Caution 
Restaurant 
Drug Store 
Poison 
No Diving. 
Lifeguard 
Push Button 
Fire Hose 
Keep Closed 
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Speaking Further on Word Lists 
One of the important tools in every remedial teacher's 
"bag of tricksu should be a list of the most frequently used 
words in reading. Children and grown-ups who have failed to learn 
to read properly from regular instruction of ten have a very 
spotty reading vocabulary. They know some relatively unconunon 
words while they do not know some of the words which appear 
most frequently. Furthermore, some of the most frequently 
appearing words are difficult to teach by context or word 
analysis. 
By using a graded list of the most frequently appearing 
words the remedial teacher or for that matter any reading 
teacher can make an effort to locate and correct specific 
weaknesses. 
Ebr diagnostic purposes the child might be asked to read the 
list aloud or he might be asked by the teacher to mark the 
words he knows. 
For teaching words from the list, methods which emphasize 
the individual word might be favored - flash cards, kinesthetic 
approach, tachistoscopic drill, completion sentences on work 
sheets, completion sentences and word study with aid of cassette 
tapes, word games such as Bingo. Of course, the final test in 
learning the word would be the proper use of it in reading, 
writing, and oral· context.-- MEANING. 
Edward Fry developed a list of 600 Instant Words (called 
"Instant" because they should be recognized instantly) and 
which is particularly valuable for remedial reading because 
of the edition, combining, grouping, and supplementary studies 
used in compilation. (Fry used the highly researched lists of 
Thorndike - Lorge, Dolch, Horn, Rinsland, and Fitzgerald. One 
finds Fry's list in all remedial reading clinics. The list 
appeared in the November 1957 issue of Elementary English with 
a footnote giving permission to schools to copy the words for 
use with children. That permission is used to advantage below: 
GROUP 1 
1. the 
2. a 
3. • 1.S 
4. you 
5. to 
6. and 
7. we 
8. that 
9. • in 
10. not 
Instant Words 
First Hundred 
GROUP 2 
he 
I 
they 
one 
good 
me 
about 
had 
if 
some 
GROUP 3 
go 
see 
then 
us 
no 
him 
by 
was 
come 
get 
GROUP . 4 
who 
an 
their 
she 
new 
said 
did 
boy 
three 
down 
~ . 
.. 
• 
.. 
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- 11. for work • up or 
• 12. at her two put 
13. with do man were 
-- 14. it when little before • ~ 
15. on so has just 
16. can my them long 
17. will very how here 
18. are all like other 
19. of would our old 
20. this any what take 
21. your been know eat 
22. out make . as again 
.23. but there which . give 
24. be from much after 
25. have day his many 
INSTANT WORDS 
Second Hundred 
GROUP 5 GROUP 6 GROUP 7 GROUP 8 
1. saw big may ran 
2. home where let five 
• 
3. soon am use read 
4. stand ball these over 
5. box . right such morning 
ti 6. upon live present way 
7. first four tell too 
8. came last next shall 
9. girl color please own 
10. house away leave most 
11. find red hand sure 
12. because friend more thing 
13. made pretty why only 
14. could eat better near 
15. book want under than 
16. look year while open 
17. mother white should kind 
18. run got never must 
19. school play each high 
20. people found best far 
21. night left another both 
22. into men seem end 
23. say bring tree also 
24. think wish name until 
25. back black dear call 
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INSTANT WORDS 
~ 
• 
Third Hundred 
-. 
~ 
GROUP 9 GROUP 10 GROUP 11 GROUP 12 l 
1. ask hat off fire 
2. small car sister ten 
3~ yellow write happy order 
4. show try once part 
5. goes myself didn't early 
6. clean longer set fat 
7. buy those round third 
8. thank hold dress same 
9. sleep full fall love 
10. letter carry wash hear 
11. • eight start yesterday ]Ump 
12. help • sing always eyes 
13. fly warm anything door 
14. don't sit around clothes 
15. fast dog close though 
16. cold ride walk o'clock 
17. today hot money second 
18. does grow turn water 
19. face cut might town 
20. green seven hard took 
21. along • every woman pair 
22. brown funny bed now 
23. coat yes fine keep 
24. • ate sat head six 
25. gave stop hope food 
INSTANT WORDS 
Fourth Hundred 
GROUP 13 GROUP 14 GROUP 15 GROUP 16 
1. told time word 2. Miss wear yet almost Mr. 3. father true thought side 4. children above send 5. land still poor • receive lost 6. interest meet pay outside 7. government • since nothing wind 8. feet number need Mrs. 9. garden state mean learn 10. done matter late held • 
.• 
------------~ ----------
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• 11. country line half front 
• 12. different remember fight built 
13. bad large enough family 
-
i 14. across few feel began • 
15. yard hit during • air 
16. winter cover gone young 
17. table window hundred ago 
18. story even week world 
19. sometimes city between airplane 
20. I'm together change without 
21. tried sun being kill 
22. horse life care ready 
23. something street answer stay 
24. brought party course won't 
25. shoes suit against paper 
INSTANT WORDS 
Fifth Hundred 
GROUP 17 GROUP 18 GROUP 19 GROUP 20 
1. hour grade egg spell 
2. glad brother ground beautiful 
3. follow • afternoon sick remain 
• 4. company milk feed became 
5. believe several boat cry 
~· 6. begin war plan finish 
7. mind able question catch 
8. pass charge fish floor 
9. reach either return stick 
10. month less . great sir 
11. point train fell guess 
12. rest cost hill bridge 
13. sent • wood church evening 
14. talk note add lady 
15. went past • tomorrow ice 
16. bank room chair snow 
17. ship flew watch whom 
18. business off ice alone women 
19. whole cow low among 
20. short visit arm road 
21. certain wait dinner farm 
22. fair teacher hair • cousin 
23. • • bread reason spring service 
24. summer picture class wrong 
• 25. fill bird quite age 
94 
INSTANT WORDS 
Sixth Hundred 
GROUP 21 GROUP 22 GROUP 23 GROUP 24 
1. become herself demand aunt 
2. body idea however system 
3. chance drop figure lie 
4. act • river ease cause 
5. die smile • increase marry 
6. real . possible son en JOY 
7. speak bat rather supply 
8. already fact sound thousand 
9. doctor sort eleven pen 
10. step king • condition music 
11. itself dark human perhaps 
12. • themselves court produce nine 
13. baby whose force twelve 
14. minute study plant rode 
15. • fear uncle ring suppose 
16. wrote move law labor 
17. happen stood husband puplic 
18. appear himself moment consider 
19. heart strong person thus 
20. • knew result least swim 
21. felt of ten continue power 
22. fourth toward • mark price 
23. I'll wonder serve president 
24. kept twenty national • voice 
25. wall important wife whether 
Kinesthetic Approach 
Reference has been made to the kinesthetic approach in the 
introduction to the Instant Word List. This approach is described 
in the Reading Bulltein, A Starting Point, pp. 121 - 122. 
*Remedial Reading teachers in Primary and Intermediate schools 
should read Teacher by Sylvia-Ashton Warner. Bantam Books. In 
paperback. 
Kinesthetic Approach - TRACE THE WORD - let the child bring the 
word into himself - organic reading - make the word part of him 
through the sensitivity of touch. 
' • 
~ 
• 
... 
• 
• 
.. 
• 
.. 
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More about WORDS 
We cannot learn all words by sight - indeed, the learning 
of every word should involve as many senses as we are capable 
of using. Simultaneously with developing a sight vocabulary, 
children must acquire skills which will permit them to unlock 
or identify words which they do not instantly recognize as 
sight words. Phonics instruction .is ·needed and especially important 
with the poor readers. 
~eachers! In your Corrective and Remedial Reading Classes check 
the retarded reader's knowledge of the phonics skills listed in 
A Starting Point on pp. 129 - 130. 
Have you tested your retarded reader on the Phonics Test on pages 
115 - 117 of Bridging the Gap, (Intermediate Reading Bulletin). 
The Remedial reading teacher should give a simple phonics 
inventory which has been designed individually for the child depend-
ing upon his age and estimated instructional level. The following 
phonics inventory (suggested by Miller in Identifying and Correctins 
Reading Difficulties in Children) should serve only as a sample, 
but the teacher can read these words to children with an approx-
imate second grade instructional level and the teacher will make 
her own inventory . 
Sample: 
Tell me what letters these words begin with. 
butter • duck surprise 
red window happen 
candy find make 
. Tell me what letters these words end with. 
dream • look miss 
playground help feel 
good then puppet 
Tell me what two letters these words begin with. 
crack church ship 
thin grow clean 
stop play fly 
Tell me what two letters these words end with. 
wish past dust 
duck dusk fresh 
church much with 
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Structural and phonics analysis go hand-in-hand. 
Children will learn to combine structural and phonetic 
analysis as you let them observe and compare similarities . in 
words. 
e.g. falls, fails 
Again check A Starting Point for the skills . of structural 
analysis that a Third Grader should bring with him to Grade 
Four (see p. 135 - 136). 
What can your retarded readers do with the test for 
spotting poor readers included in Bridging the Gap, pp. 109 - 111? 
Or perhaps your retarded reader will need a more basic 
spotting test as the one designed by Kottmeyer.* 
1. How much sight vocabulary has he? 
Number read at sight: -
A quick and fairly accurate measure of sight vocabulary 
can be made by _ using The Basic Sight Word Test devised by 
Dolch. This test is a single sheet listing the 220 words, 
excluding nouns, which occur most commonly in all reading 
materials. Since the words are not in context, the list is a 
good measure of the sight vocabulary the pupil has really 
retained. As the pupil reads the words from one sheet, the . 
examiner notes the errors and omissions on another sheet. Average · 
third-grade pupils should be able to read the words without 
a great deal of difficulty. 
2. Does he know the names of the letter? 
This material can be used to test the pupil's knowledge of 
the letter names. Draw a circle around the misses; write the 
errors the pupils made. 
"Read these letters." 
B A I s c D F E p T M L R 
z J u H G w x Q K v y N 0 
1 t k . • r 0 n rn y v p z l. a 
• h b d f J u s c g w x q e 
* William Kottmeyer, Teacher's Guide for Remedial Reading. 
• 
• 
• 
• 
f 
• . 
• 
• 
t 
97 
3. Does he know the consonant sounds? 
Knowledge of consonant sounds can be tested with the 
following material. Draw a circle around the misses; write 
the errors the pupil made. 
a. "Letters have sounds. Can you sound these letters?" 
r n 1 m v z s f 
b. "Show me how you would hold your mouth to say a 
word which starts with each of these letters." 
y t k p • J h b c g w d 
In group a, the consonant sounds can be uttered without 
the "uh" vowel sound, although many pupils will respond "r-uh, 
n-uh" etc. Group b, cannot be sounded without "uh" or another 
vowel ending, so the pupil is asked to show how he "holds his 
mouth" to start the sound. If the pupil is aware of letters 
sounds, he typically responds "y-uh; t-uh" etc. The examiner 
should note whether the "uh" is habitually appended to the 
consonant. Doing so will indicate that the -pupil has been 
exposed to incorrect phonetic training. One of the early teaching 
jobs will then be the elimination of the habit . 
4. Can he substitu~e beginning consonant sounds? 
Ask the child to read the sight words first. Tell him words 
if he does not know them. Cover the sight words and ask him to 
read the test words without help. 
Sight words: 
Test words: 
man sent star night at hen blue kite hair nest 
ban pent mar bight gat fen clue rite lair zest 
5. Can he hear the short vowel sounds in words? 
"I am going to say some words. Listen and tell me which 
vowel sound you hear in each word." 
Test words: bread (short e) bunk (short u) snap (short a) 
split (short i) block (short o) 
If the pupil does not understand the question, he probably 
has had ineffectual or no teaching of vowel sounds. If he 
responds by giving the name of the vowel, explain that he is 
to give the vowel sound he hears. · Complete -unfamiliarity will · 
indicate that some preliminary training in auditory acuity will 
have to be done before the vowel sounds are taught. 
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6. Can he tell when vowel sounds are long in words? 
"Try to read these words as well as you can, even if you 
never saw them before." 
Test words: teal shoal trite gate dune 
If the pupil has had some instruction in word perception 
he should have learned that the two conunon long~vowel word 
patterns are the two consecutive vowels and the vowel-con-
sonant-f inal e. If he is aware of these principles, he should 
be able to call off the test words even though he does not 
know the meanings. 
7. Can he blend letter sounds to form words? 
"Here are some nonsense words. They really are not words 
at all, but I'd like to see if you can read them." 
Test words: f is 
tope 
no be 
lote 
• sive 
beed 
gud 
mu ts 
nel 
keat 
barn 
bute 
hin 
grue 
kim 
sut jav 
nibs pud 
sult fairn 
If a pupil knows . the consonant and vowel sounds, as well 
as the two conunon long-vowel patterns, and can blend sounds, 
he will be able to read the nonsense words listed here. The 
nonsense syllables are used to preclude the possibility of the 
pupil's recognizing a word by configuation. 
8. Does he make reversals? 
"Read these words as fast as you can - - hurry!" 
Test words: pal 
rats 
even 
keep 
no saw raw ten tar 
nap tops read meat 
won 
lap 
pot 
never 
A pupil who retains the early tendency of some children to 
reverse words, was for saw, on for no, etc., will usually slip if 
he reads the test words rapidlu. 
9. Does he see the common prefixes as units? 
"Here are some mo~e nonsense words. Read them as well as 
you ca.n." 
Test words: re pan 
ungate 
I 
con] ump 
ex cry 
in well 
pro read 
de like 
prehead 
dispay cornbent 
en stand 
One of the basic structural analysis skills is the ability to 
see common prefixes like re, con, in, de, dis, com, un, ex, pro, 
pre, and en as visual units in words. In the test words, they are 
therefore placed before common sight words to find out whether 
the child does see them as word parts. 
' 
• 
'I! 
·! 
. 
·- i 
.. 
• 
• 
10 . 
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Does he see the common suffixes as units? 
"Read these nonsense words as well as you can." 
Test words: balling 
meatness 
booker f loorest daytion skinance 
chairly waterful burnant truckous 
As with the prefixes, the pupil who has learned to see the 
common suffixes as visual units should be able to call off the 
test words without difficulty. 
11. Does he see compound words as units? 
"Read these nonsense words as well as you can." 
Test words: nightbank dinnerplayer 
paperjumper eatmobile 
basketmeet broomfeather 
spaderoom carthouse 
Compound words occur frequently in easy reading material and 
a pupil should be able to recognize the parts of such a word. 
Nonsense words are used here to be sure the pupil does not 
recognize compounds by the total word pattern. 
14. Can he divide long words into parts? 
"Divide these words into parts by marking the parts (i.e., 
drawing lines between syllables) . Read the words after you have 
marked the parts" . 
Test words: bombardment combination refreshment establishment 
revolver entertain calculate cucumber 
In addition to recognizing compound word parts, prefixes, 
and suffixes as visual units, the pupil should be able to divide 
long _ words in syllables. This skill can probably be noted better 
during an oral reading· test than in the manner here suggested.* 
Note: The items "letter reversals" and "letter confusions" refer 
to the conunon errors made with b, d, p, and q and with m, n, and 
u. "Word confusions: is listed because children often misread 
common words of similar configuration -- for for from, you for 
your, house for horse, place for palace, etc. Poor readers 
sometimes omit final letters of words, often skip words entirely, 
sometimes substitute one word for another which has essentially 
* Kottmeyer's name is synonymous with helping retarded readers 
to achieve success in reading. His book has a publishing date 
of 1959, but it still has a lot of good things to say. 
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the same meaning. Many pay little attention to marks of 
punctuation and thereby distort meaning. Still others have 
formed the habit of repeating a word several times while they 
try to puzzle out the next word. Some call off words in 
context as if they were isolated words in a list and obviously 
get no complete sentence meanings. These common errors should 
be noted and, during the remedial teaching, should gradually 
be eliminated. STRESS MEANING AT ALL TIMES. 
Kottmeyer gives a good example of a Spelling Test using 
word attack skills; however, before we consider the test, this 
bulletin wishes to express views on Spelling as were expressed 
in Language Arts workshops during the school year 1973 - 1974. 
Spelling 
To facilitate writing, pupils must learn to spell the 
words that they will need in everyday writing activities; there-
fore, learning the meaning and use of a word must be closely 
allied to the spelling process. No child should be asked to 
learn to spell a word which he cannot read and of which he has 
no concept. The teaching of spelling is more than requiring of 
~ the pupil an independent, silent study of words. Surely our 
aim is not that the child know the correct order of letters 
in the word! Rather, the pupils are helped to study the .words 
with increasing independence in terms of visual discrimination, 
clarity of hearing, pronunciation and enunciation, and 
. MEANINGFUL USE. 
So many of us get in a dither about the spelling textbook 
and raise our blood pressure by shouting "Throw out the text". 
If we must get excited let us shout "Thro\AI out the method" 
which teaches spelling by rote memorization and block-by-block 
in a spelling book without discrimination of need. No one 
textbook in spelling can adequately fulfil the spelling 
requisites of written composition but most leading spelling 
textbooks contain words that have been selected with care. 
Any Spelling text is supplemented by individual and room lists 
based upon needs and errors - and this is especially true in the 
case of teaching retarded readers! We need to get across to 
our pupils - all pupils that WORDS ARE IMPORTANT and that a 
Spelling Consciousness is a very useful thing to have! 
And now let us consider Kottmeyer's Diagnostic Spelling 
Test for use with problem readers. 
Note how meaning is stressed by placing the word in sentence 
context. 
.. 
• 
' ... 
• 
• 
• 
. j 
• 
• 
• 
• 
• 
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DIRECTIONS FOR DIAGNOSTIC SPELLING TEST 
Give list 1 to any pupil whose placement is second or third 
grade. 
Give list 2 to any pupil whose placement is above Grade 3. 
Grade Scoring, List 1 
Below 15 correct: 
15-22 correst: 
23-30 correct: 
Below second grade 
Second grade 
Third grade 
Any pupil who scores above 29 should be given the List 2 Test. 
Grade Scoring, List 2 
Below 9 correct: 
9-19 correct: 
20-25 correct: 
26-29 correct: 
Over 29 correct: 
Below third grade 
Third grade 
Fourth grade 
Fifth grade 
Sixth grade or better 
Any pupil who scores below 9 should be given the List 1 Test. 
DIAGNOSTIC SPELLING TEST 
List 1 
Word Illustrative Sentence 
1. not - He is not here. 
2. but - Mary is here, but Joe is not. 
3. get - Get the wagon, John. 
4. sit - Sit ·down, please. 
5. man - Father is a tall man. 
6. boat - We sailed our boat on the lake. 
7. train - Tom has a new toy train. 
8. time - It is time to come home. 
9. like - We like our ice cream. 
10. found - We found our lost ball. 
11. down - Do not fall down. 
12. soon - Our teacher will soon be here. 
13. good - He is a good· boy. 
14. very - We are very glad to be here • 
15. happy - Jane is a happy girl. 
16. kept - We kept our shoes dry. 
17. come - Come to our party • 
18. what - What is your name? 
19. those - Those are our toys. 
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20. show - Show us the way. 
21. much - I feel much better. 
22. sing - We will sing a new song. 
23. will - Who will help us? 
24. doll - Make a dress for the doll. 
25. after - We play after school. 
26. sister - My sister is older than I. 
27. toy - I have a new toy train. 
28. say - Say your name clearly. 
29. little - Tome is a little boy. 
30. one - I have only one book. 
31. would - Would you come with us? 
32. pretty - She is a pretty girl. 
List 2 
Word 
1. flower - A rose is a flower. 
2. mouth - Open your mouth. 
3. shoot - Joe wants to shoot his new gun. 
4. stood - We stood under the roof. 
5. while - We sang while we marched. 
6. third - We are in the third grade. 
7. each - Each child has a pencil. 
8. class - Our class is reading. 
9. jump - We like to jump rop~. 
10. jumps - Mary jumps rope. 
11. jumped - We jumped rope yesterday. 
12. jumping - The girls are iumping rope now. 
13. hit - Hit the ball hard. 
14. hitting - John is hitting the ball. 
15. bite - Our dog does not bite. 
16. bij:ing - The dog is bi ting on .- .the bone. 
17. study - Study your lessons. 
18. studies - He studies each day. 
19. dark - The sky is dark and cloudy. 
20. darker - This color is darker than that one. 
21. darkest - This color is the darkest of the three. 
22. afternoon - We may play this afternoon. 
23. grandmother - Our grandmother will visit us. 
24. can't - We can't go with you. 
25. doesn't - Mary doesn't like to play. 
26. night - We read to Mother last night. 
27. brought - Joe brought his lunch to school. 
28. apple - An apple fell from the tree. 
29. again - We must come back again. 
30. laugh - Do not laugh at other children. 
31~ because - We cannot play because of the rain. 
32. through - We ran through the yard. 
•· 
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ANALYSES OF SPELLING ERRORS. Since many pupils memorize the 
sequence of letters in spelling words and do not apply phonetic 
and structural generalizations to spelling, no spelling test of 
this kind can ever be accurately diagnostic. However, some clues 
to the pupil's familiarity with these phonetic and structural 
generalizations can be observed by noting how he spells the 
corrunon elements indicated on the following page. 
Word 
1. not 
2. but 
3. get 
4. sit 
5. man 
6. boat} 
7. train 
8. time} 
9. like 
10. found2 
11. down I 
- i 
12. soon~ 
13. good 1, 
~ 
14. very ·'" ··1 
15. happy r--
.. 
16. kept · :. 
17. 
,,,.. 
come .: 
Word 
1. flower 2 
2. mouth)-
3. shoot l 
4. stood J 
5. while 
6. third 
7. each 
List 1 
Element Tested Word 
18. what .............. ~ 
19. those 
Short vowels 20. show 
21. much 
22. • sing 
23. will} 
24. doll 
.. 
Two vowels together 
25. after 
26. . ~~ sister ~ Vowel-consonant-e 
..~ 
11 . f 27. toy ow-ou spe ing o oud soun 
long and short oo 28. say 
Final y as short i 29. little 
c and 
the k 
30. one 
11 . f31. would k spe ings o 32 • pretty 
sound 
List 2 
Element Tested 
Element Tested 
wh, th, sh, ch, and 
ng spellings and ow 
spelling of long o 
Double final 
consonants 
er spelling 
oy spelling of oi 
sound 
ay spelling of long 
a sound sou 
le ending 
Non-phonetic spell-
• ing 
ow-ou spellings of ou sound, 
er endings, the spelling 
Long and short oo, sh 
spelling 
wh spelling, vowel-consonant - e 
th spelling, vowel before r 
ch spelling, two-vowels together 
8. class 
9. jump -~ 
10. jumps 
11. jumped . 
12. jumpingj 
13. hit -1. 
14. hitting \ 
~ 
15. bite ~, . ,) 
16. biting '\ 
._.I 
1 7. study · ·-.... , 
18. studiest 
. _,.,,,.,, 
19. dark ... ,.... ,\ 
20. darker ~ 
21. darkest ) 
-
22. afternoon-----~~ 
2 3. grandmother ·~~ 
... -.." 
24. can't -~) 
25. doesn't '<: 
.....-" 
26. night :~ 
27. brought ,, 
28. apple 
29. 
30. 
31. 
32. 
I ' "" • again .. \ 
laugh :~ 
because '; 
through ) 
._,/ 
WORDS! WORDS! WORDS! 
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Double final consonant, c spelling of k sound 
Addition of s, ed, ing; 
j spelling of soft g sound 
Double final consonant 
before ing 
Dropping final e before ing 
Changing final y to i before ending 
er, est ending 
compound words 
contractions 
silent gh 
le ending 
Non-phonetic spellings 
Make and play word games with problem readers. Miss Naomi 
Case, Reading Consultant with the Avalon North Integrated School 
Board says that she found Nelson's Reading Games helpful. This 
booklet was distributed free during Language'Arts in-service 
programs conducted by Nelson's consultaiit in the province last 
-.. year. 
• 
• . 
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1. Shopping at the Supermarket: 
a. Use: Learn names of grocer items 
b. Materials: Word cards containing supermarket items, grocer 
bag 
c. Procedure: Prepare words on cards using names of items 
that may be obtained at a supermarket, e.g. bag, basket, 
beans, book, bottle, cabbage, cake, can, candle, candy, 
etc. Choose a leader who can then distribute several 
cards to each player. The leader says, "Who has bought 
something that begins with the same sound as "banana", 
etc. The players whose cards answer the question will 
read them aloud and then give their cards to the leader. 
For mo.re fun the leader may hold a grocer bag into which 
the childr·en can deposit their "purchases". 
2. Action: 
a. Use: Teaching action words 
b. Materials: Cards containing action words 
c. Procedure: When the children have accumulated a stock of 
sight words, prepare a series of cards. Present the action 
words quickly and let the children carry out the appropriate 
action. 
stand come bend whisper laugh draw 
sit go hop wave touch kneel 
clap • skip scratch read run Jump 
fly walk rod cry write smile 
Can your pupils write the words for these contractions 
or vice versa? 
aren't can't doesn't 
he'd he's he'll 
shouldn't didn't don't 
I'd I'll I've 
let's she'll she'd 
they're they'd they've 
we'll we'd we've 
you're you'd you've 
won't what's hasn't 
haven't that's wouldn't 
couldn't wasn't I'm 
hadn't you'll isn't 
it's they'll weren't 
there's we're hadn't 
*Can your pupils use the above words in oral and written context? 
If we wish to make readers and writers of our pupils we 
must emphasize vocabulary building • 
Build words by discussing words with children - reading aloud 
to children - encouraging children to keep individual records of 
new words. (Word Books). 
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Miss Hattie Freeman, Reading Consultant with the Integrated 
Board in St. John's remarked on the following practical learnings 
observed in the schools she visited: 
1. Teaching "Colour" Words - coloured paper and cardboard 
cut into an interesting design e.g. a yellow dress, a green car, 
an orange pumpkin, etc. 
2. Teaching directional words e.g. above, under, through, 
over, in the middle etc. by means of pictures to convey the 
meaning and by means of action i.e. requesting the child to 
"go under the chair," stand here "in the middle" etc. 
3. Season Word Flash Cards - Autumn leaves, Christmas bells, 
Halloween black cats etc. 
4-. Singing softly or listening to soft music while learning 
cursive writing. The idea is to relax - get the grip off that 
pencil. 
Miss Freeman asks a question -
Everyone claims (and rightly so) that retarded readers often 
get tangled with "m" and "n". She wonders if you are :tfinding, 
as she has, that many problem readers get tangled with "b" and 
"m" • 
and Miss Freeman remarked -
"How brief a time it takes to correct an error!" '(Miss 
Freeman was referring to instances of individualized instruction) • 
WORDS! WORDS! WORDS! 
The following suggestions are given for teachers to help 
children expand their vocabularies. 
A • . Teach children to ask about any new or unusual or 
nonunderstood words as they encounter them. 
B. Put such words on the board, or make word boxes and word 
charts and encourage their frequent use. 
C. Enrich the curriculum generally so that children have 
much material to talk about and think about. Encourage 
the reading of other books and magazines. Nothing can 
take the place of varied experience and wide reading 
in building up meanings. 
D. Have frequent oral tests covering new words, using them 
in sentences, and discussing their meanings. 
• 
• 
• ; 
• 
• 
• 
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E. As a unit of subject matter is finished, children may, 
alone or with the teacher, make lists of words or 
phrases which have been learned by the study of that 
unit. 
F. Drill on words in context, not in isolation. 
G. Keep the emphasis upon meaning rather than upon mere 
recognition or mechanical pronuciation of words. 
H. Make definite provision for word study, that is, study 
of roots, prefixes, and suffixes. 
I. Make specific attempts to break the habit of passing 
by unknown words -in reading without looking them up, 
but do not insist that the pupil know every word that he 
reads. 
J. Drill pupils in giving synonyms and antonyms for words 
and phrases. 
K. Give considerable practice in deriving meanings from 
the context. 
(ADD TO THIS LIST) 
COMPREHENSION 
Effective comprehension at any level depends upon good word 
recognition and a good meaning vocabulary. A reader cannot 
understand what he is reading effectively if he meets too many 
unknown words in his reading. This is the rationale behind the 
preceding pages and their stress on words. 
· Literal or factual comprehension is a low level of 
understanding - reading the lines on a page. The bulletin 
A Starting Point gave space to the levels of comprehension on 
pp. 140-148 and every corrective and remedial reading teacher 
must know the particular level of comprehension at which her 
pupils are functioning and strive to interest them in becoming 
"thinking readers". 
Literal Comprehension. The teacher of the reader who has 
problems with comprehension will do such exercises as these: 
Why? When? Which? Where? Who? What? How? 
Print simple sentences on paper or blackboard - the sentences 
should contain words that are known by the pupil although all 
words need not be known. Ask the pupil if the underlined parts of 
the sentences tell why, when, etc. 
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Examples 
1. Before dinner, we played a game. (when) 
2. I like sm·a11 d ·ogs. ~what) 
3. The pen· that you have is mine. (which) 
4. Uncle John went to the supermarket. (where) etc. 
* This same exercise may be used for listening exercises. 
Example: Print on the blackboard 
Why? When? Which? Where? Who? What? How? 
and ask the pupil to tell you which part of the 
sentence answers to When? etc. 
Yesterday I bought a car. 
2. There is a speaking and a writing road to reading. 
As the children work on the words When, Why? etc. in literal 
reading comprehension exercises and as they use these question 
words for listening exercises, the teacher should also encourage 
their use in expanding sentences (1) orally and (2) in written 
form. 
Example 
John bought (what) (when) 
at the (where) (why) etc. 
* Children must find meaning in what they read, speak, hear, and 
write. Using the question words above will help greatly. 
NOTE. If a child is able to recognize and understand all the 
words in a sentence, but is unable to identify the parts that 
answer the questions "who", or "where", or "why" etc., he should 
receive appropriate remedial instruction in comprehension. 
He is lacking basic sentence sense. 
* Whenever you complete a reading lesson with disabled readers, 
never be satisfied that the children recognize the words 
in the lesson; question - Why? When? Which? Where? Who? 
What? How? 
There is a listening road to reading comprehension. 
Literal Comprehension, Listening Skill 
LISTENING SKILL 
The teacher can begin by telling the children a short 
story. 
"Not long ago, Tim, a small nine-year-old, redheaded boy 
with green eyes, went to school at seven o'clock on Saturday 
morning by mistake. He is in the fonrth grade with fifteen girls 
and sixteen boys in a school in the northern part of the city." 
• 
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The teacher asks students if they have ever gotten up 
early on a weekend or holiday to go to school. After several 
minutes conversation she can say, "I wonder how well we listen," 
and then ask: 
What color hair did the boy have? Color of eyes? How old 
was he? His name? What time did he go to school? What day? 
What grade? Number of boys? Girls? 
* . The teacher can print the above story after the listening 
exercise and use for reading lesson. 
Your consulatant reaq the following selection to a class 
of Grade One pupils in Trepassey and one small girl astounded 
consultant, principal, and teacher by a repeat performance 
that omitted not one word of the original! 
Little Dog 
Once a little dog ran away from home. 
Soon he met a hen. "Go home, Little Dog," said the hen. 
"It is almost suppertime.u But Little Dog ran on. 
Next he met a pig. "Go home, Little Dog," said the pig. 
"The sun is going down." But Little Dog didn't listen. 
Then he met a cow. "Go home, Little Dog," said the cow. 
"It is going to rain." But still Little Dog did not listen. 
After a while it was suppertime, the sun went down, and 
it began to rain. 
Then Little Dog wished he hadn"t run away from home. 
Then he remembered what the hen, and the pig, and the 
cow had told him to do. So he ran home. 
With very little help the pupil .could read the selection. 
Poor comprehension is caused by 
Vocabulary deficiencies (the child just 
cannot read the words. 
Poor language background (the child has 
no listening and speak-
ing vocabulary) 
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inappropriate rate (reads either too 
fast or too slow and 
gives no account to 
punctuation) 
poor concentration (caused perhaps 
by many factors as 
described in Chapter 1 
it is desirable to 
start with small units 
of teaching - short 
lesson periods) 
Workbooks. Workbooks like the Spelling texts are under fire 
these days. But before we throw the workbooks out could we 
remember that retarded readers might profit from their use. 
The fault with workbooks like Spellers has not been inherent 
in the text but in the method used. Exercises of the 
following type usually found in workbooks help the child to 
look for answers to who, what, when, where, and how in his 
reading. 
Example: 
A large oak tree was blown down by the wind across Bell 
Street during the storm last night. 
Who or what? 
What happened? 
Where? 
When? 
Why? 
Again this consultant must repeat! There is nothing in 
workbooks that is inherently wrong; the weakness is to be found 
in the use made of them. 
We need them in remedial reading classes. 
Basal readers with their emphasis on word and comprehension 
skills will help us teach the child to make reading a thinking 
process. Yes they will, and Yes they have. Currently there is 
some reaction against basals but usually the label of basals 
being "pallid, insipid stuff" comes from adults who may be 
projecting their own boredom on the school population and then 
attributing it to the pupils. For many who are learning to 
read, the success in learning the skill overrides the seeming 
simplicity of content involved. If an adult is learning 
• 
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Spanish or German - just beginning to learn the language -
to translate "The hat is on the table" is not exactly mind-
stretching content, but it pleases the learner that he can figure 
out the simplest sentences. Basal reading series provide 
systematic guidance in the development of reading skills and 
if the basals are used wisely by the teacher they can do a 
very good job, indeed . . Then, too the child likes to have his 
"reader". Certainly, he does not like to have to cope with a 
reader above his instructional level; he does not like to have 
to "do" or "cover" a reader "over again"; he does not like a 
pre-primer for instructional reading if he is a twelve year old 
boy with a reading problem -- but why belabor a very obvious 
point! As Nancy Larrick, reading author says: "Isn't it really 
the teacher?" And this is not to have the teacher bear the 
brunt of criticism for inadequacies in reading instruction and 
for children's failures in word recognition and comprehension. 
Dechant has a point when he quotes a writer who declares: 
All the king~s. horses 
And all the king' .s men 
Couldn't put Humpty Dumpty 
Together again 
But had they been teachers, 
The critics and screechers 
Would have demanded with ire 
That he would me made whole and entire.* 
Perhaps this has been too long a discussion to say what so 
many of us know as a proved truth: basal readers can help us 
teach literal, interpretative, and critical reading skills. 
Independent workbooks are of particular value in meeting the 
needs of pupils after the third grade who are retarded one to 
three years in their reading skills. 
But of course, the basal series is not all there is! 
Perhaps that is part reason for the criticism of basals these 
days - we expect a series to do all the necessary extras that 
we, ourselves must contribute to the reading program if we want 
success. 
* Are you sharing the comprehension devices used in your 
remedial class with other teachers in your district? 
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The retarded reader's ability to comprehend printed words 
may be the result of callful guidance and well-chosen techniques 
of instruction. The activities that may be utilized by the 
remedial teacher in the area of comprehension development 
include: 
1. Using pictures as symbols for words, phrases, or 
stories. 
2. Working direction exercises. 
3. Arranging sentences to make a story. 
4. Writing directions for playing games. 
5. Preparing oral or written summaries. 
6. Matching words and sentences with pictures. 
7. Placing events of a story in order. 
8. Simple outlining. 
9. Selecting true or false statements about a story or 
picture. 
10. Drawing a conclusion from facts given. 
11. Completing sentences. 
12. Finding main idea in a paragraph. 
13. Reading a selection to note details. 
14. Discussing the title of a selection, and giving a 
title to a selection. 
15. Keeping a record of difficult words found in one's 
reading. 
16. Illustrating a word, paragraph, poem or story. 
17. Listening to a story on tape as one reads it in print. 
18. Realizing (through teacher direction) the value of 
punctuation in one's reading. 
Essentially, the above listing is concerned with advancing 
the retarded reader's comprehension skills. From a literal 
interpretation we must lead the child to cause-and-effect 
reasoning, drawing inferences, making generalizations - the 
skills of interpretative reading. Even critical reading must 
• 
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not be an absent skill from the remedial reading class. The 
basal will help us but we must add to or delete from the basal's 
suggestions as the needs of our class dictate. It really 
isn't "what to teach" but "how to do it." 
It is not possible ·here to suggest an activity for 
developing every comprehension skill needed but the ideas 
submitted in the preceding pages can easily be implemented 
in exercises to reinforce thinking skills in reading. 
Workbooks Again · 
One method of providing flexibility with effectiveness 
in the use of workbooks i~ to secure two copies of two or 
three series of independent workbooks. Cut the pages apart and 
mount them on tagboard. Assemble and classify the material by 
units or skills according to the level of difficulty and then 
provide a file in which the pupil can readily locate the 
exercises he needs. Mounting paper of various colors aan 
be employed to designate levels of difficulty, if desired. 
By combining materials from two or three (or more) workbooks, 
an adequate supply of self-directed practice materials on several 
levels of difficulty is assured. Having the pupils write 
their responses on separate answer sheets insures continued use 
of the workbook exercises. 
Let Arthur W. Heilman, Director of the Reading Center at 
Pennsylvania State University speak on one of the reasons why 
teaching of reading is not as effective as it should be ... 
Sharing Ideas: Elementary teachers (it would be interesting 
to hear Heilman's views on Secondary School teachers in this 
regard) have tended to be professional isolates, each an 
isla.nd unto hers·elf. As a result, teaching tends to become 
stagnated and uncreative with teachers repeating the same 
approaches year after year. Despite the grossly inadequate 
pre-service training of teachers, few communities have worked 
out meaningful in-service programs in which teachers meet 
together as professionals and share ideas, teaching techniques, 
or discuss research and professional materials. 
(Arthur W. Heilman, "The Future of Reading Instruction" In 
Reading's Future in the Seventies. Proceedings of the Fifth 
and Sixth Annual Reading Conference at Bloomsburg State College 
1969 and 1970 . 
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Sharing Ideas Here at Home 
Two members of the Provincial Reading Committee, Mr. Gordon 
Billard and Mr. Felix Collinsshared reading ideas and produced 
a booklet A Barrel of Tricks for the Reading Teacher. Actually 
this booklet is a merging of two productions. Let Mr. Billard 
tell you how it happened: 
"A Bag of Tricks for the Remedial Reading Teacher" went to 
Summer School this past summer and met "Reading" the unacknow-
ledged child of the personnel of the office of the Board of 
Education at Placentia where Mr. Felix Collins is Superintendent. 
Herein you have "A Barrel of Tricks for the Reading Teacher" 
which represents a "marriage" or "shack up" of the two booklets 
mentioned. The two booklets hav~ a lot in common in that they 
are interested in supplying the teacher with ideas for helping 
pupils with Reading Difficulties. Some of the ideas will be 
similar because "A Bag of Tricks" and "Reading" have their 
roots in the same milieu of ideas on Reading Methods which 
emanate from the Boston University School of Education. 
"Reading" was the result of an assignment given Mr. Felix 
Collins. A Bag of Tricks by Mr. Gordon Billard was the result 
of an attempt to gather suggestions for remediation of 
difficulties uncovered by the Durrell Analysis of Reading 
Difficulty and thus shorten t~e reporting on individual case 
studies in the Corner Brook area. Here the two booklets are 
presented together under a new cover " A BARREL OF TRICKS FOR 
THE READING TEACHER". 
(From the Preface of A Barrel of 
Tricks for the Reading Teacher) 
Presented on the next few pages are sample exercises 
from k Barrel of Tricks for the Reading Teacher. 
WORD RECOGNITION 
1. As an aid to increasing word recognition and building 
vocabulary in the intermediate grades, word study exercises 
are suggested using prefixes and suffixes with root words. 
Example: Place on the board familiar root words, at first, 
like: joy, rich, trust, force, courage, etc. 
To these the prefix "en" can be added to make 
new words. Pronounce the new word. Have the 
pupils pronounce it. ·use it in a sentence or 
phrase, orally, to give some idea of its meaning. 
Generalizations may be made about what the 
prefix means and how it affected the root word. 
Suffixes with familiar root words can be handled 
in the same manner. 
' 
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After a number of prefixes and suffixes have been used to 
make new words in this manner, some of the new words can be 
further developed by adding both a prefix and a suffix (e.g.) 
en joy ment, en courage ment, en rich ment, en force ment. 
Prefixes occurring frequently in intermediate grade words 
are the following: re, in, con, de, dis, com, un, ex, im, pro, 
ob, per, e, pre, en, ac, ad, em, up, be, ab, sur, ap, of, 
under, sub, trans, sup, a, pur, oc, for, fore, extra, af. 
Useful suffixes in intermediate grades are these: tion, 
ate, er, al, ic, ous, y, ious, ure, ive, ant, ent, or, ish, 
ment, ice, age, ize, sion, ance, ary, ful, ist, ible, able, 
ine, less, ly, ry, ty, ay, cy, en, fy, ial, let, eous, ion, 
ium, ling, ory. 
Types of exercises with prefixes, suffixes and root words 
which might be useful are: 
(a) Draw a line around the root word, the word froIB which 
the larger word is made. Tell how the prefix and 
suffix change the meaning of the root word. 
unfriendly 
unkindly 
disagreeable 
unthankful 
unlikely 
repayable 
distrustful 
dishonesty 
unkindness 
(b) Draw a line around the suffix in these words. 
Put the right number after the words to show what the 
suffix mean.s. 
1. without 
bravely 
careless 
careful 
2. in that way 
thoughtless 
wonderful 
strangely 
3. full of 
thoughtful 
sadly 
thankful 
2. The following types of exercises, using the basic vocabulary 
that is being developed have proven effective in encouraging 
the habit of reading words at a glance. 
(a) Exercises in which the word is so much expected that 
the recognition will be rapid. 
1. A cowboy rides a 
tree horse farm 
2. In winter there is 
snow house well 
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(b) Exercises in which a child finds the correct word 
in a list on the blackboard as the teacher gives 
the clue. 
1. Find the word in this list which tells where we: 
clue 
buy food 
• • go sw1nun1ng 
find cows 
eat dinner 
words 
farm 
table 
store 
beach 
2. Find the word that tells us what animal: 
gives us a ride 
gives us milk 
barks loud 
swims underwater 
says quack 
dog 
horse 
duck 
cow 
fish 
(c) Exercises that require meaningful scanning of a list. 
1. See how fast you can draw a line around all the 
things that can run. 
horse 
tree 
cat 
house 
dog 
boy 
girl 
road 
stove 
• 
.pig 
· man 
window 
2. See how fast you can draw a line around things 
that are good to eat . 
Word Analysis 
candy 
mud 
soup 
• pie 
meat 
boards 
trees 
nuts 
fruit 
1. Exercises to teach initial consonant sounds. 
cake 
pencils 
dessert 
(a) Say the words can and come. Put C before all the words 
that start like can and come and that also name an 
animal. 
cow 
--chair 
--canary 
cookies 
--elephant 
-- calf 
chicken 
--cake 
--cub . 
cat 
--duck 
--eel 
candy 
--eat 
--camel 
--
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(b) Make a word naming something to eat by putting the 
first letter of a word on the left in the correct 
blank. The first one is done for you. 
soon 
cook 
puppy 
caches 
~ 
oup 
--ookies 
but 
people 
come 
ake 
~ 
utter 
~ 
eanuts 
(c) Write the first part of the word in the space. It 
starts like one of the words below the sentence. 
(i) The dog ran ome. 
son hope come 
(ii) The cat wanted some ilk. 
like mill 
Comprehension 
1. Find the answer to a question. Support your answer by 
copying the sentences that make your response correct. 
Neither sunlight, on east window, nor the boom of Fourth of 
July could bring the stir and brightness of a summer's morning 
into that bedroom. Nothing could give a cherry look to the 
dull brown wallpaper, the heavy marble-topped dresser and table, 
and the long curtains which began at the window tops and reached 
out over the carpet-covered floor beneath. 
(a) Was the room bright and cherry? 
(b) What sentences support your answer? 
2. Read for Details. 
The only parts of the animals that had a market value were 
the hides and fat, or tallow. If the ranchers could have sold 
the meat, too, then they would have made a lot of money. But 
there were no railroads to ship the cattle to markets in the 
north and east. 
(a) Which parts of the animals had a market value? 
(b) Why did the meat not have a market value? 
Read and Imagine 
A little girl got off the train all alone. There was 
nobody at the station to meet her. She asked the man inside 
the station where her mother was. He said that her mother 
could not get the car started. A man was trying to fix it. 
The little girl sat down to wait. A few minutes later a big 
car came around the corner with her mother in it. The little 
girl got in and they drove home. 
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Ask the child to close his eyes and think about the 
following questions before he answers them. 
1. What did the little girl look like? 
2. How was she dressed? 
3. What color was her hair? 
4. How many people were at the station? 
5. What did they look like? 
6. What was the little girl carrying? 
7. What color was the car? etc. 
Imagine! Imagine! 
Action : 
"Let's have some fun today. I 
and then show you the answer. Read 
answer is correct clap your hands. 
put your hands on your head. 
am going to ask a question 
the card out loud. If the 
If it is not correct, 
1. Does this tell Spot where to run? (away) 
2. Is this a living thing? (doll) 
3. Do you have this many hands? (two) 
4. Is this a teddy bear's name? (toy) and so on 
Oral Answers 
Words: Jump, house, you, up, my, baby, find. Teacher asks 
the following questions, and flashes the answers. The children 
answer "yes" or "no" and give the word orally. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Can you wear this? (Flash jump) 
Can you play with this? (Flash house) 
Is this something to eat? (Flash you) 
Does this mean to go down? (Flash up) 
Does this word rhyme with Mother? (Flash 
Can you run with this? (Flash baby) 
Does this word begin with S and end with 
TFlash find) 
my) 
-
Z? 
(Random samplings from A Barrel of Tricks for the Reading Teacher.) 
Here's a question remedial teachers ask 
How often will we meet with the children? 
(Your consultant will let Dolch with his long and successful 
experiences with remedial pupils answer). 
Here we can at once say that once a week will do very little 
good. The work will not "build-up" anything if the meetings 
are so far apart. The most desirable plan of course is five 
times a week, so that the learning can be continuous. Here 
- ------- ··-- ·-·-· . 
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the question is whether you will have enough total pupil 
load. It does not help to have children every day, however, 
if they are in a group that is too large. The size of the 
group will cancel out the everyday plan. So the usual plan 
is to see individuals or small groups two or three times 
a week. Sometimes the worst cases are met Monday, Wedne~day 
and Friday, and the less serious cases Tuesday and Thursday. 
Or some groups are met Monday and Wednesday and others Tuesday 
and Thurs·day. 
Here the teacher must remember and tell everyone that a 
very important part of remedial work is what is done by the 
children between sessions. The children will not learn much 
if they do all their learning when they are with you. In the 
meeting, you inspire, you direct, you plan. But between 
the meetings the child is still interested in learning. 
He will practice sight words. He will practice sounding. He 
will read easy material. He will use what he has learned. 
Only with much learning between meetings can children get 
very far very fast in remedial work. 
In the between meeting learning, parents and classroom 
teachers play a large partThat is why parent and teacher 
cooperation are emphasized . 
How long will your teaching periods be? Usually we have 
to be content with what is a minimum time. This minimum 
seems to be 20 minutes. Any less time will hardly permit making 
contact with the children, getting down to had work, continuing 
long enough for them to learn something positive. Most teachers 
need a few minutes between sessions, a breather for themselves 
and a preparation time before teaching the next group. 
(E. W. Dolch "So You Are Going To Be A Remedial Teacher" in 
Remedial Reading edited by Leo M. Schell and Paul c. Burns. 
p. 382.) 
* 
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UNDERSTANDING 
(a paraphrase of I Corinthians 13) 
- especially for the reading teacher -
Tho I teach with the skill of the finest teacher 
And have not understanding 
I am becoming only a clever speaker and a charming 
entertainer. 
And tho I understand all techniques and all methods 
And tho I have much training 
So that I feel quite competent 
But have no understanding of the way my pupils think 
It is not enough. 
And if I spend many hours in lesson preparation 
And become tense and nervous with the strain 
But have no understanding 
Of the personal problems of my pupils 
It is not enough. 
The understanding teacher is very patient, very kind. 
He is not shocked when young people 
Bring to him their confidences. 
Does not gossip; is not easily discouraged; 
Does not behave himself in ways that are unworthy 
But is at all times a living example to his students 
Of the good way of life of which he speaks. 
Understanding never fails. 
But whether there be materials, they shall become obsolete. 
Whether there be methods, they shall become outmoded. 
Whether there be techniques, they shall be abandoned. 
For we know only a little -
And can pass on to our children only a little 
But when we have understanding -
Then all our efforts will become creative 
And our influence will live forever 
In the lives of our pupils. 
When I was a child I spoke with immaturity; 
My emotions were uncontrolled 
And I behaved childishly 
But now that I am an adult 
I must face life as it is -
With courage and with understanding. 
And now abideth skill, devotion, understanding-
These three -
But the greatest of these . is understanding.* 
Read by Lorraine Harvilla, Professor of Education, Kutztown 
State College, Pennsylvania at the Fifth Annual Reading 
Conference held at Bloomsburge State College, 1969. 
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Texts 
This section of the bulletin proposes to describe a 
nucleus of a list of materials for use in corrective and remedial 
reading programs. The listing can of course, be supplemented 
by hundreds of materials on the market today. However, here 
your consultant is concerned only with what-has been tried in the 
province and reported worthy of reconunendation, or with what 
has been analysed and suggested for use by members of the 
Provincial Reading Corrunittee and by certain remedial reading 
teachers in Newfoundland schools. 
Basal Series (See Programme of Studies) 
The New Open Highways Program for Primary Grades (Gage) 
This series has been accepted by the Division of Instruction 
after pleased consideration and analysis of the program on the 
part of the Provincial Reading Committee. Instructional materials 
for the program will be supplied to District Of fices on the 
basis of 25 per cent of the total Primary School enrollment for 
a District. It is the intention of the Division of Instruction 
that this program be made available to children with reading 
problems. 
The New Open Highways Program is a high interest reading 
program designed for pupils who do not respond successfully to 
materials and approaches appropriate for the majority of pupils. 
The primary program is geared to prevent failure in primary 
reading. It helps teachers spot weaknesses and build reading 
skills. Some children are slow starters in Grade One and the 
New Open Highways Primary Program is suggested for them. 
Teachers are advised to begin the program with children who 
have_ not responded satisfactorily to kindergarten experiences. 
Not all children will need the Started Concept Cards or the Get 
Set basal; some will be capable of using Ready to Roll as the 
starter book. 
The Division of Instruction hopes that teachers will use 
this series according to the first pr.incipleof corrective and 
remedial reading instruction: The retarded reader, if he is to 
improve his reading, must begin renewed instruction at the level 
at which he can best succeed. It is the teacher's responsibility 
to ascertain that level; the Division believes that teachers will 
do that, and therefore will find encouragement and success in 
the implementation of the program . 
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The Open Highways Program (For Middle Grades - lV - v· - Vl.) 
These readers are designed for children who have reading 
difficulties and who score a year or more below the norms for 
their age in reading achievement. These pupils lack competence 
in areas commonly mastered at earlier levels. The readers 
provide a systematic program for re-awakening and quickening 
interest in reading and for re-introduction, reteaching, 
reviewing and reinforcing basic reading skills. Thevreading 
level at the beginning of each book is two grades below the 
basic reader; thus book four begins at second grade level. 
The reading difficulty is gradually increased so that by the end 
of the last section, the reading level is the same as that of 
the first unit in the corresponding Basic Reader. A pupil may 
move at any time from an Open Highways ~rogram to the Basic 
Program if his reading development warrants such a move or 
he may proceed to the next level Open Highways Reader. 
Workbooks accompany and reinforce the work done in the Open 
Highways Readers. 
Reader's Digest Skill Builders. 
The Division of Instruction has placed the Skill Builders 
in all schools for use with corrective and remedial groups. 
The program not only helps build reading skills but also has 
proved to be one of the best motivators of interest that teachers 
have ever used. Teacher comments on the Builders are always 
positive. 
There are many ways to use the Skill Builders also as a 
preventive program! 
1. to help build reading skills by using the book~ as a 
supplementary reading program in your classroom. 
used with a basal reader series Grade 1 - Vl or 
with a particular Literature Program in Vll and Vlll. 
2. as an individualized reading program; if used in this 
way the Reading Skill Builder Kit should be acquired 
by the individual school. 
3. as part of the Reading Resource centre in your school. 
Because this Bulletin is concerned with Reading Problems, your 
consultant suggests the Builders for retarded readers. ~ The 
teacher should have a Master· Manual - to help her pair the 
right skill Builder with the right pupil. Remember, the little 
"Pegasus" symbol on the cover of each Builder does not mean 
that because a child is in that Grade the book is for him. If 
the child is having difficulty reading Level 3, for example, 
the next lower level might fit. The Audio-Lessons should be 
' 
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procured by the school and used to accompany the Builders. 
The retarded reader listens and reads along. He will find 
that the tapes help to spark his motivation and interest. 
Young Canada Readers (Nelson) 
The Division of Instruction rates this Language Deyelopment 
Series as very suitable for average readers. Our purpose in 
including it in a bulletin on Reading Problems is simply this: 
The series develops reading skills thoroughly - step-by-step 
through easy stages and offers alternatives in workbooks so that 
the slow-starter gets his chance. 
Workbooks (Recommended for children 
with reading problems} 
Practice Pads. Reader's Digest. Independent workbooks that 
can be used with any basal series. Adapted to low reading levels 
Pads 1, 2, 3, and the Advanced Practice Pad (levels 4-6) 
Be A Better Reader by Dr. Nila Banton Smith. (Prentice Hall) 
Revised Series. Workbooks for grades 4 to 6 levels. Contain 
a wide variety of exercises on word recognition, comprehension, 
common study skills, and special study skills. 
Johnson, Eleanor M., ed. Diagnosti~ Reading Workbooks. 
Columbus: Charles E. Merrill. A series of workbooks from 
first through sixth grade. Each exercise consists of a selection 
followed by questions of several kinds: main ideas, deta_ils, 
implications, directions, word recognition, vocabulary, and so on. 
Stone, _ Clarence R., Charles C. Grover et al. New Practice 
Readers. (Scholar's Choice} St. Louis: Webster Division, 
McGraw Hill, 1961. Books A to G, grade 2 to 8 in difficulty. 
Each consists of short selections with vocabulary introductions 
and six varied comprehension and vocabulary questions. 
Gates, Arthur I., and Celeste C. Peardon. Gates - Peardon 
Reading Exercises, Revised. Contain short selections, with 
three types of questions: getting the main idea, following 
directions, reading for details, Introductory, Levels A and 
B (grade 2) and Preparatory, Levels A and B (grade 3} have the 
three types of questions following each selection. At the 
Elementary (grade 4), Intermediate (grade 5) and Advanced (grade 6) 
levels there are separate booklets for main idea, directions, 
and tetails. (Bureau of Publication-Teachers College, Columbia 
University) 
Ginn Word Enrichment Program. A sevel-level program, designed 
to teach application of word-analysis skills, build vocabulary, 
and extend word meaning. Although designed for use in the 
primary grades with any basal series, it is suitable for remedial 
work on the intermediate level. Available -from Ginn and 
Company. 
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Conquests in Reading 
This workbook for Grades IV-VI, is designed to review 
structural and phonetic skills by dealing with the basic 
relationships between consonant sounds and symbols, short 
vowel sounds, blending, Dolch words, silent letters, compound 
words, syllabiation, prefixes and suffixes. (Scholar's Choice). 
Also recommended: 
Phonics Booklets (Primary) in My Weekly Reader Series 
Readiness for Learning Workbook. Lippincott 
New Phonics Skilltexts. (Grades 1-VI) Charles E. Merrill 
It's Time for Phonics. Four workbooks K-111. Webster Publishing 
Company 
KITS 
SRA Reading Laboratory, Science Research Associates 
The laboratory consists of a series of graded and skill 
development materials for grades one through high school. 
The primary laboratory includes ·a phonics program. The 
elementary laboratory generally used in grades four through 
six consists of materials designed to develop comprehension, 
vocabulary, rate, and attention span. 
Peabody Language Development Kits. 
American Guidance Services· Inc. Designed to stimulate oral 
language development and build a vocabulary necessary for 
reading. The materials are for mental ages J~ - 9 years. 
The Reading Spectrum. Macmillan. 
This is a nongraded, multilevel program for building the 
vital reading skills. It consists of six word analysis booklets, 
six vocabulary development booklets, and six reading comprehension 
booklets. Placement tests are provided. The lessons in the 
skill booklets are self-directing and self-correcting. 
Included also are two sets of books (sixty in all) ranging from 
a second-grade reading level to eight grade. ··. 
Reading Skills Laboratory Program. Thomas Nelson & Sons. 
This valuable new program was devised to meet the individual 
needs of pupils in Grades 4, 5, and 6 who are deficient in one 
or more of the basic reading skills. The Lab surveys pupils' 
strengths and weaknesses through a comprehensive battery of 
Diagnostic Tests_ and builds proficiency in weak areas through 
a correlated series of pupils' READING SKILLS IAB BOOKS. 
Achievement Tests. are -provided for checking the pupils' grasp 
of the skills developed. 
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Webster Classroom Clinic. McGraw-Hill. 
This laboratory for reading levels two through eight 
includes a set of 224 reading skill cards, each with comprehension 
questions; one set of 63 word wheels for teaching phonics and 
structural analysis; 2 O copies of c ·onques·ts, in Reading; basic 
sight vocabulary cards; group teaching game for vocabulary 
building. 20 copies of The Magic World of Dr. Spello; 
and the book Teacher's Guide to Reme·d·ial R·eaaing. Highly 
recommended. 
Kit B (Ginn and Company) This Kit will help retarded readers 
in Primary School to get a better grasp on phonics skills. 
{Kit A is well known in the. province's schools and is used to 
help children (K-1) to develop the language, thinking, and 
perception skills necessary to success in learning to read. 
* Of special interest 
reading problems because 
to the high school student who has 
of lack of basic skill development 
should be 
(1) 
(2) 
( 3) 
Addison-Wesley Reading Development Kits 
SRA Reading Laboratory Series (Grades 7 - 12) 
Tactics in Reading 1, and 11 (Gage 
These are Ready-Skill Box Exercises. 
Box of 102 exercises; 50 different cards: 35 reusable copies 
of each on durable ·stock; diagnostic, and evaluation tests. 
High Interest, Low Vocabulary Books 
One of the school's chief roles is to foster independent 
reading by children. And this principle holds for our pupils 
with reading problems. Could it just be that they have reading 
pro~lems because they are not living in a reading environment? 
Again and again, at Reading Workshops, your consultant referred 
to the advice of an early New England settler on a "Recipe 
· for improving reading ability". It is worth a re-run. 
1. Read 
2. Read 
3. Read some more 
4. Read anything 
5. Read about everything 
6. Read enjoyable things 
7. Read things you yourself enjoy 
8. Read, and talk about it 
9. Read very carefully some things 
10. Read on the run, most things. 
11. Don't think about reading as a problem 
12. JUST READ 
No reading consultant ever gave better advice! 
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Here are recommended books to inunerse your pupils in 
reading. 
Ventur·e Books (Nelson) The Division of Instruction has 
already supplied Levels 1 and 2 of this series and is considering 
extending this service to Level 3 in 1975. ·These books 
graduated in difficulty in each level and for that reason are 
suggested here. They get the young st;:-:_:-.:' ' s interest with their 
lively look and humorous content. 
Ginn Interest Series. Under consideration for supply 
to schools by the Division of Instruction in 1975. These 
well-illustrated easy-to-read books give children in early 
grades valuable experience in reading for information. 
School Districts will also be interested in the following 
list for the purpose fo establishing Learning Materials Center 
which helps solve the problem of providing a variety of 
materials of instruction to schools. The school librarian 
must be interested in the list (and similar extended lists) 
for the school library is for all pupils - the competent and 
creative reader, the average reader, and yes, the disabled 
reader. There is no way to learn to read except by reading and 
reading can be made pleasurable to the pupil only when the 
choice of material fits his needs, interests, and level of 
ability. An alert teacher will help the retarded reader to read 
something he can enjoy. Here's a quote worth remembering: 
Fbr the poor reader and the uninterested reader, we 
especially need to break through the vicious circle of non-
reading. The poor reader needs the most practice in reading --
and gets the least. He reads words where others read sentences. 
He reads sentences where others read paragraphs. He reads 
paragraphs where others read pages. How often does he ever read 
a book? 
I do not underestimate his need for direct practice. But 
a word on a flashcard may be quite a different experience 
when it is met in a real context. The word "help" may be hard 
to remember if you meet it as a problem in medial vowels or 
initial consonants. But when you read a story that says "Help! 
Help! came a cry in the night," you've got the kind of meaning 
that may make the word unforgettable.* 
* See Miles V. Zintz. Corrective Reading. p. 94. 
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A suggested list of series books that children with reading 
problems will find readable and interesting. 
Rescue· Reading Series (Ginn) 
This series is for children between 7 and 11 years of age. 
Its aim is to provide reading material of a suitable standard 
for children with a retarded reading age, whild retaining an 
interest-level appropriate to their chronological ages. Each 
book contains one story. (18 books in all) 
Trend Series (Ginn) 
Trend books serve the needs of pupils with reading ages 
of 7 - 11. Large type, open design, and vivid are are used to 
make reading easier and more fun; at the same time tl1e stories 
convey the more sophisticated ideas and feelings appropriate 
to older children. The result is an engaging paperback library 
that appeals especially to reluctant or disadvantaged learner. 
25 paperbacks in all - housed in a slant-front case with a 
Study Guide for the teacher. 
The Dolch Basic Vocabulary Books (Nelson) 
The reading level of this series is Grade 2 but the Interest 
Level rates from Grade 2 - Grade 4. The books are written 
entirely with the Dolch 220 Basic Sight Words and 95 Commonest 
Nouns. Excellent independent reading for use in Corrective and 
Remedial classes. 
Our Animal Story Books (D. C. Heath and Company) 
All of these books are pre-primer level vocabulary but the 
format and pictures make them useful in the intermediate 
grades for "nonreaders" ·who must begin with extremely easy 
material. 
Scott Forseman Easy Reading Books (Gage) 
These books are written at third grade reader level but 
schools report that intermediate pupils find them interesting. 
Cowboy Same Series (Scholar's Choice) 
There are three levels of difficulty for each reading level -
from pre-primer to Grade 3. However, the interest level is 
high for the adult characters and action-filled stories told 
in easy vocabulary permit even slow readers to share the 
humorous and exciting adventures. (There are accompanying work-
books for remedial reading use) 
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Sailor Jack Series (Scholar's Choice) 
High interest - low difficulty readers that motivate 
children to read. Grade usage 1-6. Each of the ten books 
is an exciting adventure story aboard an atomic subma·rine. 
Pleasure Reading Series by Dolch. (Available at Nelson & Sons) 
Controlled vocabulary. 10 books. Stories will appeal 
to poor readers in intermediate school. 
Science Research Associates Pilot Libraries 
Science Research Associates, Chicago, Illinois. Pilot 
Library selections are unaltered excefpts from selected juvenile 
books. Each Library contains ·72 selections from 24-32 pages in 
length, of graded levels of difficulty. For each of the Libraries 
the teacher is provided with a handbook that provides a 
synopsis of each book and questions for discussion. A student 
record book provides exercises for testing the student's 
comprehension. 
Pilot Library Ila, Fourth Grade. 
Pilot Library IIb, Fifth Grade. 
Pilot Library IIc, Sixth Grade. 
Pilot Library IIIa, Seventh Grade. 
Pilot Library IIIb, Eighth Grade. 
The Deep Sea Adventure Series. (Dent & Sons) 
The reading level is Grade 2 - Grade 5 but interest range 
is from 9 - 16 years. The vocabulary is controlled, with 
early introduction of new words and ingenious repetition to 
make development of reading skills enjoyable. 
Dent and Sons also has 
The Griffin Readers 
Pirates and buried treasure provide the keynote 
Books l - ·12. Tinterest level intermediate 
Difficulty level ranges from first to fourth year 
Teacher's manual and work books. 
The Dragon Book~ 
Coordinated with Griffin series 
12 books. Interest level intermediate 
Difficulty level ranges from second to fourth grade. 
Jim Forest Readers 
10 full lenght stories. Interest level age 7 - 12 years 
Difficulty level ranges from 1.7 to 3.1 
Practice books for first and fourth stories. Teacher's manual. 
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Sea Hawk Series 
Two teen-aged characters 
10 stories. Interest level age 11 - 14 years 
Difficulty level second to fourth year. 
Par older retarded readers, you will want to use 
The Checkered Flag Series (Dent & Sons) 
Central theme hot rods and racing .cars 
Interest level age 11 - 15 
Difficulty level 2.4 to 2.7. 
Teen-Age Tales ..~D • C • Heath ' Co. ) 
The level of difficulty is about Grade 5 or 6. The interest 
appeal is good for teenagers. There are 8 books in the series: 
Books A, B, 1, 11, 111, lV, V, and Vl. Highly reconunended. 
World of Adventure (Jack Hood School Suppliers) 
Adventures of two teenaged boys 
8 adventure stories 
Interest level age 10 - 15 years 
Difficulty level ranges from second to sixth year 
Teacher's guide and one activity book for the series 
Signal Books (Doubleday) 
These are adventure stories which appeal to the junior 
high school age level but which have been written at fourth 
grade reading level. 
Webster Everyreaders (Webster) 
These stories of Junior-High interest level have been 
written at a Grade 3 - 4 reading level. 
The hundreds of books usually termed "library" cannot be 
listed in this Bulletin. (This consultant wonders why we 
term only certain books "library" books!) But if you are 
interested in high-interest, low-vocabulary "library• ~books 
for children with reading disabilities - and we have no 
alternative but to be interested and to push that interest to 
the point of creating a reading environment for our students -
then you are referred to professional reading texts, for 
example: 
Robert R. Farrald, A Remediation Handbook for Children with 
Reading Disabilities. 
The author devotes 32 pages to the listing of books which 
interest retarded readers. (Farrald's book is recognized in 
the "Selected References" section of this Bulletin.) 
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Also you have a "Directory of Publishers" in your 
Programme of Studies (pp. 89 - 93) and while the list is 
not necessarily complete, it does give you names to help you 
in your selection of reading materials for children with 
reading problems. Schools in the province recommend especially: 
Thomas Nelson and Sons Ginn and Company 
W. J. Gage and Company D. C. Heath 
Addison-Wesley(Canada)Ltd. Copp Clark 
J. M. Dent and Sons Doupleday 
Maclean Hunter Holt, Rinehart and Winston 
Scholastic Services McGraw-Hill 
Science Research Associates Reader's Digest 
Scholar's Choice Prentice-Hall 
* In seeking books for retarded readers we will share our 
findings and will not merit Heilman's Criticism (referred to 
earlier in this Bulletin) that we are "professional isolates". 
This Bulletin has borrowed from many sources. Perhaps it 
can make of its conclusion another borrowed item - a quotation 
from Shakespeare used for our purpose: 
There is a tide in the affairs of men 
Which taken at the flood, leads on to fortune. 
Omitted, all the voyage of their life 
Is bound, in shallows and in miseries. 
On such a full sea are we now afloat, 
And we must take the current when it serves 
Or lose our ventures. 
Julius Caesar, Act IV, Scene 3. 
Today there is more information available than ever before 
to guide educators in their concern for disabled readers. We . 
might say that there is a tide in the affairs of reading 
teachers, principals, supervisors, consultants, School 
Boards, Newfoundland's University and the Department of Education. 
This Bulletin hopes that this tide will be taken and will lead 
on to fortune-fortune for children who will not have to 
suffer reading problems . 
.. we must take the current when it serves 
Or lose our ventures. 
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